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Abstract 

Introduction: Teachers' health, day-to-day functioning, and career development are all greatly impacted by the elevated stress 

levels they are experiencing in the quickly changing educational landscape of today. Mounting data indicates that high stress 

degrades important parts of teaching, such as managing the classroom, emotional engagement, and general motivation, 

eventually reducing the quality of education and student results. Heavy workloads, difficulties integrating technology, regulatory 

changes, student behavior, a lack of administrative assistance, schedule issues, and rising societal demands are some of the 

interconnected pressures that are contributing to this developing concern. Many teacher preparation programs do not provide 

pre-service teachers with adequate stress management skills, which leads to early-career exhaustion and attrition despite the 

growing need for resilient and flexible teachers. Aim: The study aims to look into the main reasons why teachers experience 

stress, how it affects their health and performance on the job, and what coping strategies they use to stay productive. Method: A 

desk method methodology was used to identify common stressors and coping mechanisms, drawing on existing, reliable 

literature. Through data cross-referencing and triangulation across several sources, this approach guaranteed correctness and 

dependability. Findings: The study found that the main stressors were time management problems, workload, learner 

misconduct, and a lack of institutional support. Additionally, it uncovered trends in a range of educational settings, highlighting 

the necessity of coordinated stakeholder participation and focused stress-reduction interventions. Conclusions: Developing 

successful interventions that promote resilience, increase work satisfaction, and improve teaching quality and student 

achievement requires addressing the underlying causes of teacher stress. Contribution: This study aids in the creation of 

comprehensive support networks that foster teachers' well-being and a happier, more effective learning environment by 

addressing the causes and consequences of teacher stress and emphasising useful coping strategies. 
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1. Introduction 

This desk-based investigation delves into the multifaceted 

dynamics of teacher stress by scrutinising its main sources, 

effects on well-being and job performance, and coping strat-

egies as outlined in current literature. The study examines a 

range of stressors, including intrapersonal and interpersonal 

challenges, conflict errors and resistance, domestic and social 
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pressures, institutional stress, peer and family-related stress, 

information technology and transportation issues, health and 

psychological concerns, as well as socio-economic stress. 

This analysis is guided by the research question: “What are 

the predominant factors contributing to stress among teachers, 

how do these stress levels affect their well-being and job 

performance, and what coping measures does the literature 

recommend?” The research emphasises the negative effects of 

these stressors on teachers' job satisfaction, performance, and 

mental and physical health. Moreover, it examines the coping 

strategies that teachers use cognitive, emotional, and behav-

ioral methods to deal with stress. This study offers valuable 

insights for creating effective support systems and interven-

tions designed to reduce stress and promote teacher 

well-being by synthesising findings from previous research. 

2. Background 

In today’s global education environment, teachers are faced 

with escalating stress levels that significantly challenge their 

health, daily functioning, and overall well-being [61]. Re-

search indicates that heightened stress levels can weaken 

crucial elements of teaching practice, such as classroom 

management, emotional engagement, and teacher motivation, 

which in turn impacts the quality of teaching and student 

achievement [71]. This escalating concern is driven by a 

multitude of interconnected stressors, including the chal-

lenges of integrating technology, balancing professional and 

personal life, dealing with frequent policy changes, meeting 

increased parents' expectations, raising mental health aware-

ness, fostering variance and inclusion, responding to safety 

issues, and adapting to the changing role of teachers [19, 4, 43, 

69, 24, 5, 41, 75, 50]. Many pre-service teacher education 

programs critically lack a focus on providing future teachers 

with effective stress management interventions, which con-

tributes to early-career burnout and job dissatisfaction [47]. 

Researchers acknowledge this and stress the significance of 

focused training and supportive materials to assist teachers in 

building resilience and effectively handling work-related 

stress [22]. Stress management interventions, which are 

structured organisational approaches aimed at addressing the 

underlying causes of stress or lessening its effects, are be-

coming increasingly viewed as vital elements of teacher 

support systems [13]. In order to create a favourable and 

effective learning environment, it is necessary to implement 

interventions aimed at reducing stress and enhancing teacher 

well-being [61, 71, 22, 25]. This study aims to explore the 

main sources of teacher stress and assess their impact on 

teachers' health and job performance, in light of these chal-

lenges, to help guide the creation of comprehensive stress 

management interventions. 

