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Abstract 

The main purpose of this study was to investigate the EFL teachers' awareness and practices of vocabulary teaching strategies in 

English EFL classes, among grade nine and ten EFL teacher. Methods. The descriptive survey research design used in this 

investigation involved gathering data from a sample population to describe and analyze a particular phenomenon. This design 

allowed for a comprehensive understanding of the topic by incorporating both quantitative and qualitative approaches. 

Quantitative data collection methods were employed to gather numerical data that could be analyzed statistically. This included 

the use of structured questionnaires or surveys, which were administered to participants to collect data on their attitudes, beliefs, 

behaviors, or other relevant variables. On the other hand, qualitative data collection methods were used to gather non-numerical 

data that provided in-depth insights and understanding of the phenomenon under investigation. By utilizing a combination of 

questionnaire, observation and interview data collection methods, the researcher was able to gain a comprehensive understanding 

of the research topic from multiple perspectives. The results from the analysis of data from interview, questionnaire, and 

observations are discussed in line with some empirical findings. The result obtained through the interview in this regard generally 

revealed that most of grade nine and ten EFL teachers seem to have put doubt that they use various vocabulary teaching methods 

in their teaching and learning vocabulary. Based on the results and discussions of the findings of the study, it is possible to 

conclude that grade nine and ten teachers of Kombolcha, Kerensa, and Felana Secondary Schools did not properly practice 

different vocabulary teaching strategy in vocabulary lessons. 
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1. Background 

In the process of teaching and learning foreign languages, 

vocabulary is crucial. Teaching vocabulary is a major prob-

lem in language education since words are crucial for com-

municating our thoughts, feelings, and ideas to other people. 

This implies that no amount of grammatical or other linguistic 

expertise can be used in second language speech or commu-

nication without the mediation of vocabulary [12]. But ex-

perts in the area have long acknowledged that vocabulary 

knowledge plays a significant role in learning a second or 

foreign language, and this recognition began with the com-
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municative method. Meaningful interactive activities have 

taken precedence over form in the current popular commu-

nicative approach to language training. 

Additionally, it has been acknowledged that students' vo-

cabulary learning practices have a bigger influence on how 

well their vocabulary instruction goes. More recently, schol-

ars and thinkers in the subject have acknowledged the critical 

role that vocabulary knowledge plays in learning a second or 

foreign language. As a result, a wide range of exercises and 

practice methods have been brought into the subject of 

teaching vocabulary. Additionally, it has been recommended 

that teaching vocabulary should go beyond just teaching 

students words and instead focus on giving them the tools they 

need to increase the amount of vocabulary they know [1]. 

Given the importance of words in communicating our 

thoughts, feelings, and ideas to others during communication, 

teaching vocabulary is an essential component of teaching 

languages. There cannot be any conversation without words. 

Vocabulary is essential to both language and writing, in fact 

[2]. In language lessons, teachers mostly use vocabulary 

building exercises or reading comprehension exercises to 

assist students become more proficient readers. A strong 

vocabulary is essential for speaking and writing [3]. The 

awareness of teachers on vocabulary teaching strategies di-

rectly affects EFL teachers practice in teaching and learning 

of vocabulary [14]. Since, without having sufficient aware-

ness on the principles and purposes of teaching strategies, it is 

difficult to effectively practice it in the classrooms. Thus, 

effective learning occurs when correspondence exists be-

tween awareness and practices to apply strategies in the EFL 

class rooms. 

Indeed, a learner of a language must prioritize expanding 

their vocabulary, as it is the foundation of the language. Thus, 

there are a number of reasons to be interested in concentrating 

on this vocabulary teaching method. To begin with, it is one of 

the major areas that language teachers highlight as a concern 

with the practice of vocabulary teaching techniques, as far as 

the researcher is aware. Secondly, vocabulary teaching 

through various tactics is extremely important in language 

teaching. 

