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Abstract: The School Quality Assurance (SQA) department has moved from a school inspection approach and so this study
assessed how secondary schools perceive the current SQA approach. The main purpose of the study was to get an insight of
teachers’ perceptions on the influence of Quality Assurance’s feedback report in improving teaching in Morogoro municipality.
The study adopted a qualitative research approach and also employed non-probability sampling specifically purposive sampling
to get sample of 15 respondents who met the required characteristic of having experience in both school inspections means the
former and the current inspection systems. Simple random sampling method was used to obtain three (3) secondary schools out
of twenty three (23) government secondary schools which are found in two (2) wards. The collected data were analyzed
descriptively and the findings were organized according to themes. The study was mainly guided by one theory which is Theory
X and Theory Y, the analysis and discussion of the research findings revealed that the majority of the interviewed secondary
school teachers have positive perceptions on the quality assurance feedback reports that they facilitate their profession growth
and improvement of the teaching and learning in secondary schools. Thought challenges that feedback reports encounter such as
inequity recommendations comparison with other full resourced secondary school, inedibility of some responses to solve their
challenges at the time; SQA Officers take these challenges to the respective authorities to be resolved. The study recommends
that; good and strong positive relationship and cooperation between teachers and SQA Officers should be maintained to enable
the visit feedback reports enhance pedagogical and other professional skills assistance useful for effective teaching, SQA
increase frequency of regular school visits and follow-ups, Provision of educative seminars and reading articles to facilitate
professional development and provide school quality assurance feedback reports to responsible and respective stakeholders and
resolve in time.

Keywords: Secondary School Teachers, School Quality Assurance, Feedback Reports, Effective Teaching

accepting it as one of the forms of responsibility and

1. Introduction
1.1. Background

The quality concerns in education are national priorities
for all nations resulting from effective teaching and learning.
Quality assurance in the world basically originated from
France under Napoleon’s regime at the end of 18th century,
and then the idea spread to other European countries during
the 19th century. The rest of the world learnt from them after

accountability in the whole educational process [1].

School education systems are complex and vary greatly
across Europe and the same is true of the quality assurance
mechanisms that are embedded in and steer them. Many
countries are engaged in continuing or recent reforms, ranging
from a general introduction of quality assurance mechanisms,
the introduction of specific measures, the adoption of national
frameworks, or the formal incorporation of Program for
International Student Assessment (PISA) results. Most
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European countries have created frameworks that integrate
some combination of internal and external quality assurance
mechanisms, which may include: Inspectorates, National
student assessments, School self-evaluation, and Teacher
appraisal. External mechanisms provide data important for
policy-level decisions and resource allocation, while internal
evaluations provide more detailed and timely data important
for school-level development and to support teaching and
learning [2].

For the successive achievement with the better thoughts of
education reforms, quality assurance and standards as a formal
activity exercised by administrators and subordinate
implementers within schools systems began when the
formation of the common school in 1880s in following with
population growth in the major cities of America [3]. Then
after some period of time, as supplemented by Olayemi, G [2],
in Ruga [4], between 1960 and 1970 educational supervision
in America became to be viewed to be a means of improving
classroom learning activities.

In Tanzania, Quality assurance started to be practiced since
the time of colonial rule. And in the year 1903 was when
school inspection was introduced in Tanzania under German
rule. Quality Assurance in Tanzania has been categorized into
different four periods of time, which are: School inspection in
1903-1925, School inspection in 1925-1945, School
inspection in 1946-1961, School inspection from 1961 (after
independence) [5, 6].

i. School inspection in 1903—1925

This phase begun after the introduction of the school
inspection in the year 1903 under German rule. By that
particular time the education guidelines at all that time
required people to follow the culture of the colonial master
and work attentively and with discipline.

ii. School inspection in 1925—1945

Being under British rule effectively from 1916, there was a
publication in April 1925 of the White Paper Memorandum on
Educational Policy in British tropical Africa, Cmd. 2374. It is
generally accepted that this new policy was the foundation of a
progressive expansion of education systems of colonial
territories which, influenced with new life as a result of the
Colonial Development and Welfare Acts, allowed British to
handle over independence to a well-educated native minority
with a sufficient number of middle ranking officers in the civil
service to make independent reality. This new policy took on
the part of the missions, an undertaking to raise the standard of
their aided schools that required by the Government, with the
acceptance of the control and the inspection which that
implied [7].

All through this period the department of education in
(Tanganyika), established three groups of school inspectors.
These were Education secretaries and supervisors of
volunteering institutions like the Christian Missionary
Societies. The two groups were inspecting schools that were
under volunteering institutions. And the third group of
inspectors was Government school inspectors which were to
inspect Government schools.

iii.School inspection in 1946—1961

By the year 1952 (this was during the ten years
development plan of 1946-1956), it was the first time when
the chief inspector of schools and other schools inspectors
officially recognized. Then in another five years development
plan (1957-1961), deputy education secretaries to inspect the
schools under volunteering institutions and primary schools
inspectors were appointed. Development plan (1957-1961),
deputy education secretaries to inspect schools under
volunteering institutions and primary schools inspectors were
also appointed.

iv. School inspection from 1961 (after independence)

After independence 1961, Tanzania passed different laws
and a number of Acts as to regulate the education in the
country, among the laws and Acts passed by the government,
the most important one is education Act No 25 of 1978 which
led to the establishment of School Inspectorate. Since then, the
school inspection was recognized as the legal instrument to be
undertaken by selecting education specialists to monitor
education quality in the country [8].

Between the years 1967 to 1978 the government took
several steps and enacted several laws in order to improve
education. These laws and steps included the inter alia, the
education act of 1969 and 1978, the Decentralization
programme of 1972; the National examination Act No 21 of
1973 and the Musoma resolution of 1974. The Education Act
No 25 of 1978 included the establishment of the school
inspectorate unit [9].

All these steps and laws, policy changes and reforms
Tanzania is experiencing aim at improving academic
environment and ensuring effectiveness in the teaching and
learning process. This also lies to the commitment to the
implementation of Education for All (EFA) of the Jomtie, 1990
and Dakar education forum 2000; its sixth goal states that;

“Improving all aspects of the quality of education and
ensuring excellence of all so that recognized and measurable
learning outcomes are achieved by all, especially in literacy,
numeracy and essential life skills” [10].

These reforms are guided by the Tanzania Development
Vision 2025. This vision accords high priority to education as
instrumental  in  bringing  about  social-economic
transformation in the lives of Tanzanians. The vision, assets
that; “education should be treated as a strategic agent for
mind-set transformation and for the creation of a
well-educated nation, sufficiently equipped with the
knowledge needed to completely solve the development
challenges” [10].

Before Independence school inspection was hostile and
thus teachers were not happy with that situation and hence
blind obedience. However after that it was viewed of support
to the teachers and other stake holders [11].

By now the inspectors have acquired a new title, Quality
Assurance and Standards Officers, leaving aside the
inspectorate roles in schools ‘mode of operation’. School
Quality Assurance (SQA) is adopted as a process of
monitoring, assessing, evaluating, and reporting agreed
quality standards for all aspects of school life to ensure that
acceptable standards are attained and maintained [12].
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Teachers being the all eyes over looked as the most essential
people in curriculum implementation with big expectations of
quality education output from learners, there is a need to
determine teachers’ perceptions on the influence of quality
assurance and standards officers’ supervisory roles on their
feedback reports for effective teaching, hence students’
academic improvement.

