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Abstract

Poster-mediated collaborative presentations have emerged as an effective instructional approach for promoting communicative
competence and learner engagement in tertiary English as a Foreign Language (EFL) classrooms. However, limited qualitative
research has examined how poster-based collaborative activities facilitate interactional language development through
multimodal communication and peer collaboration. This study explored the role of poster-mediated group presentations in
supporting language learning among 30 undergraduate EFL students at a university in Bangladesh. Working in groups of three
to five, the participants designed printed posters and multimedia presentations on contemporary topics, including artificial
intelligence, environmental sustainability, deforestation, social crime, and exam stress. A qualitative research design was
adopted, and data were collected through classroom observations, semi-structured interviews, focus group discussions, students’
reflective journals, and analyses of poster artifacts. Thematic analysis revealed four interrelated themes: increased learner
interaction, conceptual organization and collaborative meaning-making, enhanced affective engagement and motivation, and
improved academic vocabulary use and oral communication. The findings indicate that poster-mediated collaborative
presentations created authentic opportunities for learners to negotiate meaning, organize knowledge visually, develop speaking
confidence, and engage in purposeful communication. By integrating visual, textual, and oral modes of communication within
collaborative learning tasks, poster presentations supported both linguistic development and learner autonomy. The study
concludes that poster-mediated collaborative presentations represent a valuable pedagogical approach for fostering interactional
language development in tertiary EFL classrooms and recommends their wider integration into language curricula, teacher
education, and communicative assessment practices.
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1. Introduction

Developing communicative competence is a central objec-
tive of English as a Foreign Language (EFL) instruction in ter-
tiary education [6, 7, 18]. In many EFL contexts, however,
students have limited opportunities to use English meaning-
fully beyond the classroom. Consequently, they often experi-
ence difficulties in expressing ideas fluently, using academic
vocabulary appropriately, and communicating confidently
during oral presentations. Traditional presentation tasks typi-
cally require students to deliver extended speeches before the
entire class, a format that may increase speaking anxiety and
restrict meaningful interaction with peers. These challenges
highlight the need for innovative pedagogical approaches that
promote authentic communication while creating supportive
learning environments.

Poster-mediated collaborative presentations have emerged
as an alternative instructional strategy that integrates visual,
textual, and oral modes of communication [4, 26, 28]. Unlike
conventional oral presentations, poster sessions encourage
learners to organize information visually, explain concepts in-
teractively, and engage in repeated discussions with different
audiences. This multimodal approach enables students to ne-
gotiate meaning, receive immediate feedback, and refine their
explanations through collaborative interaction. From a peda-
gogical perspective, poster presentations also promote
learner-centered instruction by encouraging active participa-
tion, teamwork, critical thinking, and the application of aca-
demic language in meaningful contexts.

The effectiveness of poster presentations can be understood
through the lens of Sociocultural Theory (SCT) [1, 10, 20],
which emphasizes that learning occurs through social interac-
tion and mediation. According to SCT, cognitive development
is facilitated by interaction with peers and teachers using cul-
tural tools and artifacts [1]. Posters function as mediational
tools that support learners in organizing ideas, scaffolding lan-
guage production, and co-constructing knowledge during col-
laborative tasks. Similarly, Task-Based Language Teaching
(TBLT) argues that meaningful, goal-oriented tasks provide
authentic opportunities for language use [2, 3, 19, 22, 23], al-
lowing learners to develop communicative competence while
solving real-world problems collaboratively. Poster presenta-
tions embody these principles by integrating content learning
with purposeful communication.

Previous research has reported that poster presentations can
enhance student engagement, promote active learning, and
improve academic communication [5, 8] skills across higher
education. In EFL and ESL settings, studies have shown that
multimodal presentation tasks encourage interaction, reduce
presentation anxiety, and facilitate the acquisition of academic
vocabulary [9, 11, 12, 24]. Nevertheless, much of the existing
literature has focused on learning outcomes or assessment
practices, with comparatively little attention given to the in-
teractional processes through which poster presentations sup-
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port language development. Furthermore, relatively few qual-
itative studies have explored how learners perceive poster-me-
diated collaborative presentations in tertiary EFL classrooms,
particularly in South Asian contexts such as Bangladesh.

Addressing this gap, the present study investigates how
poster-mediated collaborative presentations contribute to in-
teractional language development among undergraduate EFL
learners. The study draws on qualitative data collected from
30 undergraduate students with mixed English proficiency
levels who worked collaboratively in groups of three to five
to prepare printed posters and multimedia presentations on
contemporary issues, including artificial intelligence, environ-
mental sustainability, deforestation, social crime, and exam
stress. Through classroom observations, semi-structured inter-
views, focus group discussions, reflective journals, and anal-
ysis of poster artifacts, the study explores how poster presen-
tations mediate learners' conceptual organization, peer inter-
action, academic language use, and affective engagement.

This study contributes to the growing body of research on
multimodal language learning by demonstrating how poster-
mediated collaborative presentations function as pedagogical
tools for promoting communicative competence, learner au-
tonomy, and interactional language development in tertiary
EFL classrooms. The findings have practical implications for
English language teachers, curriculum designers, and teacher
educators seeking to integrate authentic, collaborative, and
visually supported communicative tasks into higher education.

Research Questions

This study addresses the following research questions:

How do tertiary-level EFL learners perceive poster-medi-
ated collaborative presentations as a language-learning activ-
ity?

How do poster-mediated collaborative presentations facili-
tate interactional language development and the use of aca-
demic vocabulary?

In what ways do poster presentations influence learners'
confidence, speaking anxiety, and communicative engage-
ment?

How do poster artifacts function as mediational tools sup-
porting collaborative learning and meaning-making in tertiary
EFL classrooms?

