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Abstract: Relationship between first and second languageeisfithe learning of the second language. The ther¢arget
language is similar to the first language, thedrdttnguage achievement can be observed. The ptady was an attempt to
investigate the relationship between the grammaPearkian/Turkish as the first language and the gramof English for
Iranian female high school students. To this endhé present study 60 high school female studeots Marvdasht were
selected as the participants. Out of 60, 30 stgdesd Persian as their first language (Group A)3hdtudents had Turkish as
their first language (Group B). Regarding the aohthe study, Persian students took part in Peigiammar test, the Turkish
students took part in Turkish grammar test, andh lggbups participated in an English grammar testhvivas a standard
achievement test based on students’ high schoolidgintext book. In this study, statistical techréguas mean, standard
deviation, Pearson correlation were us€le result of the correlational analysis indicatieat the grammar of Turkish and
Persian are related to the grammar of Englishthere is positively more relationship between themgmar of Turkish and
English.

Keywor ds:. Bilingualism, English as a Second Language (EFlrstfEanguage, Teaching Grammar

1. Introduction

Whatever language we speak, English, Chinese, Hondi The medium by which speakers of a language
Spanish, it will help us define ourselves persghalhd communicate their thoughts and feeling to othdns, tbol
identify the community we belong to. But the fagthat we with which they conduct their business or the gowegnt of
have a language is inextricably bound up with aumbnity.  millions of people, the vehicle by which has bemms$mitted
To be human is to use a language, and to talk iseta the science, the philosophy, the poetry of the uceltis
person (Maghsoudi, 2010). language. It is reasonable that an educated peskould

It allows people opportunities to express theirnpaf know something of the structure of his or her lagg) its
view, solve disagreements, and persuade peers t& waosition in the world and its relation to other goes, the
together. Language is a major means of influentmgking  wealth of its vocabulary together with the sourdesm
and behavior of another person or one’s own. Foguage to  which that vocabulary has been and is being endiched
expand, children need to be given many opportuite the complex relationships among the many diffevamieties
interact. Children learn from speaking. Childrerech¢o feel of speech that are gathered under the single ndntBeo
socially competent and accepted to become competdahguage. The history of a language is bound uj Wit
language users. Language is the way children ari@ls®d history of the people who speak it (Baugh & CaBlz02).
by adults and the way we communicate with otheppgeand Iran, a multilingual society, is home to a numbdr o
with ourselves (Berk&Winsler, 1995; Lindford, 199Mabors, language communities speaking Turkish, Kurdish, bira
1997). language among others. So, many children learnspedk
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their first language at home and study all of therses in
Persian and English through their education.

Turkish grammar is not looked on by the Turks thelves
as a Classical Structured Language. They have their
grammar rules which are not based on a classiciésyas
those in Latin or Greek.Most Turkish grammar farefgners
are written by linguists and grammarians, and ttend to
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used regularly outside the classroom, using theuctonal
techniques and the intensity of instruction reqlitee achieve
success. The term English for speakers of othegulages
(ESOL) is meant to encompass both ESL and EFL.rGike
importance of English in the modern, globalized rexay,
ESL is a large field of practice supported by cdesible
bodies of research and many curricular resourceglidh is

use a classical language framework; consequentlyst m an international means of communication, used Bybillion

grammars, are peppered with such classic termscasative,
dative, and locative, together with such tensesranods as
subjunctive , etc. There is also a reflexive geaitn Turkish

people around the world for both instrumental artdgrative
purposes (Alptekin, 2002;Griffler-Brutt, 2002; Cigfs 2003).
In an increasing number of universities around \tteeld

where both the owner and owned are suffixed. Thithere are seminar recordings on the uses of English

construction does not occur in classical grammarnny

international contexts, or on how effective metHodis can

teachers have resorted to using a Persian namfet/iza be developed for teaching an international language

Adjectives precede their noun and donot have teegn
number or case. (Akalin&Zengin, 2007).

