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Abstract: Picture books are instructional materials normally designed as learning aids. They combine visual and verbal
narratives in a book format. The images in picture books use a range of media such as oil paints, acrylics, watercolour, and
pencil, among others [1]. Teachers resort to use of picture books for instruction as a method through which the standard
classroom environment could be minimized. The purpose of this study was to assess teachers of English’s attitudes and beliefs
about the pedagogical value of using picture books for teaching English oral skills to pre-school pupils. The study was guided
by the Two Factor Theory developed by Herzberg (1968) which suggests that people are influenced by two factors which
motivate their performance namely motivators and hygiene factors. Thus the interplay of factors which influenced pre-primary
school teachers of English to use picture books as instructional materials in this study included, attitude, perceptions of
effectiveness, availability and perceived pedagogical value of the materials. The study used descriptive survey design to get
information from all the elementary school teachers in the study area. The data was analysed using descriptive statistics which
involved tabulation of data into frequencies, percentages, mean and standard deviations. Analysis of the results revealed that
teachers were aware and appreciated the pedagogical value of picture books for training but however had mixed attitude
towards its use. The study revealed a need to develop policy frameworks by Ministry of Education (MoE) and the Kenya
Institute of Curriculum Development (KICD) to ensure accurate planning for better remuneration, integration of instructional
materials in the curriculum and availability of infrastructure conducive for better elementary education and other similar
studies in different areas utilizing qualitative or mixed methods to delve into other underlying issues for poor utilization of
picture books as instructional materials.
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1. Introduction
Language teaching has been described as the foundation of
all instructional process [1]. As such educationists have been
seeking ways through which teaching of foreign languages
could be enhanced. This has led to the changing of focus of
language teaching to promotion of oral skills in order to
respond to learner’s needs for effective communication [2,
3]. One way through which learning of oral skills could be
enhanced is through the use of instructional materials such as

picture books. Use of picture books for training elementary
education pupils makes learning interesting, interactive and
relational. This is because it helps the teacher clarify abstract
concepts to the young children who are in their formative
years. These picture books are available and can be used in
areas with no electricity supply, are easy to assemble and use.
Besides, educationists advises that since development of
language skills in early years is influenced much by the
child’s immediate environment, learning should be organized
in such a way that it offers rich and valid experience that
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support and stimulate their development. All this could be
made possible through the use of instructional materials such
as picture books [4]. However, studies show that pre-primary
school teachers exhibit low utilization of instructional media
during teaching.
Pictures aid learners not only in oral skills, but also in
many other aspects of foreign language teaching. Reference
[5] demonstrated how pictures could be used to achieve
various milestones in instructional process. He used a
compiled picture and illustrated the picture could be used in
achieving instructional objectives in five very different
language areas. The areas in his example included structure,
vocabulary, functions, situations and oral skills. The scholar
further pointed out that the prospective of pictures is so wide
that only its elements could be described in his book. Pictures
also serve to provide a sense of the context of the language as
well as specificity of reference point or stimulus [6]. This
aspect aids a learner in memory and mental concept image
association. At the elementary levels, learners rely more on
their ability to memorize and associate object with skills
learnt [7]. It is for this purpose that use of instructional
pictures becomes necessary for training elementary education
pupils.
Pictures have also been described as suitable for any group
of learners, independently on age or level and that they can
also be used in various levels of learning. As such, pictures
can be used for all the levels of learning including the
cognitive domains of learning, Knowledge, Comprehension,
application, analysis, synthesis and evaluation as described
by Bloom [8]. Other scholars also listed advantages of use of
pictures in the instructional process to include their being
available since they could be obtained in any magazines, on
the internet, etc.; they are cheap, often free; they are personal
(teacher selects them); flexible since they could easily be
kept, could be used for various types of activities such as
drilling and comparing, and that they are always fresh and
different since they come in various formats and styles. Use
of pictures always leaves the learners wondering what comes
next [9].
In a classroom environment with pictures as instructional
materials, learners always pay attention and are curious about
what is expected of them of the pictures shown. This serves
to draw the attention of the learners and creating and raising
inquisitively. According to the constructivist approaches in
learning, this aspect of curiosity is vital in knowledge
construction by the learners [9].
Pictures however, have their limitations too. According to
a study conducted by reference [10], pictures could not be
used to sufficiently demonstrate for instance meaning all
words. Such may include abstract words such as opinion or
impact. In such instances, other tools could be used to
demonstrate meaning or alternatively be supplemented by
other tools. Use of pictures could also be time consuming.
Instructors spend a lot of time to find the right pictures for a
specific type of activity. As such, teachers must have own
collection of instructional pictures. This challenge can
however be overcome by the fact that such collections can be