2. Literature Review

2.1. Poster Presentations as Multimodal
Pedagogical Tasks

Multimodality in Higher Education

Higher education has increasingly embraced multimodal
pedagogies to respond to the changing nature of knowledge
production and communication in the twenty-first century.
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Multimodality refers to the integration of multiple semiotic re-
sources—such as written language, spoken language, images,
diagrams, symbols, colour, and spatial organization—to cre-
ate and communicate meaning [4, 26, 28]. Rather than relying
exclusively on written or spoken texts, multimodal learning
encourages students to construct and represent knowledge
through complementary modes that reflect authentic academic
and professional communication. As digital technologies and
visual media become more prominent in higher education,
multimodal approaches have gained recognition for promot-
ing learner engagement, critical thinking, and deeper concep-
tual understanding.

Within learner-centred educational environments, multi-
modal tasks require students to interpret, organize, and com-
municate information using diverse representational forms.
This process encourages learners to move beyond passive re-
ception of information and actively participate in meaning-
making through inquiry, collaboration, and reflection. Re-
search on active learning consistently demonstrates that stu-
dents achieve stronger learning outcomes when they actively
construct knowledge rather than simply receive information
from instructors [5]. By integrating visual and verbal commu-
nication, multimodal pedagogies also accommodate diverse
learning preferences and support students in developing trans-
ferable academic and professional communication skills.

From a communicative perspective, multimodality
strengthens learners' ability to express complex ideas clearly
and effectively. The integration of textual, visual, and oral el-
ements enables students to organize information logically,
identify relationships among concepts, and present knowledge
in accessible forms. Consequently, multimodal learning envi-
ronments not only enhance conceptual understanding but also
foster the development of academic literacy, communicative
competence, and learner autonomy. These characteristics
make multimodal pedagogies particularly valuable in tertiary
English as a Foreign Language (EFL) classrooms, where
meaningful interaction and authentic communication are es-
sential components of language development [8, 21].

2.2. Poster Presentations as Mediational
Artifacts

Poster presentations represent one of the most widely used
multimodal pedagogical tasks in higher education because
they integrate visual design, written text, and oral explanation
within a collaborative learning activity. Although posters have
traditionally been employed to disseminate research findings
at academic conferences, they are increasingly used as instruc-
tional tools that promote active learning, collaboration, and
communicative competence. Unlike conventional oral presen-
tations, poster sessions encourage interactive dialogue in
which presenters explain ideas repeatedly, respond to ques-
tions, and negotiate meaning with different audiences. This di-
alogic format transforms posters from static displays into dy-
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namic learning resources that facilitate both knowledge con-
struction and academic communication.

From a sociocultural perspective, posters can be understood
as mediational artifacts that support learners' cognitive and
linguistic development. According to Sociocultural Theory,
learning is mediated through interaction with others and
through the use of cultural tools that assist thinking and com-
munication [1, 10, 20]. Posters perform this mediating func-
tion by providing visual cues, conceptual organization, and
textual prompts that help learners structure explanations, re-
trieve vocabulary, and communicate ideas more confidently.
Rather than memorizing lengthy speeches, students rely on
poster content to guide spontaneous interaction with peers and
instructors, thereby encouraging authentic language use and
collaborative meaning-making [1, 14, 26].

Furthermore, poster preparation itself is a collaborative pro-
cess involving information gathering, topic selection, visual
organization, vocabulary negotiation, and joint decision-mak-
ing. Throughout this process, learners co-construct knowledge
by discussing ideas, evaluating evidence, and solving commu-
nicative problems together. During presentation sessions,
posters continue to function as shared reference points that fa-
cilitate questioning, clarification, and interaction. Conse-
quently, poster presentations operate not merely as assessment
products but as mediational tools that scaffold both conceptual
understanding and language development.

2.3. Active Learning and Academic Literacy

Poster presentations closely align with active learning prin-
ciples because they require learners to engage directly in in-
vestigating, organizing, and communicating knowledge [5].
Rather than reproducing information from textbooks, students
must identify essential concepts, evaluate evidence, synthe-
size information, and present findings in concise and mean-
ingful ways. These processes promote higher-order cognitive
skills, including analysis, synthesis, evaluation, and critical re-
flection, which are fundamental to academic learning.

An equally important contribution of poster presentations
lies in their role in developing academic literacy. Academic
literacy extends beyond grammatical accuracy to include the
ability to interpret information critically, construct logical ar-
guments, communicate evidence effectively [8, 21], and adapt
communication for specific audiences. Preparing a poster re-
quires students to summarize complex information, prioritize
key ideas, integrate textual and visual evidence, and present
academic content clearly within limited space. During poster
sessions, learners further strengthen these skills by explaining
concepts orally, responding to audience questions, and modi-
fying explanations according to listeners' needs.

Poster presentations also promote learner autonomy by
transferring responsibility for knowledge construction from
teachers to students. Learners become active producers of
knowledge rather than passive recipients of instruction. Col-
laborative poster projects require planning, negotiation, time
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management, and shared decision-making, enabling students
to assume ownership of both the learning process and the final
product. Such learner-centred practices are consistent with
contemporary higher education, which emphasizes inquiry,
collaboration, reflective learning, and authentic assessment.
Consequently, poster presentations contribute simultaneously
to cognitive development, academic literacy, communication
skills, and independent learning.

2.4. Visual Communication and Knowledge
Construction

Visual communication plays a central role in poster presen-
tations because it enables learners to organize and communi-
cate information in ways that complement oral and written
language. Academic posters typically incorporate diagrams,
concept maps, photographs, charts, illustrations, icons, colour
coding, and spatial organization to represent relationships
among ideas. These visual elements support comprehension
by making abstract concepts more concrete, highlighting key
information, and illustrating connections that may be less ap-
parent in text alone. As a result, visual representations facili-
tate conceptual understanding while reducing unnecessary
cognitive demands during communication [4, 26].

The integration of visual and verbal modes also contributes
to collaborative knowledge construction. During poster prepa-
ration, learners negotiate how information should be repre-
sented visually, decide which concepts are most important, and
determine how ideas should be sequenced for effective commu-
nication. These collaborative design decisions require discus-
sion, justification, and consensus-building, thereby creating ad-
ditional opportunities for meaningful language use. During
presentations, visual features help learners maintain the flow of
explanation, recall topic-specific vocabulary, and respond flex-

ibly to audience questions without relying on memorized scripts.