2. Literature Review

English and what can be done to train future usémich a
global language. According to Nayar, (1997) there a
clarifications of the terminology on English langea
teaching in different geographical regions of therld such
as English as second language (ESL) as opposédgish

Language is a source of communication. Whether thias foreign language (EFL) as well as English aadifitional

language is Russian, English or even sign languéue,
importance is that we have some sort of sourcehéonan
interaction. Knowing many different languages siggplus
with  enormous possibilities in  our contacts
understanding of other people living in other pasfsthe
world, that is, to say bilingualism (Nordlund, 2005

The concept of bilingual encompasses individuals ate
sophisticated speakers, readers, writers of twomare
languages. Bilingualism has been treated both @istaband

language (EAL).
In Iran Many children learn and speak their fiemdiguage
at home and study all of the courses in Persiasutiir their

andeducation (Khadivi&Kalantari, 2011).

Learning grammar has been important in the prooéss
English language learning as a criteria, partid¢yldor
English knowledge. Through English, individuals ctain
their goals such as getting a job or passing amition.
To this end, the ability to reach at the high leadl

individual phenomenon (Romaine, 1995). In the worldproficiency in learning grammar has become thet fnsd

among the reasons cause bilingualism are varioudskof
migration, inter-marriage, and
opportunities (Crystal, 2003). Around 70 percent thé
earth’s population is thought to be bilingual ormabngual
(Trask, 1999).Thus, there is a good reason to \melibat
bilingualism is a norm for the majority of peopiethe world.

most important requirement for students throughthe

educational/vocatlon world (Carrvell, 1989; Grabe,1991; Lynch & Hutst®91).

Every body’s first language influences the way tesrn
his/her second language (Liszka, 2004). Many lisiguirom
diverse contexts are in fact, in favor of havingaaaeptable
amount of first language before second languagaisition,

Bilingualism is common in some parts of the world,arguing that it can work as an important pedagddmal to
especially those places where there are many ethrd@arn the grammar of another language (Anton &Ditlam

minorities within a culture (Reich, 1986).

Because of modernization, some degrees of bilingmal
are typical of most people in the world. Bilingali is a
feature not just of individuals but also of soaseti Societies
in which two languages are used regularly, or inctvimore
than one language has official status or a rectfugttions,
can be called bilingual.

1999; Celik, 2008; Cook, 2001; De la Calina& Mag609).
Some people may feel comfortable using both langsiay
the same setting, and many switch from one to otlasily.
There is now a world-wide recognition of the socparsonal
and cognitive advantages of bilingualism. A sound
foundation is the language of home which incregssple’s
self-esteem  and confidence, enhances motivation fo

Bilingualism is often the product of second langeiaglearning, increases cognition, strengthens famdiations

learning after the first language has been acquiedtier
through non-tutored exposure or through
Individuals can become bilingual at any age, depgndn

supplies as a strong basis for learning the setzogliage.

instruction When people expand their abilities in two or more

languages, they catch a deeper understanding glidaye

when they need to learn a second language or whand use it effectively. They put more practice rogessing

instruction becomes characteristic of a child’s liesr

the language, especially when they gain literaclpath, and

language system. Children growing up with parentso w they are able to compare and contrast the way$iohatheir

speak a minority language may also be bilinguatgjligh as

two languages organize reality. Research has iteticthat

a second language refers to the process of praglucibilingual children may also develop more flexilyilin their

bilinguals by teaching English as a second lang(g&.) to
learners in an English- speaking context. By ESig means
the instruction is delivered in a context where listgis not

thinking as an outcome of processing informatiorotlyh
two different languages (Commins, 2001).
De la Compa and Nassaji (2009) conducted a stutly wi
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two indicators teaching German at a university tedain
western Canada, with their classes for pedagogitdisocial
reasons, including translation, comparing and estitng
both languages, paraphrasing students’ ideas, aaking
jokes. Both the experienced and novice instructuase
positive attitudes toward the exploration of filmhguage in
that it enhances learning.

