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Abstract: The present study was conducted to investigate the impact of the teachers' sense of plausibility on their
classroom practices. The participants were 42 male and female high school English teachers and some of their students. To
fulfill the purpose of the study, a 60-item teacher's sense of plausibility questionnaire was administered to the teachers and a
29 item questionnaire was administered to their students to determine the effect of the teacher's sense of plausibility on the
classroom performances. The analysis of data was done through Pearson Correlation and the parametric independent t-test
analyses. The findings indicated that there is a close relationship between the teacher's sense of plausibility and his/her
teaching performances. With respect to these findings, it could be concluded that the students whose teachers had a higher
sense of plausibility had better language performances than those students whose teachers had a lower sense of plausibility
which is worth considering.

Keywords: Sense of Plausibility, Self-Esteem, Teacher's Belief, Method, and Pedagogy

1. Introduction
Teacher's sense of plausibility as his/her awareness or
pedagogic intuition of what constitutes the good teaching
plays a key role in promoting the process of learning and
setting optimal context for learning. Nowadays few teachers
may search for the so-called best method; instead, effective
teachers try to apply learning principles which are in harmony
with their framework of set of beliefs and practices and the
term method is best replaced by the term pedagogy. When the
teacher's sense of plausibility is active, he/she can adapt
resources, materials and methods to the learners' needs. Paying
attention to what the teacher can control, his/her own interests
in teaching and professional career, the preparation and adding
variety to his/her practices as well as awareness of the
principles of language teaching and learning can help the
teacher to move beyond the nomothetic tradition i.e. having
mechanical practices, to enjoy the hermeneutic tradition in
which the teacher tries to have the subjective awareness of
what he/she does in the classroom. In postmethod condition,
the teacher and the learners act as co-explorers and the teacher
functions as a practitioner according to his/her framework of
growing set of beliefs and practices.

Teacher's sense of plausibility can potentially influence the
various instructional practices which are applied in the
classroom.
We want to show that failure and success of an educational
enterprise depends on the teacher, it is the teacher who is often
to blame for poor motivation or for fear of failure. Active
sense of plausibility of the teacher signifies that the terminal
objective of classroom practices is not how the teacher
performs but the purpose is activating the students and
involving them in the learning process. Effective teachers are
plausible enough to control and manage the process of
teaching, learning, and classroom interaction actively. This
plausibility results from their understanding of the teaching
and learning processes, and keeping up with the current
research findings.
Through this study, we want to emphasize that in order to
facilitate the process of learning, instead of looking at outside
factors such as demographics, district leadership and so on,
special focus should be on what the teacher can control;
his/her own preparation, practices and principles of language
learning teaching.
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2. Sense of Plausibility in Postmethod
Condition
Kumaravadivelu (1994) identified what he called the
''postmethod condition'', a result of ''the widespread
dissatisfaction with the conventional concept of method''(p.
43).Rather than subscribe to a single set of procedures,
postmethod teachers adapt their approach in accordance
with local, contextual factors, while at the same time being
guided by a number of ''macrostrategies''. Two types of
these
macrostrategies
are:
''Maximize
learning
opportunities'' and ''Promote learner autonomy''. In 1990,
Prabhu argued that ''there is no one method but that
individual teachers fashion an approach that accords
uniquely with their sense of plausibility''. As a teacher with
active sense of plausibility , one can think in terms of a
number of possible methodological options for tailoring
classes to the particular context.
Teacher autonomy is another pedestal upon which the
post method era stands. ''The post-method condition;
however, recognizes teacher's potentials: teachers know not
only how to teach but also know how to act autonomously
within the academic and administrative constraints imposed
by institutions, curricula, and textbooks'' (Kumaravadivelu,
1994, p.30).
A teacher's approach-with active sense of plausibility- to
language teaching methodology is his/her theoretical
rationale that underlies everything that she/ he does in the
classroom. In stead of subscribing to a single set of
procedures, postmethod teachers adapt their approach in
accordance with local, contextual factors. We find it
necessary to think of good teaching as an activity in which
there is a sense of involvement by the teacher. When we
encounter an instance of really bad teaching, it is most
often not a case of the teacher following a method with
which we disagree, but rather of the teacher merely going
through the motions of teaching, with no sense of
involvement, without evaluating understanding.
The conceptualization may arise from a number of
different sources, including a teacher's experience in the
past as a learner, a teacher's earlier experience of teaching,
exposure to one or more methods while training as a
teacher, what a teacher knows or thinks of other teachers'
actions or opinions, and perhaps a teacher's experience as a
parent or caretaker. Different sources may influence
different teachers to different extents, and what looks like
the same experience or exposure may influence different
teachers differently.
The resulting concept or pedagogic intuition of how
learning takes place and how teaching causes or supports it
is what may be called a teacher's sense of plausibility about
teaching. When a teacher's sense of plausibility is engaged
in the teaching operation, the teacher can be said to be
involved and the teaching can not be mechanical-each
activity will be on the basis of the teacher's intuitions.
Furthermore, when the sense of plausibility is engaged, the