Conversely, from unofficial observations made while 

conducting master theses at Kombolcha Secondary School, it 

appears that EFL instructors in the majority of Eastern Ha-

rarghe Ethiopian Secondary Schools, especially those in Ke-

rensa, Felana, and Kombolcha, are still having difficulty put-

ting various vocabulary teaching tactics into practice because 

of the following concerns. First, the educational process that 

takes place at these particular schools. Secondly, the material 

of the textbook is inadequate for fully practicing vocabulary 

teaching practices that aid in students' vocabulary develop-

ment. 

Presently, all scholars and practitioners of second lan-

guages acknowledge the significance of vocabulary in lan-

guage instruction. Though it was formerly thought that the 

only way to teach vocabulary was through isolated word lists, 

there are now many different approaches available [10, 13, 4]. 

There has been a shift in the direction of more efficient 

methods for teaching vocabulary, and language experts and 

academics have offered a variety of learner-centered strate-

gies and tactics for vocabulary acquisition. Vocabulary in-

struction in EFL classrooms has been criticized a lot. Nu-

merous studies on the teaching of vocabulary, speaking, lis-

tening, reading, and writing have been done without taking 

into account how these areas interact with one another when it 

comes to language instruction. However, there is not much 

discussion of the extent to which EFL instructors in Ethiopian 

secondary schools specifically, those in Eastern Hararghe that 

are highlighted above apply various vocabulary teaching 

methodologies. 

To the best of the researcher's knowledge, there is no sys-

tematic data on schools that demonstrates how much vocab-

ulary teaching techniques are really used in EFL classrooms, 

despite the fact that it is expected that these chosen secondary 

schools utilize vocabulary teaching tactics. Furthermore, a 

number of national and international studies have examined 

the application of vocabulary teaching strategies in language 

learning and instruction across a range of institutions and 

academic levels. They thus developed a range of recommen-

dations in accordance with the various issues the institutions 

were facing [9, 15, 16]. 

Despite the fact that several studies on vocabulary teaching 

techniques at various points in time in EFL courses at the 

secondary school level have been undertaken, none of the 

studies, to the best of the researcher's knowledge, have ad-

dressed the question of EFL instructors' understanding and 

implementation of secondary school-related vocabulary 

teaching strategies in EFL classrooms. How much language 

instructors use various vocabulary teaching techniques in 

general at the chosen secondary schools is not 

well-considered in the Ethiopian setting. 

In light of this, the study essentially differed from the pre-

vious research in that it examined vocabulary teaching tactics; 

it concentrated on teachers' knowledge of and frequency of 

using these strategies, as well as how much they include their 

students in all opportunities to expose them to a variety of 

vocabulary learning and teaching strategies. 

Comparatively to other language abilities, vocabulary in-

struction has not received the attention it deserves at the 

chosen secondary schools that are the subject of this study. 

This may impede the vocabulary deficiencies of these pupils. 

Thus, one of the most crucial aspects of every language class, 

according to the researcher, is the practice of teaching vo-

cabulary using various ways. Therefore, it is essential to look 

at the knowledge and use of vocabulary teaching methodolo-

gies among EFL teachers in grade 9 and grade 10 Secondary 

Schools. 

Research Questions 

1. How much do EFL teachers know about the tenets and 

objectives of vocabulary teaching strategies? 

2. Was one of the research topics that the current study 
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attempted to address vocabulary teaching constructs? 

3. How do EFL instructors put their vocabulary teaching 

techniques into practice in their classes? 

2. Literature Review 

2.1. Theoretical Frame Work 

A person's whole word bank that is either familiar to them 

or pertains to a certain field of study is their vocabulary. A 

language's vocabulary, which consists of both words and 

expressions, is called its lexicon. The notion is further ex-

panded in [17], which claims that lexicon arranges a speaker's 

mental vocabulary. In this sense, vocabulary serves as the 

binding agent that binds concepts, tales, and other material 

together so that pupils may understand it. Vocabulary is so 

essential to language and crucial for the average language 

student. 

