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Abstract: In recent years there has been a growing intenetlid cultural dimension of foreign language edocatand
teachers today are expected to promote the adquigif intercultural competence in their learnérbus, the present study
aimed to investigate the opinions and attitudeBasfian teachers of English on intercultural corapee teaching and to see
how and to what extent these opinions and attitageseflected in their classroom application degae selected from 50 EFL
teachers by mean of questionnaire. The questioarainsisted of four parts that investigate the Heeg attitudes and
opinions. Date for present study, which was desigdp Two statistics were used, if so, one samgiest can be used,
otherwise the chi-square test can applicable. €kaltr of one sample t-test revealed that languagehers seem to be aware
of the role of the culture in foreign language extian though they do not often integrate cultute their teaching in order to
develop intercultural competence in their learnénsoverall, Iranian EFL teachers had positivetadt® toward teaching
culture in the classroom.
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1. Introduction

The concern for intercultural competence and moreommunicative language teaching, but also "theitpbdf
generally intercultural education reflect changingdecenter and take up the other's perspective dan dka
circumstances across the globe which result fraands of culture, anticipating and where possible, resolving
increased mobility (tourism, traveling, and migoad and dysfunctions in communication and behavior"(p.42).
modern communication which multiplies interactions
through the use of new technologies. learners anethan 2 Review of Literature
ever likely to work, live, and communicate with pé®who
are linguistically and culturally different, whiclsets a The intercultural dimension in the teaching of fgre
priority for educators: to prepare learners forcehtury and languages has become a special concern for teaahers
intercultural encounters resulting from an increlagdobal researchers. Studies in the field of social psywinlas well
interdependence. The objective of language learisngo as studies of intercultural communication (Wisemg&noé&ter,
longer defined in terms of the acquisition of conmigative  1993) have provided insights into the linguistiad asocial
competence in a foreign language, which refersperaon's skills, knowledge and attitudes needed to commumica
ability to act in a foreign language in linguistiga effectively and appropriately in intercultural caot
sociolinguistically and pragmatically appropriateays situations. The intercultural dimension in foreigmguages
(Council of Europe, 2001). As stated by Byram (198& emphasizes effective cross-cultural communicatiased on
success of interaction implies not only an effextiv the acquisition of a key set of competence as sigdeby
interchange of information, as was the goal ofdifferent factors involved: attitudes, skills oténpreting and
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relating, skills of discovery and interaction andlitical

education including critical cultural awareness(2)99
Jokikokko (2005) defines intercultural competense "an

ethical orientation in which certain morally rightays of
being, thinking and acting are emphasized"(p.78umsch
and McConnel-Ginet(1992) further claimed that thienpry

focus of teaching based on the intercultural apghroas on
the target cultures, yet, it also includes comjpagsbetween
the learner's own country and target country, thetelping
learnerto develop a reflective attitude to the wralt and
civilization of their own countries.

Thus, educating student to use a second/foreiggubege
means to accustom them to being intercultural sgasiby
supporting them to build the ability to act as dtuwnal
mediator, to see the world through the other's eyasd to
consciously use cultural learning skills(SenGu@20
Within this framework, the foreign language learner
viewed as an "intercultural speaker”, someone witosses
frontiers, and who is to some extent a speciatighé transit
of cultural property and symbolic values"(Byram&Zsr
1997, p.11). This change in focus in the conceatibn of
the foreign language learners entails a change him

expectations voiced towards foreign language teache

Teachers are now expected not only to teach theigior
linguistic code but also to "contextualize that ecabainst
the socio-cultural background associated with toeeifn
language and to promote the acquisitions of theréndtural
communicative competence"(Castro,1999,p.92).

3. Research Questions

1. How do Iranian EFL teachers perceive the ohjestof
foreign language education?

2. What are the opinion and the attitudes of InaridL
teachers regarding the role of intercultural cormpe¢ in
teaching foreign language?

3. To what extent can Iranian EFL teachers incagor
classroom practice related to cultural teaching?

4. Methodology
4.1. Participate

The participate of present study were 50 Iraniachers
of English from Mazandaran. The teachers seleectadamly
from public and private school and from differeevéls.
Most of teachers hold MA university degree and rih&t of
them hold BA degrees.