activity of teaching is productive; there is then a basis for
the teacher to be satisfied or dissatisfied about the activity,
and each instance of such satisfaction or dissatisfaction has
itself a further influence on the sense of plausibility,
confirming or disconfirming or revising it in some small
measure, and generally contributing to its growth or change.
The question to ask about a teacher's sense of plausibility
is not whether it implies a good or bad method but, more
basically, whether it is active, alive, or operational enough
to create a sense of involvement for both the teacher and
the student. Mechanical teaching results from an
overroutinisation of teaching activity, and teaching is
subject to great pressures of routinisation. Teaching
requires a certain degree of routine to make it sustainable
or even endurable. An active sense of plausibility is very
difficult to maintain among such pressures on routinisation,
and can easily become frozen, ossified, or inaccessibly
submerged, leaving only a schedule of routines.
When teachers profess to believe in some method they
have been following, they may well be merely
demonstrating how frozen their sense of plausibility is and,
as a result, how insecure they feel against a threat to their
teaching routines. When a teacher's sense of plausibility is
active and engaged in teaching, it is necessarily open to
change in the process of the ongoing activity of teaching.
Such teaching can perhaps be regarded as being dynamic in
contrast to teaching that is mechanical or static. We can
then say that a distinction between dynamic and static
teaching is more significant for pedagogy than any
distinction between good and bad methods. According to
Prabhu, the enemy of good teaching is not ''a bad method,
but overroutinisation''.
Da Silva (2004) highlights that ''the notion of teacher
beliefs should be abandoned, in that it seems to entail a
certainty on the part of the researcher as to exact
underpinnings of the informants' professional convictions
that is impossible to sustain'' (p.168). He declares, "I would
like to suggest that a teacher's sense of plausibility may be
more productive'' (p.168). He mentions that "the view that
research in EFL/ESL is or should be problem-solving
process that ideally provides solutions to the difficulties
experienced by teachers and learners in the classroom. He
uses exploratory practices-Allwright's (1999) frameworkfor teacher development and education which proposes the
integration of teaching, learning, and research in a way that
is relevant to all classroom participants. The exploratory
teaching process moves beyond methods and focuses partly
on exploring the nature of effective classroom teaching and
learning.
2.1. Teacher's Sense of Plausibility and the Dominant
Philosophies of Learning
Three dominant approaches to knowledge and learning
will be briefly discussed, with a view to examining how
each of them connects up the teacher's sense of plausibility
to help learner autonomy.
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2.2. Positivism
Positivism is premised upon the assumption that
''knowledge reflects objective reality. Therefore, if teachers
can be said to hold this objective reality, learning can only
consist of the transmission of knowledge from one
individual to another'' (Benson & Voller, 1997, p. 20).
Confirming this view is the maintenance and enhancement
of the traditional classroom where teachers are the
purveyors of knowledge and wielders of power, and
learners are seen as ''containers to be filled with the
knowledge held by teachers'' (ibid). Since it runs counter to
the development of learner autonomy, the teacher's sense of
plausibility is neglected and hidden.
2.3. Constructivism
In contrast to positivism, constructivism holds the view
that rather than discovering objective knowledge (whatever
that might mean), individuals recognize and restructure
their experience. In Candy's term (Candy, 1991, p. 270),
constructivism ''leads directly to proposition that
knowledge cannot be taught but only learned (that is,
constructed)'', because knowledge is something ''built up by
the learner'' (von Glasserfeld & Smock, 1974, cited in
Candy, 1991, p.270 ). By the same token, language
learning does not involve internalizing sets of rules,
structures and forms; each learner brings her own
experience and world knowledge to bear on the target
language or task at hand. Apparently, ''constructivism
supports, and extends to cover psychological versions of
autonomy that appertain to learners' behavior, attitudes,
motivation, and self-concept'' (Benson & Voller, 1997: 23).
As a result, constructivist approaches encourage and
promote self-directed learning as a necessary condition for
learner autonomy.
2.4. Critical Theory
This approach shares with constructivism the view that
knowledge is constructed rather than discovered or learned.
Moreover, it argues that knowledge does not reflect reality,
but rather comprises ''competing ideological versions of
that reality expressing the interests of different social
groups'' (Benson & Voller, 1997, p. 22). Within this
approach, learning concerns issues of power and ideology
and is seen as a process of interaction with social context,
which can bring about social change. What is more,
linguistic forms are bound up with the social meanings they
convey, in so far as language is power, and vice versa.
Advocates of these movements see their mission as to
convince teachers of the correctness of the theory, to
review their teaching to see to what extend it matches their
values, and to try to incorporate the relevant principles or
values into their teaching. This approach focuses on
teacher' set of beliefs and practices to provide a good
framework for teaching and maximizing learning processes.
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The interaction between one's approach and classroom
practice is the key to dynamic teaching. Such issues lead us
to postmethod pedagogy. In this approach the teacher as an
autonomous individual whose active sense of plausibility
urges him to foster learner autonomy.