Another study, the focal concern of which is thediion
of teachers’ code- switching belongs to Gulzar ®0ivho

conducted a survey with 406 teachers in Pakistah EFR,

classrooms. The findings of the study indicated thachers
employ code-switching to their first language fdeven
functions including clarification, ease of expressigiving
effective instruction, creating a sense of beloggicthecking
understanding, translation, socializing, emphaspetitive,
function, topic shift, and linguistic competencetire same
vein of thought.

Another study was conducted with four English tesstat
a two after- school private language institute€yprus by
Copland and Neokleous(2011).Their transcriptions ttoé
observed class showed that teachers made use &rld
total of eleven functions, including organizing theurse,
giving explanations, most notably grammar,
instructions, asking and answering questions, megmding
(Macaro, 2001), making jokes, praising, translatinging it

as markers, giving hints and opinions to the sttglen

However, the qualitative analysis of the interviewish the
teachers indicated that all were critical of the 0§ Greek in

language classes, even though they did not oveituse
Therefore, Copland and Neokleous (2011) concluded t

there are contradictions between the actions afidfbef

teachers because bilingual teachers have a sensgmiilof
when they teach L2 with L2.They also stated that rtiore
the target language is similar to the first languabe better
language achievement can be observed.

Considering the effects of first language on leagnthe
second language and regarding the importance of
relationship between two languages causes somarcbses
question whether this relationship can affect thedents’
learning. The present study is an attempt to ingat&t the
relationship between knowing Persian as a first amdish

as a second language and the knowledge of Engfish a

foreign language grammar.

3. Research Questions

The study is an attempt to answer the followingstjoes:
1 Is there any relationship between the knowledge

Persian and English grammar for Iranian female hig

school students?
2 Is there any relationship between the knowledge

giving

4. Method

4.1. Participants

The participants in this study were 60 student$rarfian
female high school students who were selected based
availability sampling. Out of 60, for 30 studentsr§tan was
their first language (group A) and for the restykish was
their first language (group B). All these studentse at pre-
university level in high school in Marvdasht. Thgearange
f these students was between 17-19 years old.

4.2. Instruments

To fulfill the purpose of this study which was tetdrmine
whether there is any significant relationship betwethe
grammar knowledge of Persian and Turkish as fmsgjliages
and English as a foreign language for Iranian héghool
students, there were three kinds of tests empltyethswer
the present research questions.

1) A Persian grammar test (testl) which was developed
and piloted for reliability and validity, and themtent
of which was a synthesis of all grammar pointsiaan
students learn on Persian at school.

2) A Turkish grammar test (test2) which was developed
and piloted for reliability and validity. This haihe
same contents as the first test adapted to thengaarof
Turkish.

3) An English grammar test (test3) which was a stashdar
achievement test based on students’ English higbadc
text book.

As for the validity of the first two tests (Persiamd

Turkish grammar tests), the content was consultitdl two

teachers who were familiar with high school Persian

grammar text books. The Turkish grammar test wase al
approved as being valid. With respect to the rditgbof
these two tests, they were administered prior & dbtual
t@@ministration of the test for research purposegrmups
similar to the participants of the study. An itemabysis
revealed an acceptable reliability level througltor@rack’s

Alphas as .67 and .82 respectively. The Englisimgnar test

was a standard achievement test based on studamgbsh

high school text book. This test was taken frommeppratory
test book for the applicants of the University Exane items

of which has been previously used in Konkoor Exaatiom,

and therefore considered both as valid and relidlile items

of each test were 25, and students were took pdPersian

and Turkish grammar tests (Persian grammar tesGfoup

& and Turkish grammar test for Group B) for 30 ntes) and

fhen, both groups took the 25- item English gramteat,

which has done 30 minutes.

01{.3. Procedures

Turkish and English grammar for Iranian female high

school students?
Which first language grammar, Persian or Turkishmore
related to English grammar?