The student-created posters examined in the present study—
including topics such as Exam Stress, Deforestation, Environ-
ment and Sustainability, Artificial Intelligence, and Social
Crime—illustrate how visual organization supports conceptual
explanation and collaborative communication. By combining
written text, images, diagrams, and oral interaction, these posters
enabled learners to present complex academic topics through ac-
cessible and engaging multimodal representations. Thus, poster
presentations function not only as visual displays but also as col-
laborative tools for organizing knowledge, mediating interaction,
and fostering communicative competence [1, 20, 26].

2.5. Section Summary

The literature indicates that poster presentations should be
understood as multimodal pedagogical tasks rather than
merely alternative assessment methods. By integrating visual
communication, written language, oral interaction, and collab-
orative learning, posters promote active engagement, aca-
demic literacy, conceptual understanding, and communicative
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competence. Viewed through a sociocultural perspective,
posters function as mediational artifacts that scaffold thinking,
interaction, and language use while supporting collaborative
knowledge construction. This conceptualization provides the
foundation for examining how poster-mediated collaborative
presentations facilitate interactional language development
among tertiary EFL learners in the present study.

3. Methodology

3.1. Research Design

This study employed a qualitative research design to ex-
plore tertiary-level English as a Foreign Language (EFL)
learners' perceptions and experiences of poster-mediated col-
laborative presentations. A qualitative approach was consid-
ered appropriate because the study sought to understand how
learners constructed meaning, interacted with peers, and per-
ceived the pedagogical value of poster presentations within
authentic classroom settings. Rather than measuring learning
outcomes quantitatively, the study focused on participants' ex-
periences, interactions, and reflections during the collabora-
tive poster presentation process [13].

The research was informed by an interpretivist paradigm,
which assumes that reality is socially constructed through indi-
viduals' experiences and interactions [13]. This perspective aligns
with the study's theoretical framework, which integrates Soci-
ocultural Theory (SCT) and Task-Based Language Teaching
(TBLT) [1-3]. These perspectives emphasize that language learn-
ing develops through collaboration, mediation, and meaningful
communication. Consequently, the qualitative design enabled an
in-depth investigation of how poster-mediated collaborative tasks
supported learners' speaking skills, academic vocabulary devel-
opment, confidence, and communicative competence.

A qualitative approach was also appropriate because it al-
lowed the researcher to examine naturally occurring class-
room interaction through multiple sources of evidence,
thereby providing a comprehensive understanding of learners'
experiences beyond what could be captured through standard-
ized tests or questionnaires alone.

3.2. Research Context

The study was conducted in an undergraduate English lan-
guage course at a tertiary institution in Bangladesh. The
course emphasized academic communication, oral presenta-
tion, and collaborative learning as essential components of
English language development. Traditionally, students had
participated in individual oral presentations; however, poster-
mediated collaborative presentations were introduced as an al-
ternative classroom activity designed to promote interaction,
learner engagement, and authentic communication.

As part of the course requirements, students worked collab-
oratively to design and present academic posters on socially
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relevant topics, including Exam Stress, Deforestation, Envi-
ronment and Sustainability, Artificial Intelligence, and Social
Crime. Each group researched its topic, synthesized infor-
mation from multiple sources, designed a multimodal poster
integrating text and visuals, and presented the poster to class-
mates and the instructor during structured poster sessions.
Unlike traditional presentations, poster sessions encour-
aged repeated interaction with different audience members, al-
lowing learners to explain concepts, answer questions, nego-
tiate meaning, and refine explanations through ongoing dia-
logue. These classroom activities provided a natural setting
for examining collaborative learning, multimodal communi-
cation, and interactional language development [1, 4, 5, 26].

3.3. Participants

The participants comprised 30 undergraduate EFL students
enrolled in the English language course. They were selected
through purposive sampling, as all participants had direct ex-
perience of preparing and delivering collaborative poster
presentations relevant to the objectives of the study.

All participants were non-native speakers of English with
previous experience of conventional oral presentations but
limited exposure to poster-based collaborative presentations.
Students worked in small groups of four to five members to
prepare and present their posters. Collaborative grouping en-
couraged shared responsibility for researching topics, organ-
izing information, designing posters, and presenting findings.

Participation in the study was entirely voluntary. Students
were informed about the objectives of the research and their
right to withdraw without academic consequences. To main-
tain confidentiality, pseudonyms were assigned during data
analysis and reporting, and no identifying information was in-
cluded in the manuscript.

3.4. Data Collection

Data were collected over one academic semester using mul-
tiple qualitative data sources to provide methodological trian-
gulation and strengthen the credibility of the findings. The pri-
mary sources of data included classroom observations, semi-
structured interviews, focus group discussions, reflective jour-
nals, and analysis of student-created poster artifacts.

Classroom Observations

Non-participant classroom observations were conducted
throughout the poster preparation and presentation sessions.
Observation focused on learners' interaction patterns, collab-
orative problem-solving, use of English during group work,
audience engagement, and presentation strategies. Field notes
documented verbal interaction, peer scaffolding, negotiation
of meaning, and classroom dynamics.

Semi-Structured Interviews

Semi-structured interviews were conducted with 12 purpos-
ively selected students after completion of the poster presenta-
tions. The interviews explored participants' perceptions of poster
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presentations, speaking confidence, vocabulary use, interaction
with audiences, and perceived learning experiences. Open-ended
questions encouraged participants to discuss their experiences in
depth while allowing flexibility to explore emerging themes.

Focus Group Discussions

Two focus group discussions involving six students in each
group were organized to encourage collective reflection on
collaborative learning experiences. Focus groups enabled par-
ticipants to compare experiences, discuss challenges, and re-
flect on group interaction during poster preparation and
presentation.