3. Recognition of the Essential Roles of
the Teacher through Different
Parameters
Recognition of the essential roles of the teacher and the
learner and of the need for situationally relevant language
pedagogy has brought about the decline or demise of
methods, with their specific philosophies and prescribed
sets of classroom procedures. The 1990s witnessed new
ideas that can fundamentally restructure second/foreign
language teaching and education. Among them are two
mutually informing currents of thought:
One emphasizes the need to go beyond the limitations of
the concept of method with a call to find an alternative way
of designing effective strategies (Clarke, 1994;
Kumaravadivelu, 1994; Prabhu, 1990), and another
emphasizes the need to go beyond the limitations of the
transmission model of teacher education with a call to find
an alternative way of creating efficient teaching
professionals (Freeman & Johnson, 1998; Johnson, 2000;
Woods, 1996). The result has been a greater awareness of
issues such as teacher beliefs, teacher reasoning, teacher
cognition, and teacher's sense of plausibility.
Kumaravadivelu (2001/2003) declares particularity as
one of the parameters of postmethod; it means that the sort
of techniques teachers use depends on where, when and
whom they are teaching. In fact, the situation determines
how of teaching, yet the sociocultural and political issues
affect the kind of teaching; therefore, the teachers should
have a high understanding of the situation. By the notion of
particularity, he suggests, ''any language pedagogy, to be
relevant must be sensitive to a particular group of teachers
teaching a particular group of learners pursuing a particular
set of goals within a particular institutional context
embedded in particular sociocultural milieu.'' In other
words, Prabhu (1990) stated that there should be a
relationship between the teaching context and the applied
methodology.
Another parameter mentioned by Kumaravadivelu
(2001/2003) is practicality. By practicality he means that a
method should be applicable in real situation; otherwise,
the practice-theory relationship can not be approached; in
other words, a theory is of no use unless it can be applied in
practice. Thus, this characteristic motivates teachers to
make theories from their practices and then practice what
they have theorized .
The last parameter Kumaravadivelu (2001/2003)
mentions is possibility, which means that the method
should be appropriate socially, culturally, and politically.
Because teachers and students attend the classroom with all
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their beliefs and thoughts and it cannot be stated that their
personalities inside the classroom is separate from their
personalities outside the classroom in their everyday lives.
Giroux (1988, cited in Kumaravadivelu, 2001,) mentions
that pedagogy of possibility points to ''the need to develop
theories, forms of knowledge, and social practices that
work with experiences that people bring to the pedagogical
setting''(p.543). Therefore, postmethod pedagogy demands
a re-visioning of the teacher's role as a postmethod
practitioner.