1.2. Statement of the Problem

Education Quality Assurance and Standards in Tanzania is
in function with its great roles of establishing, maintaining and
improving education standards in the country. These go hand
in hand with coordinating, monitoring and advising on
curriculum implementation in schools, expectedly to be done
district wise, regionally and nationally. From the year 2018,
Quality Assurance and Standards Officers (QASOs) have
been given a new title with new approaches, assigned roles
like conducting assessments in schools, overseeing
examinations, syllabus coverage; curriculum monitoring and
implementation then give feedback reports to specific schools
aiming to facilitate effective teaching. It is three years now
since these changes have been done and there is limited
literature on the implementation, so there is no enough
information on how secondary school teachers perceive a new
approach of feedback reports in bringing effective teaching.
Therefore, this study aim to examine the perception of
secondary teachers towards Education Quality Assurance
feedback reports in improving teaching in this Morogoro
municipality.

1.3. Research Objectives

This study had the aim guidelines for investigating on
secondary school teachers’ perceptions on the influence of
Quality Assurance feedback reports on facilitating effective
teaching in public secondary schools in Morogoro
municipality in Tanzania. The specific objectives are;

i. To learn teachers’ perceptions on the influence of
Quality Assurance’s feedback report in improving
teaching in Morogoro municipality.

ii. To find out teachers’ challenges on the effectiveness of
Quality Assurance’s feedback report in improving
teaching in public secondary schools.

1.4. Research Questions

The study was guided by the following question;

i. What are teachers’ perceptions on the influence of
Quality Assurance’s feedback report in improving
teaching?

ii. What are challenges teachers encounter on the Quality
Assurance’s feedback report in improving teaching?

2. Literature Review

The review focuses on empirical related literature with
regard to the study objects.

2.1. Teachers’ Perceptions on Quality Assurance

Brimblecombe [17], conducted a three (3) year study into
inspection in England, and completed a national
questionnaire survey and in-depth interviews focusing on
the classroom teacher's experiences of inspection. In this
study on secondary schools teachers' perceptions of
inspection, the study revealed that teachers found the
experience of school inspection stressful. There seemed to
be two main areas of stress: the degree of control associated
with the inspection process and the fact that there were
several tensions pulling teachers in different directions
simultaneously. And aside from personal factors, such as
gender, post in school and personality, the two key factors
appeared to be the way in which teachers were prepared for
inspection and the way the inspector behaved while in
contact with the teachers.

Also Ruga [4], conducted a study on the perceptions of
teachers on the influence of the supervisory roles of Quality
Assurance and Standards Officers in public primary schools
academic improvements in Kiambu County of Kenya. The
study revealed that the perceptions held by teachers on
QASOs supervisory roles in public primary schools’
academic improvements were positive. Teachers were
appreciative of the supervisory roles played by the QASOs
towards academic improvements in their schools. The work
relation of QASOs and teachers was noted to have
improved significantly.

Haule [5], conducted a study on “the perceptions of
school teachers and leaders toward school inspections in
Tanzania secondary Schools” in Arusha municipality. The
study found that school inspections were negatively
perceived by school teachers and some rejected school
inspections. However, school leaders tended to be in some
way positive towards school inspections processes.

Another study is by Lupimo [44], on the Role of School
Inspection in Improving Academic Performance in
Community Secondary Schools in Tanzania: A Case Study
of Bariadi District. The findings revealed that, school
inspection is not effective in improving academic
performance since first of all it is not done as it was seen,
that only one school among four schools was inspected
once, since 2008 to 2014. Secondly, the school that was
inspected, the recommendations were not worked upon
effectively. Most of teachers view school inspection
negatively.

Again, Kasanda [43], did a study on the Role of Secondary
School Inspection in Raising School Standards in Tanzania:
A Case of Kibaha District. The study aimed to explore the
views of teachers on the importance of school inspectorate in
raising the school standard by assessing the ways teachers
describe school inspectorate and examining the relationship
between the teachers and school inspectors in Kibaha
District. The key finding was: teachers considered
inspectorate as importance in raising the school standards but
they were put off by the condescending behavior of some of
the school inspectors. Teachers were not happy with the fact

B
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that most of the time they did not bother to provide feedback
on their inspection.

2.2. Challenges Facing Quality Assurance Feedback Report

The study done by Ayeni [25], which was about Assessment
of Principals’ Supervisory Roles for Quality Assurance in
Secondary Schools in Ondo State, Nigeria. The results showed
that most principals accorded desired attention to monitoring
of teachers’ attendance, preparation of lesson notes and
adequacy of diaries of work while tasks such as the provision
of instructional materials, reference books, feedback and
review of activities with stakeholders were least performed by
many principals in secondary schools. The study concluded
that challenges that principals faced in the tasks of
institutional governance, resource inputs, curriculum delivery
and students’ learning require effective collaboration and
goal-oriented synergetic interrelationship between the school
and the relevant stakeholders in its environment.

Also the study done by Mwambapa [30], on the
contribution of school inspection in improving teaching and
learning in Tanzanian secondary schools: a case of Mbeya city.
The findings from the study indicated that school inspection
contribute to the improvement of teaching and learning in
secondary schools. Through the support received from the
school inspectors, teachers develop the professional skills that
are useful for the improvement of their work performance.
The findings also indicated that the provision of seminars and
educational workshops to teachers was the most relevant
strategy towards improving the teaching and learning.
Teachers viewed such seminars and workshops to improve
their competences in helping the students learning. The
findings indicated further that school inspectorate department
faced the challenges of lack of financial resources, lack of
implementation of the school inspection recommendation
reports and the inadequate support from the teachers during
the school inspection days.

3. Methodology

This study employed qualitative research approach for the
reason that it assisted to accomplish specific objectives when
gathering data from participants’ personal arguments, by
allowing the researcher to have direct interaction with
respondents. The research design which was used in this study
was a descriptive research design. And according to Best and
Kahn [13], descriptive design concerns with phenomena as
they exist, and does not attempt to alter anything
experimentally. Hence, here the researcher represented all the
perceptions of respondents through quotation words they
responded. This research design was applied in this study
throughout the data analysis process by making the quoting of
the actual words from the views of respondents specifically on
the asked question when interviewed by the researcher.

The study was conducted in Morogoro municipality in
Morogoro region in Tanzania specifically aiming at collecting
information from teachers at Kichangani and Kilakala wards
in Morogoro municipality. Morogoro municipality has 29

wards with total of 50 secondary schools where by 23 are
government schools and 27 private owned secondary schools
[14]. Primary data were collected from the fifteen (15)
secondary teachers who had experienced both school
inspection before 2018 and a Quality Assurance visit in either
of the years from the year 2018 onwards.

Non-probability sampling specifically purposive sampling
was employed to get sample of respondents who met the
required characteristic of having experience in both school
inspection before 2018 and a Quality Assurance visit in either
of the years from the year 2018 not exceeding the totality of
five (5) teachers in each selected secondary school. Kumar
[15], explains that in judgmental or purposive sampling the
primary consideration is researcher’s judgments as to who can
provide the best and required information to achieve the
objectives of the study. So qualitative data collection methods
was employed since they play an important role in impact
evaluation by providing information useful to understand the
processes behind observed results and assess changes in
people’s perceptions of their well-being. Therefore a
semi-structured face to face interview was used to collect
primary data.