Reflective Journals

All participants completed reflective journals following the
poster presentation sessions. Students described their prepara-
tion process, communication strategies, emotional experi-
ences, perceived language development, and reflections on
collaborative learning. These written reflections provided val-
uable insights into learners' perspectives that were not always
observable during classroom interaction.

Poster Artifacts

Student-created posters constituted an additional source of
qualitative data. Six representative posters were analyzed as
multimodal artifacts:

Figure 1. Exam Stress

Figure 2. Deforestation Concept Map

Figure 3. Deforestation: Causes and Effects

Figure 4. Environment and Sustainability

Figure 5. Understanding Artificial Intelligence

Figure 6. Understanding Social Crime

The posters were examined for visual organization, concep-
tual structure, integration of textual and visual elements, aca-
demic vocabulary, and their role in supporting collaborative
interaction during presentations.

3.5. Data Analysis

The collected data were analyzed using thematic analysis fol-
lowing the six-phase framework proposed by Braun and Clarke
[15, 16]. First, all interview recordings were transcribed verba-
tim, while observation notes, reflective journals, and focus
group discussions were organized into electronic documents.
The researcher repeatedly read the data to gain familiarity with
participants' experiences and identify preliminary patterns.

Second, initial codes were generated inductively across the
entire dataset. Coding focused on recurrent ideas related to in-
teraction, collaboration, vocabulary use, confidence, learner
engagement, scaffolding, and multimodal communication.

Third, similar codes were grouped into broader categories
and subsequently developed into themes representing shared
patterns across the data. Throughout this process, evidence
from interviews, classroom observations, focus groups, reflec-
tive journals, and poster artifacts was compared to identify
convergence and divergence among data sources.

Finally, themes were reviewed, refined, and interpreted
through the theoretical lenses of Sociocultural Theory and
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Task-Based Language Teaching. This analytical process re-
sulted in four overarching themes:

Increased learner interaction.

Reduced speaking anxiety.

Purposeful use of academic vocabulary.

Enhanced learner confidence and autonomy.

These themes formed the basis for the Findings and Discus-
sion section.

3.6. Trustworthiness

To enhance the quality and rigor of the study, the research
followed the criteria of credibility, transferability, dependabil-
ity, and confirmability [13, 25].

Credibility was strengthened through methodological trian-
gulation by collecting data from multiple sources, including
observations, interviews, focus groups, reflective journals,
and poster artifacts. The consistency of findings across these
sources enhanced confidence in the interpretations.

Transferability was supported by providing detailed de-
scriptions of the research context, participants, classroom ac-
tivities, and poster presentation procedures, enabling readers
to determine the applicability of the findings to similar educa-
tional contexts.

Dependability was ensured by maintaining a clear audit trail
documenting the research procedures, data collection process,
coding decisions, and theme development throughout the study.

Confirmability was enhanced through reflexive note-taking
during data analysis and by grounding interpretations in par-
ticipants' accounts and observational evidence rather than re-
searcher assumptions.

3.7. Ethical Considerations

Ethical approval for the study was obtained from the rele-
vant institutional authority prior to data collection. All partic-
ipants received information regarding the purpose of the re-
search, the voluntary nature of participation, and their right to
withdraw from the study at any stage without penalty.

Written informed consent was obtained before collecting
interviews, observations, and reflective journals. Participants'
identities were protected through the use of pseudonyms, and
all collected data were stored securely and used solely for re-
search purposes.

Photographic records of student-created posters were in-
cluded as research artifacts. No identifiable images of partici-
pants are presented in the manuscript. Where classroom pho-
tographs were used for documentation, participant anonymity
was preserved, and all ethical guidelines regarding confiden-
tiality and privacy were strictly followed.

4. Findings

The thematic analysis of classroom observations, semi-
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structured interviews, focus group discussions, reflective jour-
nals, and student-created poster artifacts revealed four interre-
lated themes that explain how poster-mediated collaborative
presentations supported interactional language development
among tertiary EFL learners. These themes were (1) increased
learner interaction, (2) conceptual organization and meaning-
making, (3) affective engagement and learner motivation, and
(4) academic vocabulary and oral communication. Collec-
tively, the findings demonstrate that poster presentations func-
tioned not merely as assessment products but as multimodal
mediational tools that facilitated communication, collabora-
tion, and knowledge construction. Across all data sources,
learners described poster presentations as interactive, support-
ive, and meaningful learning experiences that encouraged ac-
tive participation and authentic language use.

4.1. Theme 1: Increased Learner Interaction

One of the most significant findings was the substantial in-
crease in learner interaction during both the preparation and
presentation stages of the poster project. Classroom observa-
tions revealed that students engaged in sustained collaborative
dialogue while selecting topics, researching information, or-
ganizing content, designing posters, and rehearsing explana-
tions. Unlike conventional oral presentations, which often in-
volve one-way delivery of prepared speeches, poster presen-
tations created numerous opportunities for reciprocal commu-
nication among presenters, peers, and instructors.

During the preparation stage, learners negotiated ideas,
clarified meanings, discussed vocabulary choices, and collab-
oratively determined how information should be organized
visually. These interactions required students to explain con-
cepts, justify decisions, solve problems, and provide construc-
tive feedback to one another. Rather than relying primarily on
teacher guidance, learners assumed shared responsibility for
completing the task, demonstrating collaborative knowledge
construction throughout the design process.

The presentation sessions further strengthened interaction
by transforming presentations into conversations rather than
monologues. Students repeatedly explained their posters to
different audience members, responded to spontaneous ques-
tions, clarified misunderstandings, and adapted their explana-
tions according to listeners' needs. Observational data indi-
cated that these repeated interactions encouraged learners to
negotiate meaning, elaborate on explanations, and refine their
spoken English with each presentation.