 

3. Literature Review 

3.1. Factors and Impact of Stress on Teachers 

This section of the literature review investigates the pre-

dominant factors and impact of stress contributing to stress 

amongst teachers, and it is essential to comprehend the com-

plexities of this phenomenon. 

3.1.1. Intrapersonal and Interpersonal Stress, 

Conflict Errors and Resistance 

Stress that arises from within a person, usually due to 

emotional reactions and internal thought processes, is known 

as intrapersonal stress. It is often associated with internal 

factors like stimulated responses and physiological responses, 

expressing as self-doubt, adverse self-talk, fear of failure, and 

other elements [62]. Interpersonal stress, on the other hand, 

stems from relations with others and is often viewed as more 

harmful to mental wellbeing than non-interpersonal stressors 

associated with work or financial issues. Such stressors can 

encompass experiences of bullying or harassment, trust vio-

lations, insufficient social support, and feelings of exclusion 

or rejection [60]. Intrapersonal and interpersonal stressors, as 

well as workplace conflict, mistakes, and resistance, are 

widespread problems that can lead to serious adverse effects 

for both individuals and organizations. These stressors have a 

negative impact on employee behaviors, mental and bodily 

health, well-being, household life, and general job efficiency 

[68]. 

3.1.2. Domestic and Social Stress 

Domestic stress is characterised by major life events oc-

curring in the home environment, like divorce, childbirth, or 

bereavement that can adversely affect a person's well-being 

and job performance [7]. Alongside significant life events, 

daily obligations like household tasks, regular errands, and 

spousal disputes also add to domestic stress [44, 55]. In con-

trast, social stress manifests as feelings of unease or anxiety 

during social interactions and has been associated with a 

range of psychological outcomes, such as anxiety, depression, 

and non-social behavior. Exposure to social stress is a known 

risk factor for both the onset and recurrence of depression. 

Diminished neural response to monetary rewards has been 

linked to increased depressive symptoms after experiencing 

stress. [67, 56]. It is worth mentioning that recent research 

indicates that people can respond differently to social stress, 

with some showing heightened prosocial behaviour in 

stressful situations [67]. Nevertheless, social stress is still 

recognised as a significant risk factor for the emergence and 

reoccurrence of stress-related symptoms [67]. It is vital to 

comprehend the influence of domestic and social stress in 

order to create effective, personalised coping strategies and 

enhance resilience, this will lead to better mental well-being 

and job performance. 
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3.1.3. Institutional Stress Including Teacher, Peer 

and Family Stress 

Institutional stress emerges when individuals face demands 

beyond their capabilities, frequently due to hostile workplace 

dynamics, detrimental work settings, and organisational cli-

mate [39]. Such stress presents serious threats to individuals’ 

physical and mental health, and it also creates substantial 

financial burdens for businesses and society at large [58]. 

These burdens can manifest as absenteeism due to illness, 

dependence on work disability advantages, and rising medical 

care costs [6, 27]. A further investigation into stress was 

conducted which were experienced by employees, with a 

focus on teachers, and pinpointed various work-related factors 

that contribute to negative emotional encounters This en-

compasses administrative practices, inadequate employment 

conditions, over-driven job demands, restricted autonomy, 

and difficulties concerning social and emotional expertise 

[28]. The importance of social factors like peer pressure and 

family stress were emphasised [11, 46]. Peer pressure, which 

involves changing one’s behaviour to fit in with friends, and 

domestic stress, which impacts emotional bonds, mental 

health, and relationships with others, are both vital factors in 

determining personal experiences and outcomes [11, 46]. It is 

crucial to comprehend these social stressors in order to devise 

targeted interventions that will enhance resilience, encourage 

healthy social interactions, and alleviate the negative impacts 

of social and institutional stress. 

3.1.4. Health Related and Psychological Stress 

Stress is defined as stress related to health which is a crucial 

factor influencing a person's excellence of life, with physio-

logical effects that encompass increased heart rate, blood 

pressure, and blood glucose levels. As a crucial socioeco-

nomic factor affecting health, employment has been demon-

strated to have a negative impact on quality of life [63]. Re-

search studies emphasise results from earlier studies that 

demonstrate connections between psychological stress and a 

range of health-related behaviours and outcomes, including 

physical activity, nutritional choices, smoking practices, body 

mass index (BMI), and waist measurement [54, 63, 8, 31]. 