The collected data were recorded by a tape recorder in
accordance with the respondents’ explanations. Then recorded
data were summarized, classified, presented and analysed
descriptively.

The first step during data analysis involved the transcription
of interviews from the tape recorder, sorting and arranging the
data accordingly depending on the objectives of the study and
the research questions. Then, the researcher read thoroughly
the data and obtained general logic of the information and
reflected on its overall meaning. This is by regarding general
ideas participant were saying, the tone of the ideas and the
general impression of the overall depth, credibility, and use of
the information.

After that; the second step was detailed analysis that begun
with a coding process. By coding involved the organization of
the material into chunks by taking text data, segmenting
sentences (or paragraphs) into categories, and labeling those
categories with a term (themes). The themes were presented as
major findings stated under headings in the part of study
findings. Themes identified include the following;

a) Supervision Approach;

b) Teachers’ Accountability;

¢) Improved Communication;

d) Provision of Feedback and Recommendations;

e) Internal and External School Quality assurance;

f) Teaching and Learning improvement;

g) Professional skills Improvement.

Descriptions of these themes on respondents’ perceptions
were supported by various quotations accordingly. And the
last step in the analysis of data was making of an interpretation
on the data.

4. Results and Discussion

The study aimed at assessing secondary teachers’
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perceptions on Quality assurance’s feedback reports for
effective teaching. Qualitative findings from the conducted
interviews with secondary school teachers were analysed and
the outcomes have been discussed under several
subcategories.

4.1. What Are Teachers’ Perceptions on the Influence of
Quality Assurance’s Feedback Reports in Improving
Teaching

This first research question basically intended to find out
secondary school teachers’ perceptions on quality assurance
feedback reports. In this section, teachers were asked to
express about the school inspection they experienced before
its change in 2018.

From the respondents’ explanations on their perceptions on
school inspection they experienced before the year 2018, it
was recognized to be different from the current practiced
school quality assurance in many aspects.

4.1.1. Supervision Approach

Quality assurers perform regular visits to schools so as to
oversee a day to day teaching and learning activities
implementing the national curriculum as part of their
responsibilities in ensuring standard education is in provision.
Teaching and learning activities need preparations so as
teachers may deliver what is intended to be presented in
classes and learners get readiness for learning, this include
content preparation and the mind sets.

It was identified that teachers did not like the kind of visit
approach made by the quality assurers in the years before the
changes of 2018 which was of no pre-visit information to their
school. This kind of visit generated fear and uncomfortability
in the work that kept them out of working and learning
mind-set. One respondent explained:

We regarded them as our enemies and not people who came

to us to give teaching directions because they just made a

visit to our school without any pre-information of their visit,

they just came abruptly.

From the above explained view from the respondents,
teachers did not perceive quality assurers as fellow curriculum
implementers who worked together in the same path of
attaining country’s education goals, but rather they regarded
them as enemies who visited to their schools to destruct their
working routines towards the fulfilment of their
responsibilities.

Another aspect on supervision approach in this study the
researcher came across was all about the of communication
style which the school inspectors used on their visit when
discussing with teachers different issues relating to teaching
and learning from their visit observations.

Referring to School Quality assurance guide book by
United Republic of Tanzania (URT) [12], elaborates that all
School Quality Assurance Officers would sign the Code of
Conduct before undertaking any whole-school visits. Which
means every officer would be committed to demonstrating
professional and respectful behavior and communication at all
times. Some of code of conduct adhering include;

I will treat everyone I meet with consideration and respect,
keeping the interests of learners at the heart of everything I
do, and remember that it is a privilege to work in and with a
school and its community. And the other states that;

I will communicate outcomes clearly and supportively.

Respondents’ explanations when responding at the
interview guide questions on this indicated that there was
unpleasant manner of communication between them and
quality assurance officers who visited to their school. The
language which was used by them was too hash meant to
condemn teachers on what they did and not a support in their
teaching and learning activities, it rather built tension and fear
during School Inspection. One teacher said:

Their way of giving feedback report to a teacher was in a

shouting manner that didn't help us, instead we felt so

inferior and underestimated.

Matete [16], in her study on The Impact of Primary School
Inspection on Teaching and Learning in Tanzania, supports
this perception of fear and tension situation to teachers during
the visit by describing that it was due to the fact that, school
inspectors report on the strengths and weaknesses of every
individual teacher. And by knowing that their performance
will be reported as discussed earlier, it is this which places
them under pressure. It was noted that, tension and fear during
school inspection visits were created due to poor preparation
and not school inspectors because nowadays they tend to be
facilitators.

This is also in line with the study by Brimblecombe [17], on
Teachers’ Perceptions of School Inspection: a stressful
experience. It was noted that many teachers had found the
experience of school inspection stressful, with hindsight;
teachers commented that they needed not have been so
stressed about inspection. There seemed to be two main areas
of stress: the degree of control associated with the inspection
process and the fact that there were several tensions pulling
teachers in different directions simultaneously. Aside from
personal factors, such as gender, post in school and personality,
the two key factors appeared to be the way in which teachers
were prepared for inspection and the way the inspector
behaved while in contact with the teachers.

In such a fear and tension situation at school, teachers lose
confidence in their work and reduces the work spirit to work
harder also in delivering proper intended lesson contents to
their students to fulfil education goals. As human beings,
some teachers lost tolerance on these hash words and resulted
to hot arguments and misunderstanding occurrence. Other
teachers even tended to miss attending at work in the
avoidance of this unpleasant communication tendency by
quality assurance officers during the visit. This is evidenced as
one teacher explained:

They were too harsh to us; the talking was unfriendly which

made some of the teachers run out of their working station

during their visit to overcome facing their harassment and
avoid quarrels with them.

Communication between teachers and the schools quality
assurance officers failed to bring them together, work
cooperatively in improving teaching for the success of
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education in Tanzania as shown in explanations above.
Tension and fear amongst teachers in their working
environment became the outcome of their visit.

Moreover, the general function of the school inspectorate is
to ensure adherence to set policy, laws, and standards of
education in the school system of Tanzania [18]. Regular
school visit are usually done so as to cooperate with teachers
and school admission to ensure teaching is improved to reach
the enacted education standards and goals.

The unfriendliness perception of teachers built a negative
notion in the case of improving teaching in schools to teachers;
respondents perceived quality assurance officers’ visit aimed
at inspecting and finding out teachers’ mistakes and
weaknesses at their working places. But not a visit for giving
solutions to the problems which teachers encounter when ware
fulfilling their responsibilities, so as to enhance improvement
in teaching and learning at schools for better students’
performance. As one teacher described:

During school inspection, their reports based on complains

and not improvements. They spend most of the time

shouting at us on mistakes and weaknesses we have. They
focused only on checking whether teachers have lesson
plans and schemes of works.

More of respondents’ explanations revealed that most
quality assurance officers’ recommendations concentrated
basically on schemes of work preparations and not
improvement on classroom lesson presentation. And some
months after their visits, some of teachers and head of schools
who were found with some weaknesses got demotions, and so
that made teachers work with fear which also reduced
teaching efficiency and found their visit unfriend and
unhelpful to their teaching improvements.