Interview participants consistently described poster ses-
sions as more interactive and less intimidating than traditional
classroom presentations. Several students explained that pre-
senting repeatedly to smaller groups helped them become in-
creasingly comfortable speaking English because each inter-
action provided additional opportunities to improve their ex-
planations. As one participant remarked:

"Instead of speaking only once in front of everyone, we ex-


http://www.sciencepg.com/journal/ellc

English Language, Literature & Culture

http://www.sciencepg.com/journal/ellc

plained our poster many times. Every discussion helped us be-
come more confident and communicate more naturally."

Reflective journals similarly suggested that repeated interac-
tion promoted greater willingness to communicate and enabled
learners to respond more spontaneously to audience questions.

The Exam Stress poster (see Figure 1) clearly illustrates this
interactional process. Its organization into causes, symptoms,
coping strategies, and consequences encouraged presenters to
guide audiences systematically through the topic while re-
sponding to follow-up questions and expanding explanations.
Classroom observations showed that audience members fre-
quently requested clarification regarding stress-management
strategies, prompting presenters to negotiate meaning collab-
oratively and extend discussions beyond the written content.
Rather than functioning solely as a visual aid, the poster be-
came a shared interactional resource that mediated authentic
classroom dialogue.

Y
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i - ,
‘? What is Exam Stress? ! Causes of Exam Stress
Exam stress refers to the emotional, physical, « Fear of Failure ‘,“
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Figure 1. Student poster on Exam Stress.
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4.2. Theme 2: Conceptual Organization and
Meaning-Making

A second major theme concerned the role of poster presen-
tations in supporting conceptual organization and collabora-
tive meaning-making. Creating a poster required learners to
transform extensive information into concise visual represen-
tations, encouraging them to identify central concepts, estab-
lish logical relationships among ideas, and communicate com-
plex information in accessible ways. Consequently, poster
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preparation itself became an important learning process rather
than simply a preparatory activity for presentation.

Observational data showed that groups devoted considerable
time to discussing how concepts should be categorized, connected,
and represented visually. Students debated appropriate headings,
selected supporting examples, organized information hierarchi-
cally, and refined poster layouts to improve clarity. These collabo-
rative discussions reflected active engagement with academic con-
tent and encouraged learners to construct knowledge collectively
rather than reproduce textbook information.

During presentations, visual elements such as diagrams, con-
cept maps, illustrations, colour coding, and keywords func-
tioned as cognitive scaffolds supporting oral explanation. Pre-
senters frequently referred to specific sections of their posters
while explaining relationships among ideas, enabling audiences
to follow complex explanations more easily. Interview partici-
pants described their posters as "road maps" that helped them
organize thoughts and maintain coherence during presentations.

The Deforestation Concept Map (see Figure 2) demon-
strates how learners collaboratively organized knowledge
through visual representation. Causes, consequences, and pre-
ventive measures were arranged hierarchically, allowing pre-
senters to explain environmental relationships systematically.
Audience members could easily follow the progression from
human activities to ecological consequences and proposed so-
lutions because the visual structure supported logical sequenc-
ing throughout the presentation.

Deforestation

Over population
Demands

Making bullding
Agriculture
Rising water level
alarmingly
Climate change
Natural disaster
drought flood ete

Figure 2. Student concept map on Deforestation.
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Similarly, the Deforestation: Causes and Effects poster (see
Figure 3) integrated textual explanations, illustrations, and
thematic sections to facilitate collaborative meaning-making.
Students connected environmental, social, and economic con-
sequences of deforestation while responding to audience ques-
tions that encouraged them to extend explanations beyond the
written content. These observations indicate that the poster
functioned as a flexible mediational artifact that supported
conceptual understanding and collaborative reasoning rather

than serving merely as a presentation script.
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",l Habitat Destructlon
1he picture also displays animals losing thei ’

If We Don’t Act Now, The Consequences Will Be Devastating!
The fi htfg»pict;nifwemlact now, the consequences will be de

Figure 3. Student poster illustrating causes and effects of deforesta-

tion.

4.3. Theme 3: Affective Engagement and

Unlike traditional presentations that require learners to de-
liver uninterrupted speeches before an entire class, poster ses-
sions created an informal, conversational environment where
communication occurred in smaller groups. Students reported
that this format reduced pressure because they could rely on
visual prompts rather than memorizing lengthy scripts. As
presentations progressed, classroom observations indicated
that learners became increasingly relaxed, enthusiastic, and
willing to initiate conversations with peers and instructors.

Collaborative preparation further enhanced learners' moti-
vation by distributing responsibility among group members.
Students encouraged one another, clarified misunderstandings,
and provided assistance whenever difficulties arose, creating
a supportive learning environment that reduced anxiety and
strengthened group cohesion. Reflective journals suggested
that this collaborative atmosphere fostered a stronger sense of
belonging and increased learners' confidence in using English
for authentic communication.

Environment &
Sustainability

The environment is the foundation of life on Earth. It includes air, water,
soil, plants, animals, and all natural resources that support living beings.

Sustainability means meeting our present needs
without harming the ability of future generations
to meet theirs.

A

Human activities like pollution, deforestation, -
and climate change are damaging our planet and threatenlng life.

% How We Can Protect the Environment:
& Reduce, reuse, and recycle ' P

& Save water and electricity
» @ Use renewable energy

& Plant more trees

& Reduce plastic use

A clean and healthy environment
improves quality of life 2
and ensures a safer future for everyone.

&) Conclusion: Protecting the environment
is a shared responsibility.

5% small sustainable actions today can

create a greener tomorrow.

Learner Motivation

The third theme highlighted the influence of poster presen-
tations on learners' emotional engagement, motivation, and
willingness to participate in English-language communication.
Across interviews, focus group discussions, and reflective
journals, participants consistently described poster sessions as
less stressful and more enjoyable than conventional oral
presentations.

Figure 4. Student poster on Environment and Sustainability.

The Environment and Sustainability poster (see Figure 4)
exemplifies this relationship between meaningful content and
learner engagement. Students demonstrated considerable en-
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thusiasm while discussing environmental conservation, recy-
cling, and sustainable living. The visually attractive design en-
couraged audience participation and prompted extended dis-
cussions linking classroom concepts with everyday experi-
ences and global environmental challenges. Observational
data indicated that personally relevant and socially significant
topics enhanced learners' motivation to communicate, result-
ing in more sustained and meaningful interaction.