2.2. Teaching Strategy 

Since words are crucial for conveying our thoughts, feel-

ings, and ideas to others during communication, teaching 

vocabulary is an important part of teaching languages. A 

teaching strategy is a broad lesson plan that contains the ob-

jectives of the instruction, the intended behavior of the 

learners, and a description of the methods that will be used to 

carry out the strategy. 

To clarify, a teaching strategy can be defined as an ap-

proach employed by the educator to guarantee that the 

students have grasped the material or as a plan or program 

that is regularly utilized to guarantee that a certain lesson or 

message is sent from the instructor to the student. To put it 

succinctly, vocabulary teaching techniques are the steps a 

teacher takes to teach or practice specific vocabulary. 

Hence, providing students with numerous opportunities to 

discover how words connect to one another conceptually in 

the texts they are studying is essential to teaching words 

successfully. 

2.3. The Purposes of Vocabulary and 

Vocabulary Teaching Strategies 

Since the vast majority of meaning in a language is con-

veyed lexically, vocabulary is undoubtedly a highly signifi-

cant component of a language and should be taken into ac-

count while teaching both second and foreign languages. 

Teaching vocabulary is one of the most crucial aspects of 

teaching any language. The primary explanation is that lan-

guage is a medium that conveys meaning, and mastering the 

ability to comprehend and articulate meaning is the ultimate 

goal of language acquisition. Words are the fundamental units 

of language, and it is crucial for pupils to have a sufficient 

quantity of them at the outset of their English language study. 

2.4. Strategies in Vocabulary Teaching 

Educators must think about the best way to teach pupils 

new vocabulary. To enhance their students' vocabulary de-

velopment, teachers might employ a range of instructional 

techniques. Since pupils may choose one method over another, 

there isn't really a best one. It is the responsibility of the 

teachers to present pupils with a range of techniques and allow 

them to make their own decisions. At a given level, some 

pupils may benefit from specific tactics. Some pupils may not 

find enjoyment in the same method that works effectively for 

them. 

Though they won't attend school indefinitely, pupils should 

be taught how to learn alone. Recognizing that kids, regard-

less of ability level, do not just see or hear a new word, look it 

up in a dictionary, and then know it is crucial. Because of this, 

a lot has been written on the methods educators may employ 

to assist students in expanding their vocabulary and showing 

them how words function in context to enable meaningful 

communication [7]. 

3. Methodology 

3.1. The Research Design 

In order to gather information regarding EFL instructors' 

knowledge of and usage of vocabulary teaching tactics in 

EFL classrooms, a descriptive survey research design that 

combines quantitative and qualitative methods of data 

collecting and analysis was used in this study. A descrip-

tive survey's primary goal is to describe the current condi-

tion of affairs. The primary features of a descriptive survey 

allow the researcher to determine what has occurred or is 

currently occurring. Furthermore, the researcher used a 

mixed strategy because it allowed her to see the topic from 

both a qualitative and quantitative viewpoint, and because 

the nature of the problem and the goals of the study en-

couraged her to do so. 

3.2. Sampling Techniques 

Out of all the secondary schools in Eastern Hararge, 

Kombolcha, Kerensa, and Felana were purposefully chosen 

since they provided the researcher with easy access to 

information. In order to make the study more doable and 

finish it in the allotted time, the researcher purposefully 

chose Kombolcha, Kerensa, and Felana Secondary Schools 

from among the 53 high schools in the East Hararge Zone. 

At these particular secondary schools, there were ten EFL 

teachers and thirty grade nine teachers. There were 989 

students in Grades 9 and 10 overall in the Selected Schools. 

This fact led to the purposeful sampling of sixteen EFL 

instructors out of thirty (eight from grade nine and eight 

from grade ten) for this study. The EFL teachers were 

chosen since they were readily available in the schools. 
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There were 989 students in 20 sections, or an estimated 49 

students in each section, in terms of student participation. 