used over a long period of time with different learners [9].
While using pictures, instructors ought to be able to apply
effective strategies to ensure that learners utilize the input
through as many channels as possible. As such, instructors
should include variety of stimuli in teaching. Instructors
therefore advise that, while using pictures as instructional
materials, it is important to find a balance and not to use
pictures entirely. For effective learning, they should be
combined with other techniques and different types of stimuli
such as movement, verbal stimuli and sound. Additionally,
pictures used for demonstration of the meaning should be
repeatedly connected with the spoken and subsequently also
written form of the word or chunk of language [1].
Elementary education or Early Childhood Development
Education (ECDE) in Kenya has been recognized as a crucial
program that lays a foundation for a child’s holistic and
integrated education. Elementary education serves to meet
the cognitive, social, moral, spiritual, emotional, physical and
developmental needs of a child. It is the first formal agent of
socialization and as such defines the nature of our society
[11].
Teaching and learning materials are critical ingredients in
learning. No meaningful teaching and learning takes place
without adequate materials [12]. Learning materials therefore
must be made available for learners in adequate quality and
quantities, and at the required time. These materials serve to
inform schemes of work and lesson notes preparation. This
study investigated the effectiveness of picture books as
training materials in teaching Oral Skills to elementary
education pupils in Tigoni Division, Kenya