4.4. Theme 4: Academic Vocabulary and Oral
Communication

The final theme concerned the development of academic
vocabulary and oral communication through poster-mediated
collaborative presentations. Across all data sources, learners
demonstrated increasingly confident and purposeful use of
discipline-specific vocabulary while explaining their posters.
Rather than memorizing isolated terminology, students em-
ployed academic language within authentic communicative
contexts where vocabulary served meaningful explanatory
purposes.

UNDERSTANDING

. ARTIFICIAL o "
INTELLIGENCE ./ -3

Artificial Intelligence (Al) is the simulation of
human intelligence in machines that are
programmed to think and learn fike humans.

Applications of Al

# Healthcare © Healthcare

® Finance e Finance

o Automotive

o Customer Service

& Benefits of Al §

o Efficiency

?- - { -
w ® Automation -

‘6 ® Data Analysis
o & Benefits of Al

® Efficiency

How Al Works

® Data Collection
© Machine Learning
© Deep Learning

| @ Customer Service @ Innovation

4\ | Concerns About Al

® Job Displacement
® Automation @ Privacy Issues
© Bias & Ethics

@ Loss of Control

~ ® Data Analysis
| @ Innovation

Figure 5. Student poster on Artificial Intelligence.

The visual organization of posters supported vocabulary re-
trieval through strategically placed keywords, diagrams, head-
ings, and thematic categories that guided extended oral expla-
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nations. During repeated presentations, learners gradually re-
fined their language, corrected inaccuracies, and incorporated
increasingly precise academic expressions. Classroom obser-
vations revealed noticeable improvements in fluency and con-
fidence after learners had presented their posters to several
different audiences.

Interview participants emphasized that explaining posters
repeatedly strengthened both vocabulary retention and pro-
nunciation because they encountered the same concepts mul-
tiple times within authentic communicative exchanges. Re-
flective journals likewise indicated that learners became more
attentive to audience comprehension and increasingly ad-
justed explanations according to listeners' responses.

The Artificial Intelligence poster (see Figure 5) illustrates
this process effectively. Students confidently employed aca-
demic vocabulary such as artificial intelligence, automation,
machine learning, innovation, and data analysis while discuss-
ing technological developments and ethical implications. The
structured organization of the poster enabled presenters to ex-
plain complex concepts coherently while responding flexibly
to audience questions.

UNDERSTANDING

SOCIAL CRIME d“’

Social crimes ar ies that disrupt the

harmony and orc hreaten public safety, and

harm individuals and the community.

o= Types of Social Crimes

® Drug Trafficking
e Robbery \
e Cybercrime

e Burglary

e Violent Crime

Figure 6. Student poster on Social Crime.

Similarly, the Social Crime poster (see Figure 6) demon-
strates learners' ability to communicate complex social issues
using appropriate academic language. Presenters discussed
causes, consequences, and possible solutions while respond-
ing to spontaneous audience questions that required them to
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elaborate beyond the written content. These interactions en-
couraged negotiation of meaning, spontaneous communica-
tion, and critical engagement with socially relevant topics, il-
lustrating how poster-mediated collaborative presentations
simultaneously promoted vocabulary development, oral flu-
ency, and communicative competence.

4.5. Chapter Summary

The findings demonstrate that poster-mediated collabora-
tive presentations created an interactive and supportive learn-
ing environment that enhanced multiple dimensions of com-
municative competence among tertiary EFL learners. In-
creased learner interaction, conceptual organization, affective
engagement, and purposeful academic language use collec-
tively indicate that poster presentations functioned as multi-
modal mediational tools rather than simple assessment prod-
ucts. Through collaborative preparation, visual organization,
and repeated interaction with audiences, learners engaged in
authentic communication that supported both language devel-
opment and knowledge construction. These findings provide
the basis for the following discussion, which interprets the re-
sults in relation to Sociocultural Theory, Task-Based Lan-
guage Teaching, and previous research on multimodal lan-
guage learning.

5. Discussion

The findings of this study demonstrate that poster-mediated
collaborative presentations are more than an alternative as-
sessment strategy; they function as multimodal pedagogical
tasks that facilitate interactional language development, con-
ceptual understanding, and learner engagement in tertiary EFL
classrooms. Interpreted through the complementary perspec-
tives of Sociocultural Theory (SCT) and Task-Based Lan-
guage Teaching (TBLT), the results indicate that collaborative
poster work provides learners with authentic opportunities to
negotiate meaning, co-construct knowledge, and develop
communicative competence through purposeful interaction.

5.1. Poster Presentations as Mediational Tools
for Learning

A central finding of this study is that posters functioned as
mediational artifacts that supported learners' cognitive and lin-
guistic development. Consistent with [1, 10, 20] sociocultural
perspective, the posters were not simply visual products but
cultural tools that enabled students to organize ideas, regulate
thinking, and communicate complex concepts collaboratively.
Throughout both preparation and presentation, learners fre-
quently referred to poster headings, diagrams, keywords, and
illustrations while explaining ideas, suggesting that the post-

ers reduced cognitive demands and scaffolded oral production.

The visual organization of information also appeared to fa-
cilitate conceptual understanding. Rather than memorizing
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complete presentation scripts, students relied on concise tex-
tual prompts and diagrams to construct spontaneous explana-
tions. This finding supports multimodal learning theory,
which argues that integrating visual and verbal modes en-
hances comprehension, retention, and communication by dis-
tributing cognitive processing across multiple representational
systems [4, 26, 28]. The collaborative design process further
encouraged learners to synthesize information, prioritize es-
sential concepts, and establish logical relationships among
ideas, thereby strengthening higher-order thinking alongside
language use.