Before the administration of the tests, all papticits were
given an oral description on the objectives andedares of
the study in order to follow the research proceslure
thoroughly. The three tests were administered irs@ssion.
First, the first group whose mother tongue was iBerg/ere
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asked to complete the Persian grammar test, and tthe
participants whose first language was Turkish vasieed to
answer the Turkish grammar test. They completech ine25
minutes. Then, the standardEnglish grammar testgivan
to both Groups A and B. It took about 25 minutes).t
Finally, the scores were obtained to be matchedudher
data analysis.

4.4. Data Analysis and Design

For answering the research questions, we used
correlational analysis. The SPSS software was used
analyzing the data through correlation coefficiég.the first
step of data analysis, mean scores and standaidtides
were obtained to describe the data. The relatipnahong
students’ knowledge of Turkish, Persian,
grammar were then examined using Pearson cornelatio

5. Results & Discussion

5.1. Descriptive Statistics for the ParticipantseFormance
in the Three Tests

Descriptive statistics for Turkish, grammar, andglish
grammar test scores are presented in Table betostolws
that the mean score for participants’ scores insiBer
grammar is 13.56, in Turkish grammar is 16.20, amd
English is 15.90.

Table 1.Descriptive Statistics of the Participants’ Perf@nte in Turkish,
Persian, and English Grammar Test

Variable N mean Standard Deviation
Persian Grammar 30 13.56 2.78
Turkish Grammar 30 16.20 2.92
English Grammar 60 15.90 2.44

5.2. The First Research Question
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Based on the obtained results, a correlation wamdo
between Persian grammar and English grammar (rx0.43
and as P<0.05, the relationship between PersiarEagtish
grammar scores was statistically significant. Tfare the
first null hypothesis stating that there is no tielaship
between Persian and English grammar is rejectesl her

5.3. The Second Research Question

The second question concerns the relationship leetwee
gaammar of Turkish as the first language and tlzengnar of
English as the second language.

Is there any relationship between the knowledgBudfish
and English grammar for Iranian female high school
students?

and Ehglis To answer the question, the Pearson correlatiofficieat

was performed. According to the below table, thewss a
positive relationship between the knowledge of gremmar
of Turkish and English as it was 0.57 (P<0.05). |&a®
shows the results.

Table 3.The Correlation between Turkish & English Grammeo®s

Variables correlation coefficient ~ Sig.
Turkish 0.57 0.001
English

Total 30

As Table reveals, there is a positive relationdigpveen
the students’ Turkish and English grammar scottesan be
concluded that the higher the scores of Turkisimgnar, the
higher the knowledge of English grammar. Thus,s&eond
null hypothesis is rejected, too.

5.4. The Third Research Question

The last question posed in the present study was:
Which first language, Persian or Turkish, is moedated
to English grammar?

The first research question concerns the relatipnsh Considering the results of the above Tables theekiion

between the grammar of Persian as the first largaad the
grammar of English as the second language. Inra@e
answer this question, Pearson correlation test wezsl to
identify the relationship between the grammar ofsR@& as
the first language and the grammar of English assdétond
language. The research question was:

Is there any relationship between the knowleddeens$ian

coefficient of Turkish grammar was 0.57, and thalPersian
grammar was 0.43. Therefore, we can conclude thekish
grammar is more related to English than Persiamgrar.
Grammar is an important aspect of second language
acquisition, and it is the most important languagea to be
mastered by EFL learners to use the language.
Second language learners appear to accumulatdusalic

and English grammar for Iranian female high schoolentities of the target language but demonstraticudify in

students?

Table 2 below reveals the correlation coefficieatvieen
knowledge of the Persian grammar and the knowleafge
English grammar.