Psychological stress includes various emotional and cognitive 

burdens, such as fear, anxiety, and mental overload [34]. 

Further studies report that in clinical contexts, stroke survi-

vors often face psychological stressors like post-stroke de-

pression, panic, and post-traumatic stress disorder [42]. Ad-

ditionally, psychological stress has important organisational 

consequences since it is linked to poorer job quality, higher 

error rates, lower employee productivity, subpar organisa-

tional performance, higher absenteeism, and higher staff 

turnover. These consequences are frequently associated with 

stress-related illnesses such anxiety, sadness, emotional dis-

orders, and trouble balancing work and personal obligations 

[30]. Together, these results highlight the complex effects of 

psychological stress and health stress on both organisational 

effectiveness and personal health. 

3.1.5. Socio Economic Stress and Demographic 

Stress 

Socioeconomic stress is defined as outside circumstances 

or events that endanger a child's wellbeing and have the ca-

pacity to impact individuals, families, or entire communities 

[3]. People who live in socioeconomically disadvantaged 

districts are more likely to have higher stress levels than 

people who live in non-deprived areas with similar socio-

demographic traits [59]. Social subordination and perceived 

inequity within the social hierarchy may have a detrimental 

effect on performance and productivity at work [3]. Therefore, 

socioeconomic stress can affect a person's interpersonal rela-

tionships, professional contacts, and overall health and 

well-being [59]. 

Demographic information is important to comprehend the 

makeup and traits of communities [74]. Demographic factors, 

such as gender, age distribution, education level, marital sta-

tus, household income, career duration, employment type, 

professional designation, working hours, and substance use 

behaviors, are essential to understanding population dynamics 

[23]. These indicators provide insightful information about 

the structures of communities and how they affect people's 

well-being. 

Health outcomes are also significantly influenced by en-

vironmental factors. The substantial impact of environmental 

factors on mental and physical health is examined by [33]. 

Living in harsh or boring surroundings, whether man-made or 

natural, can lead to a stagnant lifestyle and negative health 

consequence. Such settings might not provide the diversity 

and sensory stimulation required to promote overall wellbeing 

[64]. When taken as a whole, this research highlights how 

socioeconomic, demographic, and environmental factors 

interact extensively to affect both individual and community 

health, underscoring the necessity of integrated and con-

text-sensitive approaches to well-being promotion [66]. 

3.1.6. Information Technology (IT) and 

Transportation Stress 

Information technology (IT) systems that malfunction or 

fall short of user expectations can cause emotions of worry 

and discomfort that impact both the personal and professional 

spheres. This phenomenon is known as computer-related 

stress [38]. Computer stress is commonly linked to behav-

ioural and psychiatric illnesses, decreased productivity, and a 

decline in job satisfaction and general well-being [20]. 

Therefore, it is crucial to evaluate the stress-inducing poten-

tial of IT systems by looking at user perceptions, emotional 

reactions, and cognitive assessments regarding IT imple-

mentation in organisational settings in addition to direct user 

interactions [20, 38]. 

Having sufficient transport options for teachers is essential 

to lowering costs and improving productivity [1]. Teachers' 
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movement to and from their professional obligations is greatly 

facilitated by the availability of official vehicles and access to 

subsidised transportation services [52]. Given these realisa-

tions, the current study takes into account stressors associated 

with both computers and transport, suggesting avenues for 

further research and useful solutions. The conceptual frame-

work demonstrating the connection between academic stress 

and its related effects is shown in Figure 1. 

 
Source: Adapted from [36]. 

Figure 1. Conceptual framework for stress. 

3.2. Impact of Stress on Teachers’ Well-being 

This section examines how teachers' stress levels affect 

their health and productivity on the job, with a focus on the 

effects on educational results and professional health. Nu-

merous aspects, such as personal perceptions, interpersonal 

interactions with coworkers and students, and occupational 

expectations, all have an impact on the multifaceted concept 

of teacher well-being [51]. Teachers frequently struggle to 

maintain their well-being because of the demanding nature of 

their jobs and the wide range of duties they have [65, 12]. 