5.2. Collaborative Interaction and
Communicative Competence

The findings further highlight the importance of collabora-
tive interaction during poster preparation and presentation.
Students negotiated vocabulary, discussed organization, cor-
rected each other's language, and jointly solved communica-
tive problems while designing their posters. During presenta-
tions, repeated interactions with classmates and instructors
created multiple opportunities to clarify meaning, answer
questions, and modify explanations according to audience re-
sponses.

These interactional processes are consistent with interac-
tionist and sociocultural perspectives on second language de-
velopment, which emphasize that language learning occurs
through meaningful communication and collaborative dia-
logue [1, 10, 20]. Opportunities to negotiate meaning, request
clarification, and receive immediate feedback allowed learn-
ers to refine both linguistic accuracy and communicative ef-
fectiveness. Rather than viewing communication as the final
outcome of learning, the findings suggest that communication
itself became the mechanism through which learning occurred.

From a Task-Based Language Teaching perspective, poster
presentations represented authentic communicative tasks with
meaningful goals beyond language practice alone [2, 3, 19, 22,
23]. Learners collaborated to research topics, design visual
materials, and explain ideas to an audience, using English as
a tool for achieving shared objectives. Such goal-oriented in-
teraction promoted purposeful language use while integrating
speaking, listening, reading, and academic vocabulary within
a realistic classroom context.

5.3. Development of Academic Speaking and
Vocabulary

Another significant finding concerns the development of
learners' academic speaking abilities. Students demonstrated
greater fluency and confidence when explaining their posters
than during conventional classroom presentations. The visual
prompts enabled presenters to produce longer stretches of
spontaneous speech, reducing dependence on memorized
scripts while encouraging more natural communication.

Repeated explanations to different audiences also supported
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vocabulary development. Learners gradually refined their use
of topic-specific terminology, improved lexical precision, and
became increasingly comfortable using academic language
within meaningful communicative contexts. Rather than prac-
ticing isolated vocabulary items, students applied newly
learned expressions while explaining authentic content,
thereby strengthening both retention and functional language
use.

This finding aligns with previous research suggesting that
authentic communicative tasks facilitate deeper vocabulary
learning than decontextualized language exercises [6, 9, 18,
27]. Visual support appeared particularly valuable for lower-
proficiency learners because it provided cognitive scaffolding
that enabled them to recall key concepts and organize ex-
tended explanations more effectively [1, 4].

5.4. Affective Engagement and Learner Agency

Beyond linguistic development, the findings indicate that
poster presentations contributed substantially to learners' af-
fective engagement and confidence. Many participants de-
scribed the poster format as less intimidating than traditional
oral presentations because interaction occurred in smaller
groups rather than before an entire class. The opportunity to
explain familiar material repeatedly allowed learners to be-
come progressively more confident throughout the presenta-
tion process [17].

Reduced anxiety appeared closely connected to increased
learner agency [11, 12, 24]. Students exercised considerable
autonomy in selecting information, organizing visual content,
designing layouts, and determining how ideas should be com-
municated. This ownership over both the learning process and
the final product encouraged greater investment in the task
and promoted intrinsic motivation.

Collaborative poster work also fostered positive peer rela-
tionships. Students frequently supported one another by
providing prompts, clarifying misunderstandings, and encour-
aging hesitant group members during presentations. Such col-
laborative scaffolding reflects the socially mediated nature of
learning emphasized in SCT, where knowledge develops
through shared activity rather than individual performance
alone.

5.5. Implications for Tertiary EFL Pedagogy

The findings have several important implications for ter-
tiary English language education. First, poster presentations
should be viewed not merely as assessment activities but as
learner-centered instructional tasks that integrate language de-
velopment, collaboration, and academic communication.
When designed carefully, poster-mediated tasks provide
meaningful opportunities for students to practice English
through authentic interaction while simultaneously develop-
ing higher-order thinking and academic literacy.

74

Second, language instructors should provide explicit guid-
ance on poster design, visual communication, and oral presen-
tation strategies before assigning collaborative poster projects.
Training students to organize information visually, select ap-
propriate academic vocabulary, and interact effectively with
audiences can maximize the pedagogical benefits of poster
presentations.

Third, collaborative poster presentations may be particu-
larly valuable in contexts where learners experience high lev-
els of speaking anxiety. Because the poster format encourages
conversational interaction rather than formal public speaking,
it offers a supportive environment in which learners can grad-
ually build confidence while engaging in authentic communi-
cation.

Finally, integrating poster presentations into tertiary EFL
curricula aligns closely with contemporary communicative
and learner-centered approaches to language teaching. Such
tasks promote collaboration, critical thinking, multimodal lit-
eracy, and interactional competence while reflecting the au-
thentic communication demands students are likely to encoun-
ter in academic and professional settings. This pedagogical
approach is consistent with principles of Communicative Lan-
guage Teaching that emphasize interaction as the foundation
of language development and with multimodal pedagogies
that integrate visual, textual, and oral communication to en-
hance learning [4, 18, 26-28].

5.6. Contribution of the Study

This study contributes to the growing literature on collabo-
rative and multimodal language learning in several ways. First,
it conceptualizes poster presentations as mediational artifacts
rather than simply assessment products, demonstrating how
visual tools shape interaction, cognition, and language devel-
opment. Second, it integrates Sociocultural Theory and Task-
Based Language Teaching to provide a coherent explanation
of how collaborative poster work supports conceptual organi-
zation, peer scaffolding, communicative competence, and
learner agency [1, 10, 20]. Third, by focusing on undergradu-
ate learners in Bangladesh, the study adds context-specific
qualitative evidence from a South Asian tertiary EFL setting,
an area that remains underrepresented in current research.

Overall, the findings suggest that poster-mediated collabo-
rative presentations constitute an effective pedagogical ap-
proach for fostering interactional language development, re-
ducing speaking anxiety, promoting multimodal communica-
tion, and enhancing communicative competence in tertiary
EFL classrooms.