Table 2.Correlation between Persian and English Grammair&c

Variables correlation coefficient Sig.
Persian grammar 0.43 0.016
English grammar

Total 30

organizing this knowledge into appropriate, coheren
structures. There appears to be a significant gawden the
accumulation and the organization of the knowlediyben
writing or speaking the target language (L2), seécon
language learners tend to rely on their native lagg (L1)
structures to produce a response (Dechert, 1988, E397).
Phipps and Brog, (2009) examined tensions in the
grammar teaching beliefs and practices of threetioiag
teachers of English working in Turkey. The teachesse
observed and interviewed over a period of 18 monthe
observations provided insights into how they tawgshimmar
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while the interviews explored the beliefs underpignthe
teachers’ classroom practices. The analysis inglicathile at
one level teachers’ practices in teaching grammarewat
odds with specific beliefs about language learnaiganother
level, these same practices were consistent witinoae
generic set of beliefs about learning. The lattir,is

hypothesized, constituted the teachers’ core Isetiafl it was
these, rather than the more peripheral beliefs alboguage
learning, that were most influential in shaping ctesrs’
instructional decisions.

The foreign language teaching field is dynamic, dmel
mother tongue can be a useful instrument in
communicative foreign language classroom. For ntsa
where English grammar is posing a conceptual diffyc an
illustration of a mother tongue equivalent can bipful. For
many years, using the students’ mother tongue achiag
English in monolingual classes as a learning aebfGiana,
2012).

The similarities between the languages enable stade
learn a language better. It also help them use best way
possible. This study was an attempt to investighte
relationship between the grammar of Persian an#ighuas
the first language and the grammar of English, emféind
which one is more related to English grammar. s part,
the results are discussed and the research questian
answered.

The first research question deals with the relatiqn
between the grammar
correlational analysis for the knowledge of Persiamd
English grammar was 0.47. As shown in Table 4 &retlwas
a positive relationship between the grammar of iRerand
English.

The finding of this study are consistent with Rdslaind

represented in the Table 4.3. There was a signifipasitive
relationship between the grammar of the Turkish English.
The result of the third question was also investidaThe
third question explores which one is more relatedthe
grammar of English, Persian or Turkish. As it waswn
above, there was a relationship between the granohar
Persian, Turkish, and English, but Turkish gramisamore
related to the grammar of English than Persian.

Despite the similarities of English and Turkish rioun-
phrase construction, noun-phrase in Persian aferelit and
their heads could be a noun or an infinitival vePlbonouns

thand proper names may also head noun-phrases, doimgfi

as genitives in complex noun-phrases. In TurkisloumN
Phrase constraints are like English.

In both Persian and Turkish, the infinitival constions
are very similar to the English gerundive. The atffiference
appears in the word order, where Turkish seemsetmve
like English more than Persian. In Persian, thedhezun is
preceded by determiner, the numeral constraints thed
quantifiers, and it is followed by the modifiershish consist
of an adjectival phrase. English and Turkish allohe
determiners, numeral expressions, quantifiers andiffars
after the head noun except for literacy styles wreatverbial
phrases can precede the head noun.

Superlative adjectives do not appear in the poson
adverbial phrase, instead, they precede the head.no
Turkish and English share the same feature. Ihted noun

of Persian and English. Ths the subject or direct object of the relativeusk, it is often

left. In such cases, the relativized noun may ipéaced by a
resumptive pronoun in the clause it originated frdrne use
of the resumptive pronoun usually occurs when tkadh
noun is separated from the relative clause by mnianing
Verb Phrase. Turkish and English follow the sante, t@o.

Dastkhezr (2009) who compared L1 (Persian) and L2 Dispite the similarities of English and Turkish moun-

(English) organizational pattern in the argumengativriting
of Iranian EFL students. The study made within-sabj

phrase constraints. Noun-phrase in Persian arereiiff, and
their head could be a noun or an infinitival veRsonouns

comparison of L1 and L2 compositions in terms ofand proper names may also head noun-phrases, dnrasi

organizational patterns, L1/L2 compositions intcalgsis.
The results showed that a majority of studentsdeshictive
organizational patterns in both L1 and L2, but desp
similarities between L1 and L2 organizational paise L2
organization patterns scores were not significaotiyrelated
with L1 organization scores, and their compositimal
scores were different to each other.