Students were included in the target population logically so 

they could see how EFL teachers implemented vocabulary 

teaching techniques. 

In scholarly research, the ideal sample size is between 10% 

and 20% of the entire population. Therefore, using the lottery 

system, 180 students, or 18% of the total number of grade nine 

and ten students previously indicated, were evenly picked 

from each part. Because there was an equal probability for 

each member of the sample to be chosen to participate in the 

research. 

3.3. Tools 

Classroom observations, questionnaires, and interviews 

were the methods utilized to gather data for the research. 

Because of their potential to collect crucial data for the in-

vestigation, these instruments were chosen. A short descrip-

tion of each of these instruments is given below. 

3.3.1. Interview 

To conduct the current study, the researcher conducted 

semi-structured interviews with EFL teachers who teach 

grade nine and ten. Considering that semi-structured inter-

views provide greater flexibility in terms of gathering data for 

the current study as needed. For the purpose of gathering 

pertinent data for the descriptive research, semi-structured 

interviews are appropriate. Additionally, the interview was 

conducted to find out how knowledgeable teachers were about 

vocabulary teaching techniques and how they applied them in 

EFL lessons. 

3.3.2. Questionnaire 

Questionnaires were employed as data collecting tools in 

the current study in order to gain extra information and 

cross-check the data collected from the instructors through the 

interviews. The questionnaires were created to gather perti-

nent data from the sample pupils of the schools. The ques-

tionnaire items were created by modifying existing ones and 

applying knowledge from the literature and study objectives. 

Since, the goal of students’ questionnaire is to assess how 

their teachers’ practice of vocabulary teaching tactics in the 

EFL classrooms. 

3.3.3. Classroom Observation 

When doing descriptive research or any other sort of qual-

itative research, observations are a valuable tool for obtaining 

accurate and relevant information about how instructors and 

students behave in real-world settings. This data collection 

tool was utilized by the researcher in the current study as an 

additional instrument to capture the information needed for 

the investigation. In order to determine if the instructors' and 

students' answers to the questionnaires and interview ques-

tions reflect what they really did in the EFL lessons, the 

teachers' classrooms were watched for 40 minutes each, three 

days a week, in the morning and afternoon. 

3.4. Data Collection Procedure 

All required protocols were adhered to during the data 

collection phase of the current investigation. Thus, with per-

mission from the principals of the schools, the researcher saw 

EFL classrooms six times per, at various times. Following the 

instructors' observations in the classroom, a sample of grade 

nine and ten EFL teachers were interviewed to learn more 

about their understanding of and approach to teaching vo-

cabulary. In addition, the difficulties teachers have while 

implementing vocabulary teaching techniques in EFL class-

rooms were highlighted. Lastly, questionnaires were given to 

instructors and students at the schools in addition to the 

teachers' interview so that everyone could observe how the 

teachers implemented vocabulary teaching techniques in their 

EFL classrooms. 

3.5. Methods of Data Analysis 

In order to examine the problem under investigation from 

both a quantitative and qualitative standpoint, the researcher 

used mixed method data analysis for this investigation. 

Closed-ended item responses were tabulated, evaluated, and 

quantitatively represented using percentage and frequency 

values. These statistical methods are crucial to the study be-

cause they provide the average participant score on a given 

measure. Nevertheless, a qualitative approach to data analysis 

was used to examine the information gathered from the in-

terview and observation items, interpreting the results through 

the use of narrative form. 