2. Literature Review
2.1. Picture Books as Instructional Aid
Studies on the use of picture books as instructional
materials began to be taken seriously during the latter years
of the twentieth century. The first major works in application
of picture books as instructional aids in English were done by
two scholars; Joseph Schwartz and Perry Nodelmann in their
books; Ways of the Illustrator and Words About Pictures in
the 1980s [13]. It was from these pioneer researchers that
other scholars started coming up with articles, conference
papers and book chapters dedicated to the study, criticism
and analysis of the picture book. The contribution of picture
books in instruction is based on the combination of two
levels of communication, the visual and the verbal [14].
According to reference [15], picture books creates a
miniature ecosystem in for enhanced learning experience.
This is brought about by the reciprocating actions of words
and pictures in picture books where each one becoming the
environment within which the other lives and thrives. Other
scholars have described this interaction as creation of
impressions of exciting, stimulating and a vibrant branch of
children’s literature [14, 16].
Picture books speak to us of childlike qualities, of youthful
simplicity and youthful cheerfulness; yet puzzlingly, they do
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so in terms that implies a vast sophistication in regard to both
visual and verbal codes. Indeed, it is part of the literary
charm of many of the most interesting picture books that they
so strangely combine the childlike and the sophisticated –
that the viewer they imply is both very learned and
unsophisticated [17].
Since most children start looking at picture books at the
age of two or three and continue to take pleasure in them for
several years to come, use of picture books therefore is a
fundamental instructional model that can work for many
children across cultures in time and space [18]. Parents, as
the first agents of socialization introduce picture books to
their children at home where they read texts aloud and point
out interesting features to their children. This interaction is
normally found to be interesting for children as they take part
in the story. As such, picture books are designed for children
because they use pictures to tell a story. In some cases, the
picture book may be used to convey a story entirely through
pictures, without any text at all while in other cases; they
may be accompanied by text. In both cases, the picture book
is intelligently designed to introduce young children to the
idea of books as well as reading [19].
2.2. Pedagogical Value of Using Picture Books for
Instructional Purposes
Educators are always searching for effective ways to
increase the literacy levels of their students. Best pedagogical
approaches ought to be learner and learning centred. As such
the approach should promote academic achievement, social
and emotional development, acquisition of technical skills,
and a general ability to contribute to society.
Due to their various features and pedagogical value,
picture books have started to find their place in many ECE
classrooms [19]. They have been used in language learning
classrooms to teach different language skills including
reading writing, speaking and listening [20]. Besides, picture
books were used to enhance learners’ critical thinking and
basic literacy skills [21].
For example, Hsiu-Chih [22] investigated the effectiveness
of children’s picture books in Taiwanese classrooms where
English is taught as a foreign language. The study emphasized
on the teachers’ perceptions of using children’s picture books
in the English language classrooms. Teachers’ perceptions in
the study revealed some fundamental educational values of
using children’s picture books in English language learning
classrooms. Findings indicated that children’s picture books
had linguistic benefits in which learners could improve their
vocabulary learning, reading, and critical thinking. Along the
same line, illustrations of picture books could help to trigger
students’ motivation in learning. Finally, using picture books
was helpful to assist pupils to actively engage in the classroom
when they learn from them.
In another study conducted by Ho [23], English language
learners were taught literacy and language courses using
picture books for three years. The learners who participated
in the study were divided into three groups of 20 students
each. The students were observed and interviewed at the end
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of the course period. The results showed that generally,
students participated positively in most language, literacy
tasks, and activities that included pronunciation, developing
literacy competence, critical reading, and multicultural
awareness. The result of this study is a demonstration that
picture books pedagogically sound for instructional purposes
for different learning needs.
Moreover, considerable numbers of studies were
conducted to investigate the role of children’s picture books
in developing different language and literacy abilities of
English language learners [21, 24].
2.3. Attitude Towards Use of Picture Books for Instruction
Teachers need to be equipped with a diverse repertoire of
effective methods and strategies in teaching. Such knowledge
will aid the teacher make day-to-day instructional decisions
[25]. Use of picture books as instructional materials are very
important as they help educators develop productive
educational experiences for student’s needs [18]. Curriculum
development institutions should be able to suggest learning
materials based their experience for instructional purposes
for disciplines such as English language [18]. Most
instructors are aware that better learning outcomes are
achieved when instructional materials such as picture books
are included in in the learning process. The resources should
be used as an integral part of learning activity to achieve the
highest level of understanding within the context of their
subject matter [14].
Attitude refers to the settled ways of thinking that
individuals use to decide their approval [15]. Teachers need
to have positive attitude for them to effectively use picture
books as instructional materials for teaching elementary
education pupils [17]. To achieve this, they need to acquire
two fundamental types of knowledge that will enable them to
design and carry out meaningful learning experiences for
their students: pedagogical and content knowledge [26]. For
educators to effectively teach oral skills in English, they must
acquire a deep understanding of the subject, and how to teach
it, to improve learners learning achievement and
understanding of the subject [27].
In a study conducted by reference [28], teachers generally
had positive attitude towards use of instructional materials in
general. This she attributed to the fact that teachers believed
that use of instructional materials had the potential of
improve learner participation. Another study conducted by
reference [29] also affirmed positive attitude demonstrated by
teachers on use of instructional materials but concludes that
challenges of implementing use of instructional materials in
classrooms may discourage their use and this could possible
impact on their attitude on the same.
Nonetheless, a study conducted by reference [30]
concluded that teachers with a positive attitude toward
instructional materials were more likely to use them in the
instructional process. The study however, links positive
attitude to knowledge and suggests that teacher professional
development programs must bring out enthusiasm for
learning the subject and improve teacher’s subject knowledge
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which would motivate them to use instructional materials for
improved learning outcome [30].
2.4. Problem Statement
Language teaching has been described as the foundation of
all instructional process [2]. As such educationists have been
seeking was through which teaching of foreign languages
could be enhanced. This has led to the changing of focus of
language teaching to promotion of promotion of oral skills in
order to respond to learner’s needs for effective
communication [3]. One way through which learning of oral
skills could be enhanced is through the use of instructional
materials such as picture books. Use of picture books for
training elementary school pupils makes learning interesting,
interactive and relational. This is because it helps the teacher
clarify abstract concepts to the young children who are in
their formative years. These picture books are available and
can be used in areas with no electricity supply, are easy to
assemble and use. Besides, educationists advises that since
development of language skills in early years is influenced
much by the child’s immediate environment, learning should
be organized in such a way that it offers rich and valid
experience that support and stimulate their development. All
this could be made possible through the use of instructional
materials such as picture books [4]. However, studies show
that pre-primary school teachers exhibit low utilization of
instructional media during teaching.
A study conducted by reference [28] investigated the
effects of use of instructional material on participation of preschool pupils in science classroom in Kirinyaga County and
concluded that there was lack of effective use of instructional
materials among elementary school teachers due to large
number of enrolment and lack of infrastructure to
accommodate activities. Another study conducted by
reference [29] in Tanzania conducted in primary school units
found out that instructional materials were inadequate in
most schools and that the teacher-pupil ratio in these schools
was too large to accommodate us of instructional materials
including picture books. Also noted were poor classroom
arrangement and small space. The researcher further noted
that although the children enjoyed learning by using
instructional materials, they were hardly utilized and
recommended increased investment on pre-primary
education especially those pre-primary units established in
public primary schools.
While use of instructional materials including picture
books in the above studies were found to be effective in
increasing learner participation, it is possible that other
factors including teacher beliefs, attitudes and skills could
influence use of such materials. Besides, the studies
described above have specificity as regards methodology,
setting and subject. This study will therefore fill the
knowledge gaps exhibited above by investigating the
perceived pedagogical value as well as teachers’ attitude
towards use of picture books in teaching pre-school pupils
English oral skills in Tigoni Zone of Limuru Sub County
Kiambu County.