4. The Post Method Teacher
The postmethod teacher is an autonomous individual.
When Kumaravadivelu (2003) talks about teacher's
autonomy, he means that he/she should reach a specific
degree of competence and confidence to build and
implement their own theory of practice to do so; teachers
should rely on their personal knowledge. Freeman (1996b)
suggests that '' personal knowledge does not simply entail
behavioral knowledge of how to do particular things in the
classroom; it involves a cognitive dimension that links
thought with activity, centering on the context-embedded,
interpretive of what to do'' (cited in Kumaravadivelu, 2001,
p. 549) and this is only possible when the teachers
themselves want to acquire autonomy. Acquiring such
autonomy requires formal and informal education, which
should be a continual process. One way is performing a
research: such a research is not a controlled experimental
study, rather in such studies the teachers should concentrate
on what they do with which group, why and how to do so.
In fact it is a kind of action research( Kumaravadivelu,
2001).
Today, ''language teaching is not easily categorized into
methods and trends'' (Brown, 2000,p.14). Instead, each
teacher is called on to develop a sound overall approach to
various language classrooms. This approach is a principled
basis upon which the teacher can choose particular designs
and techniques for teaching a foreign language in a
particular context. There are no instant recipes. No quick
and easy method is guaranteed to provide success. Every
learner is unique, for example, some learner is visual,
another is auditory, other is good at involving movement
and the forth likes to negotiate. Every teacher is also unique;
e.g., teachers' intuitions about the importance of repetition
or meaningful input are not the same. Every learner-teacher
relationship is unique as well, and every context is unique
and teaching should be local, too.
The researcher believes that the active sense of
plausibility of teacher leads him/her towards some
principles on which classroom practice is grounded, the
following set of principle is not static, it is a dynamic
composite of activities and energies that changes or should
change to create an appropriate atmosphere for effective
learning:

4.1. Principle of Encouragement
It helps the teacher to create a classroom climate for
language learning. The teacher influences the classroom
environment by motivating unmotivated students.
4.2. Principle of Independence
Autonomous learning does not mean ''unbridled
learning''. There should be a teacher who will adapt
resources, materials and methods to the learners' needs.
4.3. Principle of Self-Learning
The focus is away from teaching and towards learning.
The teacher should not neglect the teaching of how to learn.
The more students understand the process of learning the
foreign language, the more they will be able to take
responsibility for their own learning.
4.4. Principle of Innovation and Creation
Creativity stimulates and motivates. Teachers who
actively explore creative solutions tend to be more alive
and vibrant than those who are content to follow a routine.
4.5. Principle of Involvement/Activation
Students are more likely to enjoy the subject, and to
succeed in that, if they are involved in the learning process
and, as far as possible, have to influence what happens, and
how it happens.
4.6. Principle of Planning
It is the teacher's task to structure classroom activities. If
the teacher has a woolly idea of what is required, the pace
of the lesson will drop and students will become either
bored or confused. Classroom instructions should be simple,
precise, and explicit.
4.7. Principle of Empowerment
Freire (1970) states that students should be allowed to
negotiate learning outcomes, to cooperate with teachers and
other students in a process of discovery, to engage in
critical thinking, and to relate everything they in school to
their reality outside the classroom. Through empowering,
the teacher helps learners to acquire the knowledge, skills,
and strategies they will need in order to progress, to learn
more, to tackle problems, and to meet new, emerging and
unpredictable demands.
4.8. Principle of Learning (Learning is More Important
than Teaching)
The important factor is that teaching is not the terminal
objective of what takes place in the classroom. The
important role of the teacher is that of catalyst; he/she helps
learning happen through activating the students.
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4.9. Principle of Cooperation/Collaboration
It is a teacher's task to direct students to work cooperatively. When the teacher plans and executes,
cooperative learning can lead to a more dynamic classroom
interaction that promotes more learning.
4.10. Principle of Cyclical Learning (Language Learning
is Cyclical)
Language learning is not linear; the same language item
needs to be studied again and again throughout the course.
The ''repeats'' within cyclical learning are not exact repeatseach repeat must be a development.
4.11. Principle of Meaningful Learning Ways (Learners
Learn in Ways That are Meaningful to Them)
It is important that teachers realize the need to help
learners to shape their learning strategies in ways that are
meaningful to them, to encourage them to find their own
style, to identify their own strengths, and to develop their
own self-knowledge. The teacher needs to provide a variety
of language learning activities.
The researcher tends to consider these principles in his
research to find out that the Iranian English teacher's sense
of plausibility is alive to ground the class room practices on
the above-mentioned principles.
Regarding the above mentioned issues, the researcher
would like to answer the following questions:
1. Is there a relationship between the teachers' sense of
plausibility and their teaching performance?
2. Is there a significant difference between the language
performances of the learners whose teachers have a
higher sense of plausibility in comparison with the
language performances of the learners whose teachers
have a lower sense of plausibility?

5. Method
5.1. Participants
To carry out the purposes of this study, 42 male and
female highschool teachers teaching English as an FL in
Robat Karim and Parand of Tehran Province were studied.
The second group of this study was some of the students of
the above-mentioned teachers, the number of the students
in these classes were 20 to 35.
5.2. Instrumentation
The first instrument of this study was a standard
questionnaire (see appendix A) which was administered to
42 male and female English teachers in the aforementioned
towns. This questionnaire which is related to the teacher's
sense of plausibility indicates their focus on the previously
mentioned principles. To quantify the teacher's sense of
plausibility, the researcher has to measure the amount of
involvement of both the teacher and the student, the rate of
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teacher-learner rapport, and the scale of the teacher's
familiarity with post modern approaches to teaching and
learning; then if their rate is high, we can conclude that
their sense of plausibility is alive. This questionnaire entails
60 items on a 5-point Likert scale ranging from 'strongly
disagree'(1) to 'strongly agree'(5).
Another questionnaire (see appendix B) was applied. It
was applied to study the effect of his/her alive sense of
plausibility on the classroom practices for the students of
the teachers with active sense of plausibility to show how
the teacher's ongoing sense of plausibility will support
learning and affect the classroom practices. It consisted of
29 items which had the numbers rating from 1 to 5.Each
student would choose his/her answers that fitted with the
experience of the teacher for each item In fact, this
questionnaire is teacher evaluation by students; it consists
of 15 items which deal with explicit curriculum-how well
the teacher teaches the core subject. And there are 14 items
which are about implicit curriculum-how well the teacher
models the core values through how he/she behaves with
the students.
5.3. Procedure
The following procedures were gone through to find
convincing answer to the research question:
To conduct this study, the researcher asked all English
teachers in Robatkarim and Parand to answer the
questionnaire; however, forty-two of them took part in this
research actively. After the data analysis, he went to their
classes in order to have their students answer the related
questionnaire.
The students would answer the questionnaire with 29
items. The researcher tried to study the effect of teacher's
sense of plausibility on the classroom performances. We
emphasize that a teacher's sense of plausibility does not
deal with whether it implies a good or a bad method but,
whether it is active, alive or operational to create a sense of
involvement for both the teachers and the student.
Therefore, the second stage would show whether both the
English teacher and his/her students were involved in the
learning processes.