4.1.2. Teachers’ Accountability

Teachers adhere to the teaching profession code of conduct
to work passionately and being accountable in their
responsibilities to carry over education goals and objectives as
intended. Unlike to most of the respondents’ descriptions
being in a negative perspective, the researcher came across
with a positive perception toward quality assurance before
2018 on accountability.

These respondents viewed it as stimulus toward working
morale in a sense that the school inspection visit helped and
enabled them work harder according to our school time table
and the curriculum in general to be in line with assurance
requirements. And this resulted to effective teaching and
learning with final better students’ results. One interviewee
had this to say:

Their abrupt visit at our school and their reports assured us

to teach in accordance with the curriculum of the country

and it alerted us to teach according to the school teaching
timetable and follow the terms (semesters) well. Lastly it
made us to be committed to work and accountable.

On the other hand, according to each teacher’s subjects
teaching loads and the general school lessons timetable,
indicate the total lessons preparation to every teacher in a
week or months as part of their responsibility as teachers. And

so teachers are required to prepare subjects schemes of work
according to the number of subjects each teaches and subjects
lessons plans per every lesson to be taught. In the visit quality
assurance officers make observation on these entire things and
provide feedback and instructions as measures to stimulate
accountability to teachers and teaching improvement. A
respondent explained:

Their feedback reports were some orders and instructions
to fulfil what teachers failed on their visit. Example
preparation of required total number of lesson plans and
schemes of work, failure to do so some disciplinary
measures may be taken. That is why after their visits some
teachers and heads of schools were demoted.

It is one of the quality assurance officers’ roles to insure
teachers’ adhere to their teaching responsibility and make
reasonable improvements. And so different approaches may
be used in helping teachers though disciplinary measures are
sometimes involved to those with same mistakes repetition
behavior for the purpose of making them change and become
accountable.

In the study done by Machumu [19], on Secondary School
teachers Attitude towards School Inspection also supports
accountability aspect in the elaboration that the school
inspection is very significant because it is conducted with the
purpose of ensuring accountability among teachers as well as
ensuring that the standards in education are upheld.

Though, Nolan and Hoover [20] contend that many school
inspectors tend to emphasize accountability at the expense of
professional growth which results in poor or marginal teacher
performance. It is the role of school inspectors in Tanzania
that they become facilitators and supportive bodies in the
whole process of curriculum implementation in the country
and not much concentrating on the weak points of teachers
without supporting them on how to solve their problems
which they encounter.

4.2. Current School Quality Assurance

This is the school quality assurance which was officially
enacted from the year 2018 after the innovation from being
school inspection that ended in 2017. In this statement as
referred from second research question, researcher wanted to
get respondents’ views on how they perceive the current
school quality assurance. Respondents were asked to provide
their opinions on how they perceive the current school quality
assurance on different aspects, and so they had a lot to speak
out since they had experience of both the present and the
former quality assurance. The analysis discovered that
respondents tended to perceive the current school quality
assurance as a better school quality assurance than that of
before 2018 which was known as school inspection as
follows;

4.2.1. Improved Communication

There are number of approaches in supervision that may be
used in assuring a proper and smooth working situation is
generated so as to perform within the goals and objective
intended. In the application of these approaches people may
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have different perception according to how one receive those
means of directions, service and recommendations of the
supervisors. In this second statement from study question, the
respondents perceived the current school quality assurance
visit was too friendly to them and language used to
communicate with them was polite and cooperative, in such a
way that they were free to speak out on their difficulties and
challenges they face in their teaching and learning activities at
school and receive recommendations and directions given by
them. Good relationships with others happen out of good
communication approach, in supervision and managerial
aspect it helps to build respect and rapport boosts one’s
self-respect and confidence. With the aim of enhancing
teaching improvement in schools, quality assurance officers
better employ a friendly communication approach so as to
have a productive cooperation among them and teachers. By
doing so there will be a creation of free zone of expression and
learning readiness especially to teachers. One teacher said
that;

Currently Quality Assurance is friendly and the way of

giving their feedback reports to us is too polite that we are

even asked our opinions and suggestions in teaching and
learning activities; together with theirs teaching becomes
perfect, enjoyable and comfortable.

Furthermore, teachers spoke of a communication approach
by the quality assurance visits which are a pre
visit-information provision to the school that keeps them
aware of everything expected to take place on that specific
visit day. Respondents said that it is different from how it was
before the change of 2018 when it was school inspection, the
visits had no any prior information which made them perceive
as their enemies who came to destruct and generate tension in
their working routine. As one teacher explained;

It is now much friendly because they inform us about the
day of their visit, number of days they would spend and
specific things which they would come for. So when they
come and make their observations we sit on one table and
receive some recommendations for improvements like
teaching approaches, the use of appropriate text books and
teaching and learning aids so as to meet our teaching and
learning goals. This makes us see them as friends and not
enemies any more.

This is relies with the study done by Matete [16], on The
Impact of Primary School Inspection on Teaching and
Learning in Tanzania. The study showed that the majority of
teachers (96%) agreed that school inspectors provided
information before the actual visiting which is much useful to
teachers to prepare them psychologically. But also teachers
found it to be the high time for them to put things properly so
as not annoy the bosses. When they come they find things in a
good way which could not be necessarily the case if they come
without prior information.

Additionally, John [21], in his study explains that Majority
of teachers interviewed, 67% agreed that school inspectors
provided information before visiting schools for inspection.
Though this had two sides of view that, some of times when
school inspectors gave information that they would visit the

school, those who work within the agreed directions and
regulations are able to use it as a chance to show up
themselves how capable they are. And on the other side, it
becomes a preparation time for teachers who did not
previously do their job properly and so the school can be
assessed positively while in reality it is not.

Moreover, school quality assurance visits are arranged with
goal and objectives within the assurance of provision of
standard education to learners in school by helping teacher
improve their teaching day to day. In this study respondents’
views identified that some of the quality assurance visits
carried a goal to solve teachers’ teaching problems and
challenges so as to improve their teaching. As the title itself
‘school quality assurance’ reflects that the core role is quality
assurance of schools and not inspection no more as used to be.
And therefore the visits must not necessarily always include
classroom teaching and learning observations, sometimes the
school visits carry a goal of discussions and sharing of skills
and experiences for the purpose of improving teaching and
solve some challenges that teachers encounter. Respondents
said that not all quality assurance visits needed them to have
classroom teaching and learning observation, sometimes they
just sat in office and talked. One respondent explained;

The current school quality assurance is done in a sharing of

ideas for improvements. And not all the time they come for

school and teaching and learning observations, some of the
times they just come with the approach of problem solving.

They sit and talk to us, listen to challenges that we face in

our teaching and learning activities and school in general

then provide some insights on solving them.

These finding are in line also with OFSTED [22], who
contends that the main purpose of school inspection is to
promote school improvement through the identification of
priorities for action and to inform the stakeholders about the
school’s strength and weaknesses.

4.2.2. Provision of Feedback and Recommendations

On the other hand teachers were supposed to respond on
provision of feedbacks. Feedback provision after any kind of
supervision approach or managerial evaluation is mostly
viewed as helpful information or sometimes even being
criticism that is provided to somebody to explain what can be
done so as to make improvement of a performance. After
whole school quality assurance visit teachers need to receive
feedback report of what has been observed in the sides of
strengths and also the weaknesses so as to look ways forward
to solve to enhance improvements in teaching.