2.5. Purpose and Objectives
The purpose of this study is to explore the perception of
elementary education teachers on the pedagogical value of
use of picture books for teaching English oral skill. The study
also aims at examining the attitude of teachers towards use of
picture books in teaching English oral skills to elementary
school pupils. With this understanding, it is expected that
educational stakeholders like the Ministry of Education,
teachers, school inspectors, parents and the Kenya Institute of
Curriculum Development (KICD) and other practitioners will
be equipped with knowledge on use of instructional materials
in elementary schools. Further, the study contributes to the
effective utilization of instructional materials especially the
use of picture books which are often available and easy to
assemble. Also it will be useful for policy makers and
curriculum developers in provision of quality universal
education in elementary school
2.6. Theoretical Context
This study was guided by the Two Factor Theory
developed by Herzberg [31]. The theory suggests that people
are influenced by two factors which motivate their
performance namely motivators and hygiene factors. The
theory is based on factors that motivate workers to perform in
order to achieve set objectives. In this study the interplay of
factors which influenced pre-primary school teachers of
English to use picture books as instructional materials
included, attitude, perceptions of effectiveness, availability
and perceived pedagogical value of the materials.
The theory provides that motivation may be extrinsic or
intrinsic. In this study the teacher’s attitude, perceptions and
approval towards use of picture books were intrinsic factors.
Motivators like promotion, recognition for and support in the
use of picture books as instructional materials may encourage
use but were not investigated in this study. In the teaching
context, the hygiene factors that would influence tutors to use
instructional media would include working conditions and
the quality of the facilities for storage of instructional
materials.
This theory is relevant to this study because motivation
which is a very important variable in this study plays an
essential role in every human behaviour and influences
human conduct. How pre-primary school teachers would use
instructional materials in teaching may also depend on the
motivation they receive from the managers of the schools
which may be in form of time, support, encouragement,
appreciation, rewards, provision of instructional materials,
and provision of technical support.
2.7. Conceptual Framework
Reviewed literature points to effectiveness of picture
books for instructional purposes. The conceptualized
variables of this study for effective utilization of picture
books for instruction included the pedagogical value of
picture books as instructional materials, attitude toward use,
perceived effectiveness and the actual utilization of the
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materials. Figure 1 shows the variables which influence
effective use of picture books as instructional materials in
teaching oral skills in English to pupils. When these factors
are inadequate, the situation leads to underutilization of
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picture books as instructional materials. The utilization of
picture books for teaching in in turn improves learning
outcomes. Figure 1 illustrates the conceptual framework.