Based on this study, which points to the similasiti
between the grammar of Persian and English, an#isfyr
certain propositional phrases such as locativedarmettional
prepositional phrases can follow verb. English &wdsian
follow a head initial pattern in noun-phrases. Estgland
Persian share the Propositional Phrase head feafine
similarities between two languages cause studesdsthe
same way in analyzing and investigating the mdteidad
use the same method.

The result of the second question was also invastit)

genitives in complex Noun Phrases. In Turkish, NBlnase
constraints are like English.

Bialystok (2001) considered the results of sevetatlies
as concluded that bilingual children have advargageer
monolinguals in tasks which require a high levetoitrol of
attention that include misleading, distracting arelevant
information. For example, logical reasoning in whithe
participants have to consider several ideas — sofintbem
perhaps irrelevant or misleading — before arrivah@ correct
conclusion or decision. Bilinguals were bettereatiol control
their attention and performed significantly bettean their
monolingual counterparts on tasks in which theyengiven
misleading information.

Ahangari, (2005) in her investigation stated thahsfer of
assumptions from L1 writing cansometimes help trexgss
ofwritinginL2. In learning a second language wigtin
skill,learners have two primary sources to consteusecond

The second research question deals with the refdtip language system: knowledge and skills from thet firs
between the grammar of Turkish and English. Thdyaiga language and input from the second language. Hbrstu
for the knowledge of Turkish and English grammarswawasconducted to investigate the relative impact fiodt
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language on secondlanguage writing ability. Toycanrt the

33

two languages, they can benefit their learning miatte their

research, sixty EFL students from Tabriz Islamicadz learning easy.

University were chosen and divided into two groupfter

being sure about the groups’ homogeneity, they vgéren
two topics to write about: the first group wrotdiinglish
about the topics, the second group was asked tte wri
Persian about thesame topics and then translatewthigng
into English. The data were analyzed by using est-and
other subsequent analysis. She concluded

theuseofL1mayfacilitateL2writing. Thefindings of bkardy
can be useful for foreign language teachers. Thay need
to reevaluate their previous assumptions that taesfer |3
ofsome knowledge from L1 may hinder second language

[1]

thez]

learning. 4
Learning a new grammar is the challenge to foreigh]
language students, buttheycanovercome by learning

strategies. Learners should then be trained intesfies
theylack. To this end, teachers should considedghmers’
willingness and think of the most appropriate way t
introduce the strategies. Teachers can use theskardies
and relationship between the languages. As the meanof

[5]

Persian, Turkish, and English [6]
arerelated to each other, especially Turkish angli§m in
some points, teachers can benefitthese relationigngd use [7]

them in the process of teaching grammar in foreign
languagecontext. The results may help the teachers
reevaluate their views about therole offirstlanguagsecond

language teaching and they mustconsider transfeheir [8]
analysis of secondlanguage development.
6. Conclusion [9]

Second language learners appear to learn the w@lict [10]
entities of the target language but demonstratiécudity in
organizing this knowledge into appropriate, coheren
structures. There appears to be a significant gawden the [11]
accumulation and the organization of the knowledde
grammar (Georgiana, 2012).

The role of first language knowledge and its relatio
second language, as an important issue in the fidld
language, causes teachers to investigate somegitstto [12]
teach the grammar of second language in EFL cla3$és
study tried to find the relationship between thangmar of [13]
Persian and Turkish as the first language and theigar of
English for Iranian female high school students. As
mentioned in Chapter 4, the grammar of PersianTamkish  [14]
are related to English grammar, but the grammaruskish
is more related to it. [15]

Mother tongue can be a useful tool in the foremmluage
classroom. Where English grammar is difficult fardents to
learn, using mother tongue can be helpful for thesing the [16]

students’ mother tongue in teaching English in ERIsses as
a learning aid is a useful way for teachers whomeha
difficulty in teaching the English especially, thpeammar of
English. Also, they can use the relationship andlarities in
teaching materials and students can use the methbith
use in their first language and by comparing amtrasting

[17]

(18]
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