4.2. Instrument

In this research we used a questionnaire develdpyed
Sercu et al (2005). The questionnaire, consistihgoar
sections, aimed to investigate teacher's viewshenrale of
culture in language teaching and the extent to hhkeir
current teaching practice can be characterized isted
towards the attainment of intercultural competeare a
cultural approach. the first section of the questare

Ateacher is expected to mediate between the natiPNSist of 8 statement and asked to indicate thecobe of

language and the target language culture to helmées the

above mentioned goals(Byramé&
Edelhoff,1993). Thus, to support the intercultuledrning
process, foreign language teachers

knowledge, attitudes, competencies and skills. Tiesgd to
be acquainted with basic insights from culturahaopology,
culture learning theory and intercultural commutiara and
need to be willing to teach intercultural competerand
know how to do so (Edelhoff,1993;Willems,2002). &ash
into innovation
perceptions of the innovation, beliefs, and prefees, in
short, their conceptions determine the success haf t
innovation to a large extent. When taken as a whbébody
of research on teachers 'conceptions suggests thiese
conceptions shape teachers' instructional behataora
considerable degree and a direct relationship wasd to
exist between these and the way teachers
(Prosser&Trigwell 1999;Williams&Burden 1997).

Therefore, insights on teachers' conceptions areiarfor
understanding the way in which teachers currendisc@ive
the advocacy to integrate intercultural competeeaehing
in foreign language education and the reasons Llyiaigr
their actual practices. The present study aimeduestigate
the opinions and attitudes of Iranian teachers rjligh on
intercultural competence teaching and to see how tan
what extent these opinions and attitudes are teflein their
classroom applications, reported by teachers.

in education has shown that teagher

teal

foreign language teaching on a 5 point likert saaleging

Risager 1999from "very important” to "not important at all".Treecond

section consists of seven statements to indicdtaititen of

need additionGflture teaching. The third section consist of &eshent to

indicate ways of communication with foreign peojled
cultures on a 3 point likert scale (often, somesipever).
The last section consist of 10 statement to indickssroom
practicing focusing on culture teaching on a 3 péaften,
sometimes, never).

5. Procedure of Study

The sample consisted of 50 Iranian EFL learnerssthdd
the teachers hold MA degrees and the rest of theloh BA
degrees. Participants' experiences of teaching frene 1 to
12 years. The most of participants had 5 yearsmamqce. A

data were collected from English teachers by mezfna

qguestionnaire developed by Sercu et al. (2005).
guestionnaire, consisting of four sections, aimeal
investigate teachers' views on the role of cultarlanguage
teaching and the extent to which their current hear
practice can be characterized as directed towahds
attainment of intercultural
approach.

A
t

t

competence and a caltur
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Fig. 1. Digtribution of years of teaching English.

6. Data Analysis

In this section we study research questions. To a
proper statistics test, we need to know whetheialbe
distributions were normal. If so, os&mple -test can be
used, otherwise the cbguare test is applicable. Thus
investigated the normalitpf the variables distribution t
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Kolmogorov-Smirnov Test.

Table 1. Kolmogorov-Smirnov Test of normality for WTC and EI components.

Variable z Sig. (p)
Objectives 1.35( 0.052
Definition of culture teaching 0.881 0.420
Ways of communication 1.45¢ 0.028
Classroom practicing 1.13¢ 0.153

The above table shows results for Kolmog-Smirnov
Test. Since p values were greater than 0.05 (p>0.05)
variables Objectives, Definition of culture teadhirand
Classroom practicing, the statistics were not $icant
which means that the distributions were normal ttuese
variables. On the other hand, for Ways of commuitpathe
statistics was significant (p<0.05) thus the dsttion of
Ways of communication was not norn

Research question 1: how do Irar EFL teachers
perceive the objectives of foreign language edané

To investigate this question, regarding that scovese
between 1 and 5, we compared the score obtained this
part of questionnaire with the expected value k& ording
to informdion befour, the mean of Objectives of fore
language teaching (M=3.85) was greater than 3.
statistically significance of the difference wastésl by the
one-sample test as presented in the following te.

Table 2. The one-sample t-test for the Objectives of foreign language teaching.

it Test value=3
Stat'|st|cs N Mean Std. Deviation ~ Std. Error Mean - - -
Variable M ean Difference T df Sig. (2-tailed)
Objectives 50 3.85 0.490 0.069 0.85 12.299 49 0.001

As shown in table 2, thetést was significant at the lev
of 0.01 (t=12.299, df=49, p=0.001<0.01). Thus tiHteknce
between the Objectives of foreign language teaciniegn
andthe expected value (3) was significant. In otherdsc
Iranian EFL teachers perceive the objectives ofifpr
language education more than the expected |

Research question 2: what are the opinion andtthedes
of Iranian EFL teachers regardingethole of intercultura
competence in teaching foreign language?

Two variables, Definition of culture teaching ancGy¥ of

communication were involved in this question, so testec
them separately.

*  Definition of culture teachin

For this variable, scosewere between 1 and 5, so
compared the scores with the expected value ot8orling
to table 3, the mean of Definition of culture teiaciiM=4.10)
was greater than 3. The statistically significarafe the
difference was tested by the ~sample t-test as presented in
the following table.

Table 3. The one-sample t-test for the Definition of culture teaching.