Respondents exposed two ways of feedback reports which
they get during the current quality assurance visits as an
approach to reveal their strengths and weaknesses in their
performances for the school and teaching improvements
respectively. These include face to face feedback and written
document feedback.

By starting with face to face feedback, also known as Verbal
Feedback, this is referred as the overview of the observations
made on teaching and learning and provide the opportunity to
ask some questions, seek clarification, and provide whatever
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additional evidence if required [12]. Responses from teachers
describe that after every class teaching and learning
observation there was a time to sit and discuss what has been
observed in the class in two ways; one by one and after then all
teachers with quality assurance officer sit together again and
have a general discuss. A teacher described:

After visiting actual teaching in the class we sit and talk
privately, they give me their recommendations and provide
me chance to provide my views from their recommendations
and other things that we have. Later all teachers with them
sit together and make a general discussion and finally they
point out things to work out on for improvements.

In order for the teachers to find the usefulness of the visit
and the observations made, they expect to hear on their
performances and get suggestions of solution of the
weaknesses found out. This is in line with the descriptions
from various studies as Matete [16], suggested the need for
school inspectors to encourage the staff to build a team work
morale so as the basic function of the school to be realized.
They also need to give advice to teachers to make the best use
of the obtainable facilities both within the school and in the
broader community and also encourage self-evaluation with
the support of teaching and learning process.

From the findings above it indicates that, school quality
assurance officers provide recommendations on what should
be done by a teacher individually and in a certain school after
a visit observation in a way that make teachers perceive as
positive and productive for teaching improvement. This is
because giving feedback verbally or face to face means that
you can make clarifications and elaboration immediately, thus
ensuring that misconceptions and doubts are not embedded,
and generate improvements.

The other form of giving feedbacks after the observations in
school quality assurance visits is by written documents
comprising of individual teacher’s observation results with
recommendations, school general observation and
recommendation and the report card. Documentation of
whatever could be just present verbally is much valuable in
sense that human beings have a tendency to forget things after
a certain period of time. Written feedback reports on school
quality assurance visits involve the writing of extensive
comments from different individuals and school observations.
So from the respondents’ explanations in the interviews, it is
found that written feedback reports were provided to
individual teachers and to school that showed their strengths,
weaknesses and recommendations for improvements on the
weaknesses observed.

This kind of report to teachers is summarized in written
bullets outlining the factors that support learning, the factors
that limit effective learning, and recommendations for action
for each Domain [12]. On written feedback one teacher had
this to say:

We always get this written feedback after one or two months

from the day of their visit at school, because they say they

have to compile the whole school report. It comprises of all
school observation and recommendations of what to be
done for improvements such as teaching and learning,

administration, academic performance, environment et

cetera. So when it is here the headmaster reads for us in a

meeting, areas we performed well and where we failed in

each category with their suggestions for improvements.

There are also studies that support data from this study
interviews on the provision of written feedback reports as
means of giving recommendations for improvements. This
include the study by Kosia [23], whereby the interview results
received from the head of school indicated that School Quality
Assurance Officers do give both oral and written feedback.
Also they had to meet the head of school before meeting the
management at large, but on the other hand one of the head of
schools indicated that the feedback received from on
individual teachers only addressed on the negative areas. This
was contrarily to views obtained from this study respondents
explained that they received both kind of feedback from
negative and positive areas. A teacher said:

I got also my written feedback report which showed all

aspects of my classroom presentation, how I performed and

the weaknesses, percentage of my performance and
suggestions on way-out to solve the challenges observed.

This show that teachers individually got their written
feedback reports in accordance with their performance from
the observation in both positive and negative manner. Quality
assurance officers played their role in assuring provision of
effective written feedback which always need to be timely,
written in a manner that is understandable to the teachers and
actionable so that the can make revisions on them.

Also there is a report card as the other part in written
documents feedback, which is also known as the School
Summary Report Card (SSRC). As clarified in the School
quality assurance guidebook by URT [12] that; it is a way of
providing the school, parents and the community with
information about every school in Tanzania. This provision of
information helps schools improve by providing this
information to pupils, parents, communities, teachers, and
head teachers or Head of Schools about each school’s
performance in a preferred selected number of indicators.
These report cards also display a school quality score, which is
resultant from a whole school visit. The combination of the
score as well as the indicators assist in creating increased
accountability and the improvement at the school level.

Schools receive this form of feedback some months after
the school quality assurance whole school visit. The cards
show aspects of performance in a summary form as a school
on different aspects and trend of improvements academically,
administration and environment. A teacher explained:

We receive a card as a feedback after some months, but the
cards are just for certifying and commendation of the
school. It is written in a rating way, categories and
percentages which show whether the performance of school
increases or decreases in every aspect of their visit
observation.

Provision of card helps the school determine performance
progress and position in many aspects. It can be source of
generating working spirit among teachers and administration
efforts to head of academic departments and head of schools.
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4.2.3. Internal and External School Quality Assurance

Internal school quality assurance is described as a process
undertaken at school level by the Head of School/Head
Teacher/ principal and the Internal School Quality Assurance
Team (ISQAT) or school leadership team. Working as a team
to monitor, evaluate and report agreed quality standards for all
aspects of school life they would ensure that good standards at
school are achieved and maintained, learning outcomes
continuously improve, students learn in a safe environment
and the community is encouraged to be part of the learning
community [12]. Here the schools create a team of selected
teachers who take the responsibility of assuring quality within
the specific school. They perform same functions as external
quality assurance officer in their visits and provide feedback
of the observations. A teacher explained:

Now quality assurance begins here at school, there is a
school quality assurance at school level, a committee of
several members who are our fellow teachers perform the
sane functions as those from outside and provide feedback
of their observations. We sit and discuss how to make
improvements from the weaknesses they observe.

From the respondents’ explanations this shows that internal
quality assurance is currently more effective and helps them in
making sure that effective teaching is maintained in schools by
the teachers. External visits do not come more often at schools
and so if not the initiation of this internal quality assurance
system, teachers could miss in time determination of
challenges and weaknesses for standard education provision
process when implementing the curriculum.

Apart from having internal quality assurance in this current
quality assurance, there is an external school quality assurance
which is the process undertaken by the School Quality
Assurance Officers (SQAOs) to help schools to trace a path
towards excellence and improved quality. The approach and
methodology combines rigorous evaluation with support,
guidance and mentoring while ensuring compliance with the
laid down policies, laws, and regulations as required in the
Education Act and National Basic Education Standards [12].
This includes at the ward level where by the ward education
officers (WEQO) perform quality assurance activities at schools
and discuss together the feedback weaknesses observed for
making teaching improvements to teachers. And then there is
from outside the wards which is either district, regional or
zonally which is conducted by school quality assurance
officers respectively. Respondents admitted that they get
several quality assurance visits from ward education officer
which help them stay updated by reminding them some of
things in their teaching responsibilities. A respondent had to
admit this:

Also there is quality assurance at ward level where by a
ward educational officer (WEO) does regular visits to
schools and makes observations in everything at school
including teaching and learning activities and provide
feedback same as school quality assurance from district or
zonally.

The internal quality assurance is done and is so much
helpful to teachers in their teaching but the external assurance

approach is also needed to increase effectiveness and avoid
bias that could sometimes appear on feedbacks from fellow
teaching staff members who might fail to admit some of
weaknesses. This is supported by the study done by MacBeath
[24], who elaborated that in order to have a standardized
perspective of defining a successful school, there is a need of
an external evaluation to provide the criteria that can assist the
comparison with internal self-evaluation within the specific
school.