Figure 1. Conceptual framework.

3. Methodology
The study adopted cross sectional survey design.
Participants in the study were elementary school teachers in
Tigoni Zone of Kiambu County, Kenya. They were asked
questions related to use of picture books as instructional
media. The questions were in Likert form and tested their
perceptions and attitude. The study used descriptive statistics
(percentages, mean and standard deviations for data
interpretation).

4. Results
Likert scale questions were asked and teachers instructed
to indicate their levels of agreement where SA=Strongly
Agree, A=Agree, N=Neutral, D=Disagree and SD=Strongly
Disagree. The mean and standard deviation values were used
to interpret majority responses. The results are presented in
tables.
4.1. Demographic Information
Respondents were asked to indicate their ages, levels of
education, gender and experience teaching elementary
education pupils. Table 1 represents the findings.

Age
Level of education

Returned
16
26
7
2
17

Experience

Returned
27
7
11
40
13
31
7

%
52.9
13.7
21.6
78.4
25.5
60.8
13.7

From the table, 51.0% the respondents were aged between
23-35 years. About 3.9% were aged above 55 years. Those
who were below 25 years were 31.4%. The results shows that
majority of the teachers were aged between 25-35 years.
Of the sampled respondents, those who had diploma
education were 33.3%, while those with certificates were
52.9%. About 13.7% were untrained teachers. The finding
shows that most teachers are certificate holders and a few
untrained teachers. Male teachers formed 21.6% of the
sampled population while female teachers were 78.4%. This
finding indicates that majority of the teachers are female. Male
teachers only comprised a small percentage of 21.6%. The
study also found that 60.8% of the teachers who participated in
the study had 6-10 years of experience, 24.4% had between0-5
years of experience while 13.7% had more than 10 years. This
reveals that most teachers who participated in the study had
between 6-10 years of experience.
4.2. Perceived Pedagogical Value of Use of Picture Books

Table 1. Demographic information of the respondents.
Category
Below 25 yrs
25-35 yrs
36-55 yrs
Above 55 yrs
Diploma Holder

Gender

Category
Certificate holders
Untrained
Male
Female
0-5 yrs
6-10 yrs
More than 10 yrs

%
31.4
51.0
13.7
3.9
33.3

To assess the teacher’s beliefs about the pedagogical value
of using picture books as instructional materials for teaching
elementary school pupils oral skills, likert type questions
were asked and the respondents asked to indicate their levels
of agreement with the statements. Table 2 represents the
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descriptive statistics of the findings
Table 2. Teacher’s beliefs about the pedagogical value of picture books.
Picture books are both fun and full of pedagogical value.
Picture books should be given special role in teaching oral skills.
picture books present many opportunities to learners to show their skills not only
in oral skills but also in many language areas
Teachers must use picture books for fun only for breaking down boredom.
picture books stimulate learner creativity
picture books encourages collaborative learning