Std Test value=3
Statistics Variable N Mean L Std. Error Mean - - -
Deviation Mean Difference T df Sig. (2-tailed)
Definition of culture teaching 50 4.10 0.550 0.077 1.10 14.12 49 0.001

As shown in table 3, thetést was significant at the ley
of 0.01 (t=14.12, df=49, p=0.001<0.01). Thus thifedénce
between theDefinition of culture teaching mean and -
expected value (3) was significant. In other wordanian
EFL teachers had positive attitude towards Debinitiof
culture teaching.

*  Ways of communication:

Firstly notice that according to table 3, distribn of this
variable was not normal. Thus we used the-parametric
chi-square test. To do so, we categorized the Way
communication scores into 3 levels, below 1.670a&slevel,
between 1.67 and 2.33 as moderate level and ah8@a2
high level of Wag of communication. Then the -square
tested the significance of frequencies observedeth leve
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Table 4. The Chi-square test for Ways of communication.

Statistics Group Observed N Expected N Chi-Square df Asymp. Sig.
Low (below 1.67) 14 16.7

Moderate (between 1.67 and 2.33) 13 16.7

High (above 2.33) 23 16.7 e 2 ol

Total 50

Results of the chi-square test show that the frecjas in
3 levels were not significantly different (p=0.16265). This
indicates that Iranian EFL teachers had diverseniopi
regarding the Ways of communication.

In overall, to answer research question 2, Iraridi
teachershad positive attitude towards Definitioncafture
teaching, while there was no enough evidence telude
about Iranian EFL teachers’ opinion regarding thaysVof
communication.

teachers incorporate classroom practice relatedutture
teaching?

To investigate this question, regarding that scovese
between 1 and 3, we compared the score obtained this
part of questionnaire with the expected value dk&ording
to table 3, the mean of Classroom practicing(M=p @&s
greater than 2. The statistically significancelad tifference
was tested by the one-sample t-test as presentetthein
following table.

Research question 3: to what extent can Iranian EFL

Table 5. The one-sample t-test for the Classroom practicing.

. . I Test value=2
Statistics Variable N Mean Std. Deviation Std. Error Mean Mean Diffarence T af Sig, (2-tailed)
Classroom practicing 50 2.07 0.325 0.046 0.070 1.52 49 0.135

As shown in Table 5, the t-test was significanthat level
of 0.01 (t=1.52, df=49, p=0.135>0.05). Thus thefedénce

between the Classroom practicing mean and the tegbec foreign

value (2) was not significant. In other words, leanEFL
teachers incorporated classroom practice relateduliure
teaching as much as the expected average.

7. Conclusion

One of the most significant changes over the pashdks
has been the recognition of the cultural dimensisna key
component of language studies. This has transforthed
nature of the experience of teaching and learranguages to
a great extent and the traditional aim of develgginguistic
skills modeled on the norms of native speakerddsaground.
According to the intercultural model, language elated to
the cultures, communities and societies that usen tior
communication and language learners should be esged to
become competent intercultural
(Garrido&Alvarez,2006). For this purpose, languaggchers
are expected to guide students in the acquisitiomadous
skills, contributing to the development of theiokviedge and
understanding of a target language and culture, hahging
them reflect on their own culture as well. Thusglaage
teachers have to be familiar with what lies behine new
skills and strategies their students are expecteatquire for
intercultural understanding. The present study dinte
investigate the opinions of Iranian EFL teachegarding the
role of teaching culture in foreign language edocaand the
extent to which they incorporate cultural actistimto their
classroom practices. The finding of the presentystwere
consistent with those of Sercu et al.,(2005).

Regarding the objectives of culture teaching, imarEFL
teachers supported the skills objective helpinglestti gain

knowledge and skills necessary for both other subjand
life in general as well as skills necessary to redifferent
languages, lIranian EFL teachers perceive th
objectives of foreign language education more thha
expected mean. An interesting finding of the prestady
was the teachers expressed strong support to"shedients
understand their own cultures better".

Finally, teachers appeared not to be integratetureul
related classroom practices in their own classeguintly,
although they reported to have positive attitudegards the
role of culture in foreign language education. Thisling is
in contrast with the research finding that teacheetief and
attitudes shape their teaching practice (ProssegsEil,
1999; Williama&Burden, 1997). This might be due tteo
reasons: first, teachers might not know how to grage
culture into their own classrooms. In other wottigy might
be lacking the training focusing on the integratadrculture
into foreign language education. Second, they ntighthave

speakerghe opportunities to integrate cultural practicesoitheir

classes. In overall, Iranian EFL teachers had pesitttitude
towards definition of culture teaching, while themas no
enough evidence to conclude about Iranian EFL ®&ath
opinion regarding the ways ofcommunication.
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