About the external quality assurance, another explanation
from respondent revealed that there were also school visits
from regional and zone school quality assurance officers who
had their times of observation and giving feedback reports
which were meant for school and teaching improvement.
Respondent said:

There are zonal, regional and district school quality
assurance who visit our schools and make their
observations then after they provide recommendations on
how to improve teaching and learning from the weakness
and challenges observed. Unlike the zonal quality
assurance officers, these from district come very recent.

However, the combination of all these visits together with
the internal quality assurance approach at which carry same
objective of making teaching improvement at schools, when
work together by comparing the weaknesses and suggestions
given after observations tend to help in generating effective
teaching at schools. This in line with the studies as elaborated
by Matete [16], who share the common view about what type
of school inspection that should be carried out. To them the
most effective school inspection of a school comes by neither
internal self-evaluation nor external inspection. But some
mutual combination of both doubtless serves the purpose and
does the job better in stimulating school improvement than
either one alone.

4.3. Impact of Quality Assurance Feedback Reports in
Teaching

This is the other part of the second question of the research
from which secondary school teachers being respondents in
this study were asked to respond from the question that the
researcher intended to explore on the impact of school quality
assurance feedback reports on their teaching in secondary
schools. Respondents explained these impacts of feedback
reports that include the improvement in teaching and learning
and professional skills improvement.

4.3.1. Teaching and Learning Improvement

Teachers use their skills got from their teaching profession
studies to make sure that they generate effective teaching in
the classrooms so as to reach intended teaching and learning
objectives to students. Data from respondents’ explanations
reveal that School quality assurance officers provide
assistance to teachers as one among their roles through
provision of feedback reports to teachers which contributes to
the performance of teacher in their teaching work. After
classroom observation during the visit teachers discuss with
the quality assurance officers on their weaknesses and share
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the ways forward in improving the teaching. They helped
teachers with the use and application of active learning and
participatory teaching approaches. A teacher described:

When they came last time, they helped me in my teaching;
they insisted that students should do more activities during
teaching and learning and the way how fo do it. I now see
the result of it to be positive to students’ understanding
because when they practice more, they understand and
remember what they have learnt.

This shows that the feedback reports by school quality
assurance officers have great positive impact to teachers in
their teaching, because respondents identify students
understanding progress to be better as a result of working on
the recommendations provided and the discussions decisions
from the feedback report after the visit. School quality
assurance officers fulfil one of their roles as described by the
URT [12], in the School Quality Assurance Hand book on
school vists, which elaborates that one among the roles of
quality assurance officers after conducting an observation at
school during a school visit is to provide feedback to the head
teacher (HT)/head of school (HoS)/ Principals school
management committee (SMC)/Boards, ward educational
officers (WEOs) and school staff that will be clear and that
focus on helping the individual organizations to make
improvement. Respondents explained that positive outcome
of their improved teaching is the result of following and
keeping into practice the provided recommendations in the
feedback reports.

Another teacher added this explanation:

Their feedbacks help us much because after observing some

weaknesses and challenges in us, they give us ways out how

to improve them and when we follow their advice and
recommendations we get positive results in our teaching.

This shows that the methodological teachings by the
SQAOs to teachers in the provision of feedback reports when
applied to teaching and learning activities by teachers enhance
improvements in teaching and bring better students results.
These findings are in line with the study findings by Ayeni
[25], in Nigeria, as cited by Fungilwa [26], who found that
ISQ assurers were training teachers on the Ilatest
methodologies to provide them with knowledge on the part of
pedagogy and subject matter. Also the study admitted that
there was a significant important relationship between the
Quality assurance system and teachers’ improvement in
instructional task performance.

The quality of provided feedback reports in the
recommendation also helps teachers to make improvements
when they follow and put into practice. This is in line with
McKimm, who suggests that feedback needs to be up to
definite qualities to be effective and lead to the change
required in performance and/or behavior. Then also feedback
would be designed first to identify the deficit of the person,
making him or her aware of it, and then an action plan and
suggestions are provided for improvement [27, 28].

Another teacher spoke the same on the improvement of
teaching to teachers, but added that there were some teachers
who had many years at work, which made them work on their

experience using old teaching and learning approaches, but
the feedback reports updated them with extra modern and
useful approaches which helped them in teaching and led to
students better understanding. As one teacher explained:

Last time when they came, they provided us with some

techniques on how to teach a class with different abilities

students and make sure that they all understand and how to
mark their works. So it helps us change from old teaching
approaches to modern ways.

This is in line with the study by This description of findings
is in line with the study done by Oelmek [29], as described in
Mwambapa [30], who revealed that on the necessity of school
inspectors to supervise and evaluate teachers’ work
performance and schools administration for every two years
and advise them on the new methods of teaching.

In addition, there were even other teachers who taught in
the classes knowing that there are some topics or subtopic that
did not have teaching and learning aids. Views,
recommendations and the assistance from the quality
assurance officers in the provision of feedback reports enabled
them understand the identification and use of teaching and
learning aids in all topics and subtopics which made teaching
to be effective. A teacher from school ‘B’ described:

Before I knew that some topics or subtopics don't have

teaching aids, but after their clarifications I now

understand every topic has teaching aid which sometimes
may be developed from students themselves.

This participant’s responses indicated that quality assurance
officers play a role of helping teachers to improve their
teaching by making them aware of some of things necessary in
teaching and learning process hence students’ better
performance is enhanced. These findings are supported by the
study done by Mwambapa [30], answering the question of the
contribution of school inspection in improving teaching and
learning in Tanzanian secondary schools, who found that 70
(90.9%) of teachers commented that school inspection
brought changes in terms of teaching and learning processes.
And it is because through school inspection, teachers became
aware of the issues they did not know before. School
inspectors advised teachers on how to use teaching and
learning materials.

4.3.2. Professional Skills Improvement

The school quality assurance officers are trained on how to
improve the teaching and learning and also resolving
challenges teachers face in teaching. Apart from teaching
methodology assistance to teachers, SQAOs provide other
professional supports in their provision of feedback reports
during the visit. Respondents explained the assistance they got
during the face to face feedback report provision since it gave
them a chance to share ideas together on managerial aspects
such as classroom management skills.

Classroom management is referred as how the teacher
works, how the class works, how the teacher and students
works together and how teaching and learning happen. Also
the meaning of classroom management may be described as
the support for academic learning that is given by a teacher.
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These include all techniques that a teacher employs in making
conducive learning environment [31, 32]. These kinds of skills
teachers need to be updated with so as to make improvement
in their teaching. So on classroom management assistance got
from SQAOs, a teacher from school ‘A’ had this to explain:

They also taught us several approaches of classroom

teaching so as to be diverse in accordance with topics,

subtopics, class sizes and number of students in the classes.

These approaches have helped me so much in the

presentation of my lessons because a have so many students

in each stream of the classes.

This shows that teachers found the impact of quality
assurance feedback reports in their teaching by getting
classroom management skills assistance which helped then to
improve teaching. So classroom management skills are so
helpful to the teachers in making sure that lessons they present
is understood by all students considering their big number in
the classroom. As elaborated in Fungilwa [26], it is suggested
that teachers’ professional development could be stimulated
by ISQ assurers through regularly checking the professional
documents and finding out feedback from students. Also it
was described that the implementation of the ISQA system in
schools has a positive impact on teachers’ professional
development in areas of pedagogy as well as classroom
management.