6. Investigation of the First Research
Question
The research data were collected through special
questionnaires, as you can see (appendix A), through the
related questionnaire, we could measure our colleagues'
sense of plausibility. Then on the basis of student
questionnaire (see appendix B), we got their students'
answers and reactions to their teachers' senses of
plausibility. The next phase of the research was to analyze
those data. The process of data analysis began with
analyzing plausibility statistics Table 1 and Table 2 below
indicate the valid number of participants.
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Table 1. Plausibility Statistics.
Valid Missing

420

Mean

18.2202

Median

18.2950

Mode

20.00

Std. Deviation

1.32068

Variance

1.744

25
20

Range

4.73

Minimum

15.27

Maximum

20.00

Sum

765.25

P erform ance

N

relationship between the teacher's sense of plausibility and
his/her teaching performance is rejected.

15
10
5
0
0

5

10

Table 2. Performance Statistics.
N

15

20

25

Plausibility

Valid Missing

420

Mean

13.7969

Median

13.3200

Mode

11.19a

Std. Deviation

3.38077

Variance

11.430

Range

12.14

Graph 1

Meaningful clusters of dots imply correlations. This
positive correlation indicates that as the teachers' sense of
plausibility increase, so do their classroom performances.

7. Investigation of the Second Research
Question

Minimum

7.86

Maximum

20.00

Sum

579.47

The first research question sought to investigate the
relationship between the teachers' sense of plausibility and
their teaching performances. To answer this question a
Pearson correlation analysis was run on the data available
in table1 and table2. Table 3 below indicates the results:

The second research question sought to investigate if
there was a significant difference between the performance
of the language learners whose teachers had a higher level
of plausibility and those learners whose teachers had a
lower level of plausibility. An independent t-test was run to
compare the performance of the two groups of students
(See appendix c). The group statistics are shown in Table 4.

Table 3. Correlations.
Table 4. Group Statistics.
Pearson Correlation
Plausibility

Performance

Plausibility

Performance

1

.710**

Sig. (2-tailed)

.000

N

42

42

Pearson Correlation

.700**

1

Sig. (2-tailed)

.000

N

42

High
plausibility
Low
plausibility

42

As indicated in table 3, a Pearson product moment
correlation computed to assess the relationship between
teacher's sense of plausibility and his/ her teaching
performance. There was a significant positive correlation
between the two variables (r= .71, n=42, p<.05) it becomes
clear that the null hypothesis, predicting no significant

17.3833

Std.
Deviation
2.55705

Std. Error
Mean
.46685

15.4267

2.97592

.54333

groups

N

Mean

1

30

2

30

As it is shown in Table 4, there was a significant
difference in the scores of students whose teacher had a
higher level of plausibility (M=17.38, SD=2.55) and those
learners whose teacher had a lower level of plausibility
(M=15.42, SD=2.97).

Table 5. Independent Samples Test.

Equal variances
assumed
High
low

95% Confidence Interval
of the Difference
Lower
Upper

Sig.

t

df

300

586

2.731

58

008

1.95667

71635

52274

3.39059

2.731

56.715

008

1.95667

71635

52205

3.39128

Levene's
t-test for
Test for
Equality of
Equality of
Means
Variances

Sig. (2-tailed) Mean Difference

Std. Error
Difference

F
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Table 4.9 provides enough criteria for the rejection of the
second null hypothesis of this study(there are not any
significant differences between the learners whose teachers
have a higher sense of plausibility in comparison with the
learners whose teachers have a lower sense of plausibility
involved in teaching English in Iranian highschools ) ,
because P-value which is . .008 is less than .05. So it
shows significant difference. Furthermore the t-value
observed which is 2.73 is more than the t-value critical at
the 0.05 level of significance. Therefore, we can safely
claim that there is a significant difference between the
performance of the learners whose teachers have a higher
sense of plausibility in comparison with the learners whose
teachers have a lower sense of plausibility.