Teachers' well-being is largely dependent on their positive 

connections with students and coworkers in the school setting 

[51, 76]. It is important to have institutional support systems 

that deal with the complexities of teacher stress [51, 65]. 

These authors contend that in order to address teachers' 

well-being holistically, successful solutions must take indi-

vidual, cultural, and environmental factors into account. The 

negative impacts of stress, burnout, and decreased job satis-

faction on teachers' well-being are widely known, but there is 

still a big lack of research on practical ways to promote 

teachers' self-efficacy and professional health. A variety of 

internal and external elements, such as individual values, 

social dynamics at work, and professional expectations, in-

teract to influence teachers' well-being [16]. Research em-

phasise the significance of providing opportunities for ongo-

ing professional growth, creating positive work environments, 

and equipping teachers with stress-management skills [10]. 

Although there are several ways to conceptualise teacher 

well-being, focused interventions are desperately needed [16, 

17]. To improve teachers' self-efficacy and general profes-

sional well-being, more research is necessary to expand 

knowledge and create long-lasting frameworks [36]. 

3.3. Coping Strategies 

Algorani and Gupta (2023) relate that the term "coping" 

refers to the methods people use to deal with and react to 

stressful situations, which can come from both internal and 

external sources. Coping mechanisms differ from protective 

mechanisms, which are automatic and frequently subcon-

scious adaptive reactions, in that the former are conscious and 

intentional acts that are triggered with the goal of lowering or 

managing stress [2]. The main goals of coping are to suc-

cessfully manage difficulties, reduce suffering, and encourage 

adaptive functioning when faced with hardship [26]. Coping 

mechanisms come in different forms, such as behavioural, 

emotional, and cognitive methods, and each one has a unique 

function in helping people cope with and lessen stress [9]. 

3.3.1. Cognitive Behavioural Therapy (CBT) 

Cognitive behavioural therapy (CBT) is a successful psy-

chotherapy strategy that addresses maladaptive cognition, 

such as general ideas or schemas, that result in automatic 

thinking and emotional suffering [15]. CBT's main goal is to 

change these thought patterns by reassessing unfavorable 

cognitive tendencies and reorganising their underlying causes. 

Journaling, questioning irrational beliefs, and progressively 

returning to activities founded on a more realistic and flexible 

perception of reality are all important CBT strategies. Simi-

larly, CBT promotes cognitive flexibility, which improves 

stress management [53]. Cognitive flexibility is the capacity 

to identify characteristics of a situation that can be controlled, 
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consider different possible interpretations, and come up with 

different solutions [40]. Instead of feeling overwhelmed, 

those with greater cognitive flexibility view obstacles as 

chances for personal development and problem-solving. By 

taking a broader look and taking into account different ap-

proaches, teachers develop a more sophisticated comprehen-

sion of challenging circumstances. By encouraging creative 

and flexible problem-solving, this strategy eventually en-

hances wellbeing. 

3.3.2. Emotional Coping Measures 

Emotional coping measures are techniques people use to 

control and manage challenging emotions [57]. These tactics 

include practicing mindfulness, getting help, taking care of 

oneself, using relaxation methods, setting boundaries, and 

developing emotional control. These methods help people 

deal with emotional difficulties more skillfully. The term 

"mindfulness" comes from the Pali word "sati," which means 

"memory" but has a deeper meaning based on traditional 

knowledge [32]. In this sense, mindfulness is more than just 

remembering the past; it is an elevated awareness of the pre-

sent. To secure oneself in the now, mindfulness practice en-

tails the deliberate and methodical development of pre-

sent-focused awareness. Mindfulness also fosters a state of 

increased awareness by emphasising the now above worries 

about the past or the future [73]. A profound understanding 

and acceptance of the present moment are fostered by this 

state of being. Exploring the transformative effects of mind-

fulness on resilience and general well-being is made possible 

by such fundamental understanding [29]. Mindfulness is a 

potent coping mechanism for emotional stress because it 

promotes self-efficacy, openness, curiosity, nonjudgmental 

acceptance, present-moment awareness, and emotional regu-

lation [18]. Especially for teachers, including mindfulness 

practices in daily life might improve psychological adapta-

bility and resilience, making it easier for them to cope with 

challenges at work. Mindfulness-based therapies have great 

potential to improve teachers' resilience and general 

well-being by fostering psychological well-being and reduc-

ing psychological distress [35]. Teachers can be given the 

internal tools they need to succeed in their challenging and 

complex responsibilities by integrating mindfulness into 

professional development programs in educational environ-

ments. 