In adding to this, these findings are also similarly supported
by the study of Mwambapa [30], who explains that the
findings from the interviews in the study indicated that school
inspection supports professional development for teachers.
And once school inspectors and teachers get together, there is
chance for them to share ideas, views, knowledge and skills
which are essential for promoting professional development to
teachers. So, conducive learning environment is supposed to
be maintained for betterment of teaching activity, research
shows that teacher behavior which keeps students focused on
learning reduces disruptions in the classroom. Effective
teaching and classroom management prevents discipline
problems or disruptions before they distract from the learning
process [33].

The other teacher profession skills that teachers enhanced
from the quality assurance feedback report provided include
also the improvements in developing schemes of work and
subjects’ lesson plans. Subject’s scheme of work of specific
class is referred to a kind of plan that a teacher outlines all the
learning to be covered over a given period of time usually in a
term or a whole school academic year. Okai, [34] adds that, the
scheme of work is broken into unit plans per month or per
week. A unit plan breaks down further the scheme of work into
smaller potions that can be treated within a period of week.
And this unit plan can therefore, be described as the organized
sequence of content and learning experience derived for an
analysis of the scheme of work designed to be covered by the
class. Scheme of work is aimed at serving the purposes of
guiding to the teacher; organizational convenience; and
keeping records of what is taught and what ought to be taught.
Teachers identified schemes preparation assistance from the
quality assurance offices when given feedback reports during

the visits that help them in making their teaching plans.

A teacher from school ‘C’ had this to say:

Compared to when it was school inspection whereby some

challenges were fully resolved and so kept on doing

mistakes unknowingly. Now after classroom teaching

observation we clear together the observed challenges in a

discussion approach and that makes me not repeat the same

mistakes. Example, after they checked my scheme of work
and found that it had some weaknesses they taught me how
to write it all the parts.

This indicates that SQAOs perform their role of solving
challenges that teachers face in their teaching activities.
Respondents revealed that this occurred during feedback
report provision in a discussion usually in the face to face
feedback. This is supported by the study done by Matete [16],
whereby a further aim of her study was to gauge whether or
not school inspectors provide professional support. It was
found that in most cases the school inspectors provided
professional support as 46 (92%) ninety two percent of the
respondents of the study agreed on that matter.

However, the discussion approach on the feedback report
provision between a teacher and the SQAOs built a conducive
learning environment to a teacher and conformability that
makes a teacher enhance skills useful for their teaching plans.
A teacher clarified in the addition of this description:

They are very helpful, because as human beings the use of
hash language could discourage us as teachers in our work,
but since it is in a friendly manner it makes us comfortable
even to learn new things from them.

Not only scheme of work, SQAOs also helped teachers to
understand a proper presentation of subject lesson plan as one
among the essential parts of their teaching. As Musingafi [35],
describe the concept of a lesson plan as a planned organized
amount of subject —matter and learning experiences that the
teacher will communicate to the learners with details of how
instruction will take place within a lesson period. Lesson
planning is an important activity for a teacher. Teachers
explained that QAOs during the feedback report provision
session took a chance of discussing a proper presentation of a
subject lesson plan and how to apply all the stages in the
classroom actual teaching, which means from introductory
part up to the assessment and evaluation of the lesson.

A respondent had this to explain:

Their feedback reports have impact to my teaching because

their comments are given at both angles, the challenges and

on my better performance then they teach a proper way to

do. Example when they came last time they taught me a

proper way to state assessment part in lesson plan and in

the scheme of work, also how to do it during the lesson
which helps me now in my teaching.

Teachers’ responses here indicated that the discussion done
in provision of feedback reports expressed both challenges
and their good performance observed. Then challenges like in
the preparation of lesson plans were resolved practically. This
knowledge on the preparation and application the lesson plan
is very essential because lesson plans are blueprints to the
actual classroom teaching and learning. The elaboration in
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Musingafi [35], describe the usefulness of subject lesson plan
that, it supplies guidance and feelings of confidence to the
teacher in the art of teaching. And if lessons are well or
pre-planned, both learning and teaching becomes simplified.

4.4. What Are Challenges Teachers Encounter on the
Quality Assurance’s Feedback Report in Improving
Teaching

This is the statement from the third question of the research
from which a researcher traced the challenges of school
quality assurance feedback reports to teachers at schools. The
researcher tracing was conducted through the interview to
secondary school teachers who responded answering some
different challenges that they came through. Here the
researcher posed the challenges as any difficulties, problems
or obstructions on quality assurance feedback reports in
improving teaching to teachers. So it was found that there
were some different challenges on quality assurance feedback
reports identified by respondents when answering the
interview question on challenges. These challenges included
inequity recommendations and inedible responses to solve
some of challenges.

In the issue of inequity recommendations, respondents
explained that the provision of feedback on schools
performances did not regard difference of schools in terms of
facilities schools have, things like number of students and
teachers and their ratio in general, teaching and learning
resources and infrastructure. The school performance is
recommended compared to other schools irrelevantly. A
teacher from school ‘A’ said:

When they come, their recommendations don 't consider the

number of students and other challenges which we face at

our working environment. They just need the performance.

If we tell them challenges towards our low performance

they pose a question to why other schools with same

standard as our school perform higher.

Quality assurance officers work with integrity within their
goals in making sure that education standard is observed and
there is improvement in teaching and learning. However a
number of approaches may be used by them in assuring all
those, of which may be perceived negatively by some of the
teachers referring to the challenges they have as a school. URT
[12], explains that School Quality Assurance work to
contribute to realization of its vision reliably and consistently
measuring the quality of school performance, using the out
comes to understand and learn about the national, regional,
ward and individual school needs, and to guide planning for
improvement.

The other challenge identified by teachers was inedible
responses to solve some of challenges during the provision of
feedback reports in a school visit. In responding to this
challenge, teachers explained that some responses that were
given out by quality assurers when answering on some school
challenges were not satisfactory to them. One respondent had
this to explain:

Some of the answers on solutions to some of our problems

or challenges don t solve, the answers just tend to please us

at that that moment only. And if they say they take them to

higher level we don t get feedback of them.

Here the school quality assurance officers do their best to
solve some teachers’ challenges encountered that are within
their capability. There are some of the challenges which are to
be reported to the respective authorities that are in charge in
solving that specific kind of challenges such as the District
Education Officer (DEO) office.

This aspect is supported by the findings of the study by
Matete [16], which indicates that, though school inspectors
offer recommendations on what should be done in a certain
school; they are not legally entitled over the actions deemed
necessary for improvements of teaching and learning. But,
they can induce some of the solutions to resolve the problems
that confront schools through the providing of useful feedback
to the key stakeholders. And she had a conclusive justification
that however, from both school inspectors and head teachers’
point of view the recommendations were not implemented
although the district education officer claimed to make use of
the inspection reports.

This also in line with the findings of the study by
Mwambapa [30], whereby in his study, 52 (67.5%) of teachers
commented on the lack of implementation of the school
inspection recommendation reports. In which it discouraged
school inspectors to make some visits the schools and make
school inspections so as to help teachers to make improvement
in their teaching and learning.