The results show that 37.3% of the teachers strongly agreed
that picture books are both fun and full of pedagogical value.
About 23.5% also agreed with the statement. This finding
indicates that most of the respondents agreed with the
statement (M=3.61, SD=1.39). Similarly, 45.1% and 17.6%
strongly agreed and agreed respectively that picture books
should be given special role in teaching oral skills. Those who
strongly disagreed and disagreed with the statement were
13.7% and 17.6% respectively. The mean and standard
deviation values for the question (M=3.60, SD=1.51) thus
indicates that most of the respondents were in agreement with
the statement.
As to whether picture books present many opportunities to
learners to show their skills not only in oral skills but also in
many language areas, 41.2% of the respondents indicated that
they strongly agreed with the statement. Those who agreed
represented 21.6% of the respondents while those who
disagreed and strongly disagreed were 15.7% and 13.7%
respectively. This response generated a mean value of 3.64
and a standard deviation value of 1.55 indicating that
majority of the respondents agreed with the statement. Also
investigated was whether teachers could only use picture
books for breaking boredom. About 33.3% of the sampled
teachers strongly disagreed with the statement with another
21.6% disagreeing. It also worth noting that about 27.5% of
the teachers neither agreed nor disagreed. Those who agreed
with the statement were 5.9%. The mean and standard
deviation values (M=2.35, SD=1.23) indicate that most of the
respondents disagreed with the statement.
The study also revealed that 41.2% and 27.5% of the
teachers Agreed and strongly agreed respectively that picture
books stimulate learner creativity. While 25.5% of them were
neutral, 5.9% disagreed. On average, a majority (M=3.9,

SD
7.8%
13.7%

D
21.6%
17.6%

N
9.8%
5.9%

A
23.5%
17.6%

SA
37.3%
45.1%

Mean
3.61
3.6

SD
1.39
1.51

13.7%

15.7%

7.8%

21.6%

41.2%

3.64

1.55

33.3%
0.0%
0.0%

21.6%
5.9%
9.8%

27.5%
25.5%
19.6%

11.8%
41.2%
33.3%

5.9%
27.5%
37.3%

2.35
3.9
3.98

1.23
0.88
0.99

SD=0.88) agreed that indeed picture books stimulate learner
creativity. Likewise, 37.3% and 33.3% of the respondents
strongly agreed and agreed respectively that picture books
encourage collaborative learning. The Mean and standard
deviation values (M=3.98, SD=0.99) also indicated that a
majority of the teachers agreed with the statement.
The above findings indicate that most teachers understand
and appreciate the pedagogical value of picture books. This
finding agrees with studies conducted by reference [32]
which revealed that teachers believe that use of picture books
added fundamental educational values in English language
learning classrooms. Reference [32] categorized these
pedagogical values into the linguistic value, the value of the
stories, and the value of the pictures which both added
unique pedagogical qualities in the learning process.
Moreover, the belief that picture books enhance learner
creativity and collaborative learning was also advanced in the
studies conducted by references [18, 33 and 34]. The scholars
revealed that educators need to encourage today’s emerging
readers to use picture books as a way to see new forms,
images and intersections that are vital spaces for
collaborative imagination and inquiry. Similarly, the scholars
provide that picture books have the potential to not only
secure a set of technical skills, but also to imagine, to think
outside the box of conventions and to move into the powerful
area where true meaning and aesthetic creation reside.
4.3. Attitude Towards Use of Picture Books
Attitude of teachers towards use of picture books for
teaching oral skills was also investigated through a set of
likert scale type questions. Table 3 shows the attitude of the
sampled teachers

Table 3. Attitude towards use of picture books for instruction.

I believe that I cannot measure pupil's oral skills when I use picture books in my
classroom
I believe that using picture books to teach oral skills may distract learner’s
attention during the instruction.
I believe that using picture books in my oral skills class can be time-consuming

SD

D

N

A

SA

Mean

SD

31.4%

23.5%

15.7%

11.8%

17.6%

2.65

1.49

27.5%

33.3%

19.6%

13.7%

5.9%

2.37

1.20

13.7%

19.6%

17.6%

27.5%

21.6%

3.24

1.37

I feel uncomfortable when I don’t give the exact rules use of picture books.