6. Pedagogical Implications

The findings of this study have several important implica-
tions for English language teaching and learning in tertiary
EFL contexts. First, poster-mediated collaborative presenta-
tions should be viewed as more than an alternative assessment
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method; they represent an effective pedagogical strategy for
promoting communicative competence through authentic in-
teraction. By integrating visual, textual, and oral communica-
tion, poster presentations encourage learners to use English
purposefully while engaging in meaningful academic tasks.
Such activities align with contemporary communicative and
learner-centred approaches that emphasize interaction, collab-
oration, and active knowledge construction. These pedagogi-
cal characteristics are consistent with Communicative Lan-
guage Teaching and recent multimodal language education,
which advocate interaction-rich learning environments sup-
ported by multiple modes of communication [4, 18, 26-28].
Second, instructors should provide explicit instruction on
poster design, multimodal communication, and presentation
strategies before implementing poster-based assignments.
Training students to organize information visually, select ap-
propriate academic vocabulary, and interact confidently with
audiences can improve both the quality of posters and the ef-
fectiveness of oral communication. Instruction should also
emphasize audience awareness, concise academic language,

and the integration of verbal explanations with visual elements.

Third, collaborative poster presentations can serve as an ef-
fective means of reducing speaking anxiety among tertiary
EFL learners [11, 12, 24]. Because students present to smaller
groups and engage in conversational exchanges rather than de-
livering formal speeches, the poster format creates a support-
ive learning environment that encourages participation, par-
ticularly among less confident learners. Teachers may there-
fore consider incorporating poster sessions progressively
throughout a course to build learners' confidence before more
formal presentations.

Fourth, poster-mediated collaborative tasks provide valua-
ble opportunities for developing higher-order thinking skills
alongside language proficiency [5]. During poster preparation,
learners analyse information, evaluate sources, negotiate
meaning, organize ideas, and construct shared knowledge.
These cognitive processes promote critical thinking while
simultaneously strengthening academic speaking and discipli-
nary literacy.

Finally, the findings suggest that poster presentations can
contribute to curriculum innovation in tertiary EFL education.
Rather than relying exclusively on traditional examinations or
individual oral presentations, universities may integrate col-
laborative poster presentations into classroom instruction and
assessment to encourage authentic communication, learner
autonomy, and multimodal literacy. Such integration is partic-
ularly relevant in South Asian EFL contexts, where commu-
nicative language teaching continues to expand despite persis-
tent challenges related to large class sizes and examination-
oriented instruction [2, 3, 19, 22].

7. Limitations of the Study

Several limitations should be acknowledged when inter-
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preting the findings of this study. First, the research was con-
ducted within a single tertiary institution in Bangladesh, in-
volving a relatively small group of undergraduate EFL learn-
ers. Consequently, the findings reflect a specific educational
context and should not be generalized to all tertiary EFL set-
tings without caution.

Second, the study employed a qualitative research design
that prioritized participants' experiences and classroom inter-
actions rather than measuring language gains quantitatively.
Although classroom observations, interviews, focus group
discussions, reflective journals, and poster artifacts provided
rich data and enabled methodological triangulation, future
studies may complement these findings using mixed-methods
or experimental designs to examine measurable improvements
in speaking proficiency, vocabulary acquisition, and commu-
nicative competence [13, 25].

Third, the study focused primarily on collaborative poster
presentations conducted within one academic course over a
single semester. Longer-term investigations are needed to de-
termine whether improvements in learner confidence, interac-
tional competence, and academic speaking are sustained over
time.

Finally, although the analysis incorporated anonymized stu-
dent-created posters as multimodal artifacts, interpretation in-
evitably relied on researcher analysis of classroom interac-
tions and participant reflections. Future research incorporating
video-recorded discourse analysis, conversation analysis, or
multimodal interaction analysis may provide a more detailed
understanding of how collaborative poster presentations me-
diate language learning processes [4, 26].

Despite these limitations, the study offers valuable insights
into the pedagogical potential of poster-mediated collabora-
tive presentations in tertiary EFL education and contributes
qualitative evidence from an underrepresented South Asian
context.

8. Conclusion

This study investigated how poster-mediated collaborative
presentations facilitate interactional language development
among undergraduate EFL learners in a tertiary educational
context. Drawing on Sociocultural Theory and Task-Based
Language Teaching, the study examined classroom observa-
tions, semi-structured interviews, focus group discussions, re-
flective journals, and student-created poster artifacts to ex-
plore how collaborative poster work mediated language learn-
ing, interaction, and learner engagement.

The findings indicate that poster presentations function as
multimodal mediational tools that support conceptual organi-
zation, interactional scaffolding, academic speaking, and af-
fective engagement. Visual organization enabled learners to
structure complex ideas and communicate them more coher-
ently, while collaborative preparation promoted negotiation of
meaning, peer scaffolding, and shared knowledge construc-
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tion. Repeated interaction with audiences strengthened learn-
ers' oral fluency, encouraged purposeful use of academic vo-
cabulary, and reduced dependence on memorized scripts. Fur-
thermore, the interactive nature of poster sessions contributed
to lower speaking anxiety, increased learner confidence, and
greater autonomy during academic communication.

The study extends previous research by conceptualizing
poster presentations not merely as assessment products but as
multimodal pedagogical tasks that integrate cognitive, linguis-
tic, and social dimensions of language learning. Through the
combined perspectives of Sociocultural Theory and Task-
Based Language Teaching, the findings demonstrate how vis-
ual artifacts and collaborative interaction jointly mediate com-
municative competence in tertiary EFL classrooms.

Overall, poster-mediated collaborative presentations repre-
sent a practical and theoretically grounded instructional strat-
egy for promoting authentic communication, learner engage-
ment, and multimodal literacy. As higher education increas-
ingly emphasizes learner-centred pedagogy and academic
communication, poster presentations offer an effective means
of integrating language development with collaborative
knowledge construction. Future research should extend this
work across diverse institutional, disciplinary, and cultural
contexts while exploring the long-term effects of multimodal
collaborative learning on English language development.
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