On the other hand, some teachers could not identify any
challenge on the feedback report they receive from the
observation made about their performance during the visit.
When answering the question of challenges respondents
insisted to find the provision of quality assurance feedback
report to positive without any problem and helpful to then. A
teacher said:

To me I find no any challenges to these reports they give us,

rather I find it positive to us.

5. Conclusion

The purpose of this study was to find out the perceptions of
public secondary school teachers on school quality assurance
feedback reports in improving teaching at schools. Based on
the key findings of the study as also expressed in the summary
of the findings it can be concluded that secondary school
teachers have positive perceptions on the quality assurance
feedback reports that they facilitate their profession growth
and improvement of the teaching and learning in secondary
schools. The feedback reports play a great role in this and
teachers need school quality assurance officers who assist
them to solve different specific problems in teaching and
learning hence teaching becomes effective at schools. Thus a
good and strong positive relationship and cooperation
between teachers and School Quality Assurance Officers
(SQAOs) enable the visit feedback reports enhance
pedagogical and other professional skills assistance useful foe
effective teaching. Despite the challenges that feedback
reports encounter such as inedibility of some responses to



78 Christian Mbunga Kissa and Eugenia Lucas Wandela:

Secondary School Teachers’ Perceptions on Quality Assurance’s

Feedback Reports for Effective Teaching in Morogoro Municipality, Tanzania

solve their challenges at the time, SQAOs work at their best to
make sure that challenges that are out of their capability are
taken to the respective authorities so as to be resolved. The
study also found that making the use of regular seminars to
teachers on different pedagogical and professional skills and
making follow ups of implementation of feedback
recommendations and advices could be a better approach
helping to enhance the teaching improvement. Therefore
teachers generally perceive the current school quality
assurance feedback reports as essential tool in facilitating
effective teaching in secondary schools.

6. Recommendations

The following recommendations are given in the light of the
findings of this study;

i. The external school quality assurance should increase
frequency of regular school visits and follow-ups to
ensure recommendations are implemented

School quality assurance works carrying up the objective of
improving the standards of education and learning outcomes
in Tanzanian. And so in implementing that, they make school
visits in times of their schedules to provide teachers with the
assistance in teaching at schools. SQAOs should increase the
visits to schools because teachers need close and strong
assistance to make teaching effective. Kebaso [36], elaborates
this, that teachers who miss strong assistance from the school
quality assurers are not confident and they at times use
inappropriate methods of teaching which might affect
students' academic achievement and this would lead schools to
register low performance.

These regular visits at schools enable the identification of
strengths and weakness which occur in teaching then resolve
them hence teaching improvement and finally better academic
results of students. As in Nambassa [37], the study findings
indicated that lack of supervisors and inadequate inspection
brings about poor-quality teaching and learning in secondary
school. The study concluded that, head of schools have to
supervise the teachers so that to boost quality teaching and
learning in secondary schools.

Ehren, M. C. & Visscher, A. J [38], on their study about The
Relationships  between  School Inspections, School
Characteristics and School Improvement, also show the
significance of school visits on teaching and learning
improvement. Their study results of ten case studies showed
that all schools started to improve after a school visit. And the
providing of feedback about weaknesses, the assessment of all
these weak points as unsatisfactory, and the agreements
between an inspector and the school regarding improvement
activities appear to make some difference in stimulating
school improvement.

Therefore, it is recommended that the government should
set an abled and sufficient budget for the ministry of education
science and technology that SQA are provide with enough
fund to manage increase regular school visits and other
activities. This is in line with the study of Mbwana, S. &
Onyango [39], who recommend that the government should

disburse adequate funds to support Quality assurance
activities in schools, recruit more quality assurers and offer
regular training so as to enable them effectively perform all
their activities which are required when they make visit
schools.

ii. Maintain strong and relationship between teachers and

SQOAO:s for teaching effectiveness

URT [12], highlights some school quality assurance core
values. Among them include an integrity in all
communications and processes so that outcomes can be
trusted, also observing cooperation and partnership with
schools, parents, communities and other stakeholders, with the
aim of increasing participation and aspiration. It is
recommended that teachers and school quality assurers should
maintain good and strong cooperation and communication so
as to work together to identify strength and challenges in
teaching and learning and resolve them to enhance
improvement in teaching. This is also supported by the study
done by Matete [16] as she explained that, the improvement of
teaching and learning in schools through school inspection
needs good relationship between the teachers and school
inspectors. This positive relationship between them enables
them to work within the same objectives in education. This
study finding also may be supported by the findings also that
were identified by Michael & Marian [40] that a positive
relation between teachers and school inspectors is very crucial
to assist the acceptance of the challenges and the support from
the school inspectors by teachers.

iii. Provision of educative seminars and reading articles

The close and strong cooperation and communication
between teachers and QASOs in their visits play a great role in
identifying some challenges in teaching and find ways out. In
the process of discussing these challenges and sorting some
solutions, it is the duty of a SQAO to enhance knowledge and
skills to teachers on different things in teaching profession to
develop their profession. Organization for Economic
Cooperation and Development (OECD) [41], adapted
definition from TALIS as professional development is defined
as activities that develop an individual’s skills, knowledge,
expertise and other characteristics as a teacher. Teachers could
develop also their skills from SQA assistance through their
feedback reports as well as conducted seminars.

The study by Assefa [42], commended that, teachers expect
a lot of professional support from educational administrators
as they had great experience and better skill; and so they must
be committed to help and support teachers rather reasoning of
having many responsibilities. In Tanzania it is true that
educational leaders have many responsibilities and making
supervision as an extra duty while teachers need effective
supervision. By having effective support profession growth
will be achieve by the teachers and enhance students’
academic performance.

Therefore, from this study it is recommended that, the
government should encourage SQA to be preparing reading
articles and conducting some seminars for teachers to
facilitate professional development. This helps teachers in
improving their skills in teaching and knowledge on their
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profession so that they can improve their efficacy in teaching
and manage them in facilitating the effective teaching for the
desired outcome to the learners.

iv. Government and other stakeholders should resolve the
admitted challenges in time so as to facilitate effective
teaching

After school quality assurance visits teachers receive their
verbal feedback reports that indicate their strengths also
weaknesses observed. There are some teachers’ and school
challenges that SQAOs don’t have direct and successful
solutions within their capabilities rather they have to admit
them to other authorities like Education officers or Executive
directors. This situation makes teachers at school wait
solutions of their challenges for so long so as to get
improvement in their teaching. The finding like this was also
confirmed by NAO, in Kasanda [43], who recommended that
there was no routine of sending the school inspection’ reports
to the administrative district level.

Therefore is recommended that school quality assurance
officers must make sure that they provide school quality
assurance feedback reports to responsible and respective
stakeholders in time. And stakeholders send back solutions to
teachers” and  schools’ challenges admitted for
administration/management, school facilities and teaching
and learning in improving teaching hence better students’
performance.

7. Suggestions for Further Research

Based on the study findings, further research is needed on

the following;

i. A similar study can be conducted in other regions in the
country.

ii. A similar study in private secondary schools and both
public and private primary schools in any place in
Tanzania to get the generalization of the findings.

iii. Perceptions of secondary and primary schools teachers
on Internal Quality Assurance (IQA) program in
improving teaching.

iv. To assess the role of the other stakeholders in resolving
schools challenges admitted by school quality assurers.
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