11.8%

13.7%

17.5%

35.3%

11.8%

3.22

1.19

I find it difficult to find a picture for every aspect of oral skills lessons

9.8%

17.6%

13.7%

43.1%

15.7%

3.35

1.21

About 31.4% of the respondents strongly disagreed that they
could not measure pupil's oral skills when they use picture
books in classroom. Another 23.5% disagreed while 17.6%

and 11.8% strongly agreed and agreed respectively. A mean
value of 2.65 and standard deviation of 1.49 indicated that
most of the respondents neither agreed nor disagreed with the
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statements. Similarly, most of the respondents (27.5% and
33.3%) strongly disagreed and disagreed that using picture
books to teach oral skills may distract learner’s attention
during the instruction. Those who neither agreed nor disagreed
were 19.6%. Mean score and standard deviation values
(M=2.37, SD=1.20) indicated that most of the respondents
were neutral on whether picture books would distract learners.
As to whether use of picture books could be time
consuming, 27.5% and 21.6% agreed and strongly agreed
respectively. Those who disagreed with the statement were
19.6% while those who strongly disagreed were 13.7%. The
mean and standard deviation values obtained (M=3.24,
SD=1.37) indicate that most of the respondents neither
agreed nor disagreed with the statement. Similarly, 35.3% of
the respondents agreed that they were uncomfortable when
they don’t give the exact rules on use of picture books. About
17.5% were neutral. Mean value of 3.22 and standard
deviation of 1.19 revealed that most respondents neither
agreed nor disagreed with the statement.
About 43.1% of the respondents agreed that they found it
difficult to find a picture for every aspect of oral skills lessons
and another 15.7% strongly disagreed. On the other hand
17.6% disagreed with the statement while 9.8% strongly
disagreed. The responses produced a mean value of 3.35 and
1.21 indicating that the respondents were mostly neutral.
Overall, the findings of this study indicate that teachers have
mixed attitude towards use of picture books as instructional
materials for teaching oral skill to elementary school pupils.
Nonetheless, studies indicate that most teachers are aware of
the better learning outcomes associated with use of
instructional materials such as picture books [14, 15]. With this
kind of awareness, it is expected that teachers would have
positive attitude towards their use [17]. In the previous section
of this work, the study revealed that teachers were aware and
appreciated the pedagogical value of picture books as
instructional materials. It is therefore possible that extrinsic
factors contributed to the finding in this section. Studies
conduct conducted by references [28, 29] in Kenya and
Tanzania respectively revealed that even though teachers were
willing to use of instructional materials such as picture books
in their instructional processes, they faced several challenges
including large number of enrolment, lack of infrastructure to
accommodate activities, inadequate instructional materials,
few teachers in schools with large population, poor classroom
arrangement and inadequate time allocated for the lessons.
Such factors could have influenced the teacher’s attitude
towards use of picture books as instructional materials.
A study conducted in Kenya by reference [35] however,
indicated that teachers had negative attitude towards the use
of instructional materials in general. And this he attributed to
the shortcomings of the materials themselves as well as the
other demotivating factors both intrinsic and extrinsic. This
he also attributed to the fact that Early Childhood Education
(ECE) teachers are not employed by the central government
and that it could be possible that the salaries paid to them
could not be commensurate with their workload.
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5. Conclusions
The Following the results of the study, it can therefore be
concludes that teachers understand and appreciate the
pedagogical value of picture books for teaching orals skills.
However, teachers have mixed attitude towards use of picture
books as instructional materials for teaching pupils oral
skills. This was occasioned by their appreciation of
pedagogical value of picture books for training against the
fact that they were demotivated by large pupil to teacher
ratio, poor infrastructure and poor remuneration.

Recommendations
Based on the findings of this study, it is recommended that
a policy framework be developed by the Ministry of
education (MoE) and the Kenya Institute of Curriculum
Development (KICD) to ensure accurate planning for better
remuneration, integration of instructional materials in the
curriculum and availability of infrastructure conducive for
better elementary education.
Methodologically, the study recommends similar studies in
different areas covering both rural and urban set ups, larger
populations. Such studies could also utilize qualitative or
both qualitative and quantitative methods to delve into
underlying issues in effective use of picture books for
teaching elementary education pupils which were beyond the
scope of the current study.
For practice, more information could be passed to the
teachers to ensure compliance to sound pedagogical
approaches. This would improve their attitude towards the
use instructional materials in general which would lead to
better learning outcomes in the area. Elementary school
management should also be sensitized on the importance of
using instructional materials such as picture books to ensure
their support for the teachers.
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