8. Discussion
Based on the premise that ''there is a factor more basic
than the choice between methods, namely, the teacher's
subjective understanding of the teaching they do''
(Prabhu,1990) and that the teacher's sense of plausibility
can help him/her to have better classroom practices, this
study confirms Da Silva's notion that '' a teacher's sense of
plausibility may be more productive than teacher's belief''.
Since a teacher with active sense of plausibility acts as a
practitioner or an explorer to improve his/ her teaching
atmosphere and such a teacher looks for the best to
improve learners' learning or autonomous learning.
This study is especially in line with William and
Burden's (2000) hypothesis that '' the best results are likely
to occur when there is a combination of warm and
supportive relationships, and a reasonably clear, orderly
and well structured milieu". This notion was revealed
through the study, and we showed that the teacher with
active sense of plausibility tries to engage learners
affectively and cognitively. Because a language classroom
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particularly needs to be a place where learners should be
encouraged to use the new language to communicate, to
negotiate, to make mistakes with no fear, and to learn from
successes and failures. Affectively, a suitable environment
for language learning should be one that enhances trust
needed to communicate and which enhances learner's
confidence and self-esteem.

9. Conclusion
The present study proves that first, Iranian EFL teachers
with high senses of plausibility have better teaching
performances and second, there is a significant difference
between language performances of the learners whose
teachers have a higher sense of plausibility in comparison
with the learners whose teachers have a lower sense of
plausibility. Language teachers must become aware of the
gap between teaching practices with high sense of
plausibility in comparison with low sense of plausibility.
As there is not a comprehensive method to be applied to
promote teaching English as an Fl, the active sense of
plausibility can drive the teacher's instructions in his/her
classroom practices; rather than looking for magic method,
the teacher works at the level of principle which is his/ her
dynamic activities. In this way the interaction between the
teacher's sense of plausibility and his/her classroom
practices is the key to dynamic teaching, and we can
evaluate a good teaching or teaching performance in terms
of how the students learn and how the teacher helps to
make learning happen through activating and involving
them affectively and cognitively-the more the learners feel
involved in the process of learning, the more successful and
enjoyable they will find it to learn. Therefore, it is
necessary for teachers to keep their sense of plausibility
alive to keep up with dynamic teaching.
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Appendix

A. Used Teacher's Questionnaire.
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B. Student questionnaire.
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C. Comparison-T test-Hypothesis 2.
Teacher A with low sense of plausibility= 13.93
The students' marks (performance) for teacher A:
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.
15.
16.
17.
18.
19.
20.
21.
22.
23.
24.
25.

8.55
8.82
9.5
10.75
12
12.82
13.10
13.10
14.62
17.7
15.7
15.80
15.80
16
16
16.36
16.55
16.60
16.68
17.10
17.24
17.37
17.65
17.65
17.93

13
14

26.
27.
28.
29.
30.

17.93
18
18.
18.48
19

15
16

17

18

Teacher B with high sense of plausibility=20
The students' marks (performance) for teacher B:
1.

11.86

2.

12.27

3.

12.96

4.

14

19

5.

14

20

6.

14.62

21
22
23

7.

14.85

8.

15.58

9.

16.11

24

10.

16.27

11.

16.82

12.

17.10

13.

17.24

14.

17.90

15.

18

16.

18.20

17.

18.62

18.

18.89

19.

19

20.

19.31

21.

19.44

22.

19.44

23.

19.58

24.

19.58

25.

19.86

26.

20

27.

20

28.

20

29.

20

30.

20

25
26
27
28
29
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