3.3.3. Behavioural Coping Measures 

Problem-solving is a behavioural coping measure that is 

typified by resourcefulness, critical thinking, creative ideation, 

and decision-making [21, 14], This skill set, which includes 

steps like problem assessment, solution development, and 

execution, can be acquired through formal education, training, 

or real-world experience. When managing difficult, unusual 

circumstances that call for adaptation, resilience, and a read-

iness to consider different approaches, problem-solving skills 

are especially important. Social support such as the sense of 

being supported, fostered, and supported by one's social 

network, which includes friends, family, coworkers, and 

community members is a crucial behavioural coping mecha-

nism in addition to problem-solving [49]. Informational 

support (advice and direction), instrumental support (material 

resources and help), and emotional support (compassion, 

comprehension, and attentive listening) are all included in 

social support. Strong social support networks have been 

linked to better coping skills, lower stress levels, and in-

creased psychological well-being. Self-efficacy, a person's 

confidence in their capacity to carry out the necessary steps to 

accomplish particular goals is a key behavioural coping 

mechanism [72]. Self-efficacy increases self-assurance in 

one's ability to handle stressors, which in turn encourages 

proactive problem-solving, maintains motivation and persis-

tence, supports adaptive coping mechanisms, and builds re-

silience in the face of hardship [70]. All three of these be-

havioural coping mechanisms, self-efficacy, social support, 

and problem-solving, are connected and reinforce one another. 

The formation and incorporation of these coping strategies 

have a combined impact that improves people's capacity to 

cope with stress, overcome obstacles, and prosper in the face 

of adversity [37]. Individuals' resilience, adaptive functioning, 

and general well-being are all enhanced by these three be-

havioural methods [21, 49, 72, 14]. 

4. Research Question 

What are the main causes of stress among teachers, how do 

these stress levels impact their health and productivity at work, 

and what coping mechanisms do teachers use to perform well 

in their positions? 

5. Method 

This study was carried out as desktop research without 

using a systematic review's technique. The main step in the 

research procedure was searching Google Scholar using the 

terms "coping strategies," "factors," "impact," "job perfor-

mance," "stress levels," and "teachers well-being." Books and 

publications containing explicit listings of stressors that were 

freely available were then chosen for examination. Publica-

tions dated 2017 onward were thought to accurately depict the 

difficulties that teachers are currently facing as a result of 

stress and how those difficulties are affecting their work en-

vironments. As part of the data analysis, commonalities in the 

list were identified, along with the number of people that 

supported them. 

6. Findings 

Many authors provided list of factors contribution to stress 

levels of teacher causing teacher’s well- being to be com-

promised. Presented below are a list of 20 authors addressing 
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this matter. Ten of these are pre 2020 and ten are post 2020. 

Table 1. Chronological lists of factors contributing to teacher stress identified in academic literature. 

# Date List of factors contributing to teacher stress Author(s) 

1 2018, 2019, 2021 Intrapersonal stress and interpersonal stress. [62, 60, 68]. 

2 2018, 2019, 2021 Domestic and social stress [7, 44, 55, 67]. 

3 2017, 2018, 2020 Institutional stress including teacher, peer and family stress [39, 6, 27, 28, 11, 46]. 

4 2018, 2019, 2020, 2022 Health related and psychological stress [63, 54, 8, 31, 34, 42, 30]. 

5 2017, 2018, 2019, 2020, 2022 Socio economic stress and demographic stress [3, 59, 74, 23, 33, 64]. 

6 2018, 2019, 2021 Information technology (IT) and transportation stress [20, 38, 1, 52]. 

The list presented in Table 1 were scrutinised for commonalities. In Table 2 these commonalities are presented. 

Table 2. Commonalities across time. 

Commonality Endorsed by pre 2020 Endorsed by post 2020 

Intrapersonal stress and interpersonal stress. #1 = 2 endorsers  #1=1 endorser  

Domestic and social stress #2 = 3 endorsers #2 = 1endorser 

Institutional stress including teacher, peer and family stress #3 = 5 endorses #3 = 1 endorser 

Health related and psychological stress #4 =5 endorses #4 =2 endorsers 

Socio economic stress and demographic stress #5 = 3 endorses #5 =2 endorsers 

Information technology (IT) and transportation stress #6 = 3 endorses  #6 = 1 endorser 

 

7. Discussion 

This research study's main aim is to pinpoint the main 

causes of teacher stress and create a workable framework for 

putting stress management interventions into practice. Com-

prehending these pressures is essential for both fostering the 

wellbeing of teachers and guaranteeing that students receive 

high-quality teaching. Teachers' effectiveness in the class-

room and their capacity to assist students' academic and per-

sonal growth may suffer when they are unable to adequately 

handle stress. This can therefore have a negative impact on 

students' academic performance, growth, and emotional 

health. Given that learners represent the future leadership and 

workforce of society, failure to address teacher stress may 

hinder the cultivation of competent and resilient future leaders. 

Therefore, this study seeks to explore and address the under-

lying causes of teacher stress with the goal of identifying 

efficient coping strategies, thereby contributing to the overall 

well-being of teaching and fostering a supportive and pro-

ductive learning environment. 

7.1. Overview of Literature Review 

This study explores the complex relationship between 

teacher stress and a variety of factors that may contribute to it. 

It examines a wide range of factors contributing to stress, 

from intrapersonal and interpersonal problems to institutional 

and socioeconomic challenges, by evaluating the body of 

available literature. Interpersonal stress results from encoun-

ters with people, such as coworkers, students, and adminis-

trators, but intrapersonal stress can be caused by internal 

conflicts or demands. Stress levels can be increased by re-

sistance and conflict in the classroom as well as by outside 

influences like household duties and social demands. The 

term "institutional stress" refers to a number of workplace 

factors, including peer dynamics, employee relations, and 

family responsibilities. Transport-related problems and in-

formation technology (IT) demands are two further elements 

that may increase the strain. Stressors linked to health and 

psychology also have a big impact on teachers' physical and 
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mental health. The general stress that teachers encounter 

might be exacerbated by socio-economic stress, which is 

influenced by societal injustices and economic inequalities. 

The purpose of the study is to clarify how these factors impact 

teachers' overall mental and physical health as well as their 

job performance and job satisfaction. In order to provide 

supportive work environments and improve teacher 

well-being, it is imperative to comprehend the effects of stress 

on teachers. The study offers important insights into the in-

tricate dynamics of teacher stress and its consequences for 

educational practices and policies by examining both the 

stressors and coping mechanisms. 

7.2. Overview of the Method 

Instead of gathering fresh information through first-hand 

observation or experience, secondary research, commonly 

referred to as desk research, is a low-cost technique that 

analyses already-existing data sources. In order to ensure that 

pertinent data is collected and to assist focus efforts, it entails 

creating research objectives. Once research objectives are 

established, the researcher chooses credible, trustworthy, and 

pertinent data sources from a variety of sources, including 

books, academic journals, government documents, and busi-

ness periodicals. The researcher collects information from 

several sources, such as articles, reports, statistics, case stud-

ies, and more, in order to present a thorough synopsis of the 

research subject. Mutual verification strengthens the trust-

worthiness of results, minimises bias and inconsistencies, and 

cross-references data from several sources to provide uni-

formity, accuracy, and dependability. Analysing the data is 

the last step in desk research [48]. Figure 2 illustrates the desk 

research method. 

 
Source: Adapted by [69]. 

Figure 2. Desk research method. 

8. Discussion on the Findings 

The research study identified primary stressors in teachers, 

including workload, insufficient administrative support, 

learner behavioural issues, and scheduling constraints. The 

desk method was used by making use of Google scholar. This 

method allowed the researcher to examine data trends to 

identify common stressors and pressures based on factors like 

school location, teaching experience, and demographics, 

identifying areas that may benefit most from interventions. 

Stakeholder collaboration is crucial for successful imple-

mentation of solutions to reduce identified stressors, such as 

workload management training, mental health resource ac-

cessibility, administrative reorganisation, and fostering a 

more pleasant school environment. The study suggests ex-

ploring potential causes of teacher stress and future effects of 

evaluation procedures or online learning on stress, aiming to 

better direct future research and promote teacher well-being. 

The analysis of primary stressors of teachers can provide a 

comprehensive understanding of their implications for prac-

tice and research. 

9. Conclusion 

The aim of the research was to identify primary stressors 

causing distress among teachers, aiding in the development 

of targeted interventions and support systems, and improv-

ing their overall well-being, as prolonged exposure can lead 

to burnout and job dissatisfaction. Addressing primary 

stressors in schools can improve educational quality by 

creating a conducive environment for teaching and learning, 

leading to improved teacher retention, job satisfaction, and 

overall learning outcomes. Teachers' professional devel-

opment programs can enhance resilience and coping 

mechanisms by addressing stressors, providing focused 
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training and support, benefiting both teachers and learners. 

Identifying stress sources among teachers is crucial for re-

solving systemic issues and improving their wellbeing, 

which significantly impacts learner’s achievement and ed-

ucational outcomes. 

List of factors contributing to face by teachers impacting on 

their wellbeing 

The literature analysis carried out as part of this desk re-

search study made it clear that the study is exploring the fac-

tors contributing to stress of teachers which impact on their 

wellbeing and suggesting coping mechanisms for teachers to 

manage stress. These factors contributing to stress amongst 

teachers are linked to specific outcomes despite the substan-

tial challenges they face, and they are as follows: -…., and this 

was achieved. 

The following are the list of stressors teachers are facing 

and this is what are emerging: 

Intrapersonal stress and interpersonal stress. 

Teachers now face new obstacles as a result of the quick 

adoption of technology in the classroom. These challenges 

include adopting new tools, modifying their methods of 

teaching, and addressing concerns about online safety and 

digital equity [19, 4]. 

Domestic and social stress: Teachers face increasing 

pressures, including long hours, weekends, and limited 

self-care, leading to burnout and mental health problems due 

to a need for a healthy work-life balance [19, 4, 43, 45]. 

Institutional stress including teacher, peer and family 

stress: Teachers may experience increased pressure to meet 

evolving expectations and criteria due to continuous changes 

in education policy, standards, and accountability measures [4, 

70]. 

Health related and psychological stress: Teachers may 

experience increased stress due to increased parental expec-

tations and increased communication through technology in 

managing parent-teacher interactions and responding to pa-

rental concerns and requests [4]. 

Socio economic stress and demographic stress: 

As awareness of mental health issues increases, teachers 

are expected to support learners' social-emotional health, 

address classroom mental health issues, and manage their own 

mental health needs [24]. 

Information technology (IT) and transportation stress: 

Teachers face challenges in curriculum adaptation, cultural 

responsiveness, and creating inclusive learning environments 

for diverse learners, including those from diverse cultural, 

linguistic, and socioeconomic backgrounds [4, 5]. 

Teachers face increasing stressors like technology inte-

gration, work-life balance, and mental health awareness, 

necessitating proactive approaches, institutional support, 

and stakeholder collaboration to improve learners’ per-

formance. 

 

10. Limitations of Desk Research 

Desk research, a popular and useful research approach, relies 

on preexisting data sources for validity. The availability and 

quality of these sources are crucial for reproducibility. Desk 

research is organised and methodical, but its limitations include 

its reliance on preexisting data, which can become outdated or 

unreachable over time. Subjectivity in data selection in desk 

research leads to variability in findings due to different scholars' 

selection or interpretation of the same sources. Desk research 

data sources may undergo changes over time due to updates, 

revisions, or new releases, causing different outcomes when 

trying to replicate the original data sources. Desk research may 

face restricted data access, such as locked databases or historical 

documents, which can hinder replication or require membership 

for other researchers. Contextual factors like time, place, and 

socio-political climate can influence desk research findings. 

Non-replicability limits generalisability and robustness. Re-

searchers should be open about the limitations of desk research 

and consider the consequences of its non-replicability when 

interpreting and applying results. Future researchers are en-

couraged to conduct similar studies on teacher stressors, despite 

the rapid changes in the education industry due to societal up-

heavals, curricular reforms, regulatory changes, and technolog-

ical advancements. 
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