4. Data Analysis and Interpretation 

4.1. Introduction 

The basic research questions posed in the problem state-

ment are addressed in this chapter through the analysis and 

discussion of the data gathered from participants. This study's 

main goal was to evaluate grade nine and ten EFL teachers’ 

knowledge of and use of vocabulary teaching tactics in Eng-

lish EFL lessons. Consequently, it was anticipated that 

classroom observations as a sample would be sufficient for 

the analysis, and 180 students in grades nine and ten com-

pleted the questionnaires. Additionally, sixteen EFL teachers 

participated in the interview. The fundamental research issues 

posed in the study's first chapter were taken into consideration 

when doing the analysis. 
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4.2. Results of the Study 

4.2.1. Teachers’ Awareness Towards the Principles 

and Purposes of Vocabulary Teaching 

Strategies 

The teaching and learning process include vocabulary 

teaching concepts, one of which is teachers' understanding of 

vocabulary teaching tactics. Accordingly, when asked if they 

were aware of vocabulary teaching methodologies, their 

guiding principles, and their objectives, instructors were re-

quested to respond honestly. The instructors who were ques-

tioned stated that employing many dimensions in the teaching 

and acquisition of vocabulary in EFL classrooms should be 

taken into consideration when developing vocabulary teach-

ing techniques. Even though they believed that using various 

tactics for teaching vocabulary would be beneficial, the re-

searcher did not see them when they successfully used various 

techniques in their language lessons. 

Consequently, there has been a lack of consistency between 

the results of the questionnaire and observation and the data 

analysis obtained through interview. In response to the first 

interview question, for instance, practically all teachers 

acknowledged the value of practicing vocabulary teaching 

techniques and stated that they used these techniques in their 

EFL lessons. From this, it may be inferred that a lack of 

knowledge exists regarding the guiding concepts and objec-

tives of the various tactics used in vocabulary instruction. 

When the guiding principles and intentions are not understood, 

it is possible to stray from the intended goals. 

Furthermore, adopting a variety of vocabulary tactics is 

crucial for learners, according to data collected from the 

teachers. However, when vocabulary education in the class-

room, they did not put various techniques into practice. In 

response to questions on their reasons for not applying, in-

structors stated that they lacked the necessary resources, such 

as dictionaries and training on vocabulary teaching techniques, 

to use these techniques in EFL classrooms and provide their 

pupils with a working vocabulary. 

Additionally, the results of the observation of classrooms 

confirmed that most teachers saw vocabulary instruction as a 

tool to increase student performance rather than as a technique 

to help students learn via vocabulary knowledge. Put differ-

ently, they misappropriate student outcomes for the purpose 

of passing or failing students in the classroom. It was found 

that the majority of EFL teachers teaching grades nine and ten 

realized that their methods of teaching vocabulary conflicted 

with the notion of the subject's guiding principles. 

Teachers were asked, "To which one of the tactics they give 

importance most of the time during vocabulary instruction?" 

in reference to this concept. The majority of them stated that 

when it comes to topic practice in EFL classrooms, they pri-

oritize contextual strategies. In response, they stated that 

because contextual technique is simple to implement in EFL 

classes and can be used from personal experience, it is bene-

ficial for both instructors and students. 

Since this might be employed in a variety of sentences to 

convey several interpretations of a single word, teachers can 

present their pupils a range of sentences based on the appro-

priateness of each word. The cooperative technique was pri-

oritized by the other teachers since it increases practice op-

portunities and helps students recall more vocabulary. These 

reasons make it clear that the majority of EFL teachers appear 

to underestimate the significance of employing various vo-

cabulary teaching tactics, which are essential to the teaching 

and acquisition of vocabulary. According to the majority of 

interviewees, teachers want to teach vocabulary lessons that 

use various vocabulary teaching tactics by integrating other 

language skills; however, they seldom put these strategies into 

reality in the classroom. This is consistent with their experi-

ences utilizing various vocabulary teaching strategies in EFL 

classrooms. 

The major goals of using various vocabulary teaching tac-

tics are to enhance learning and mold the educational process, 

therefore this notion did not always align with those goals or 

the guiding principles of doing so. As a result, the goals and 

tenets of teaching vocabulary are at odds with the instructors' 

answers. This is among the signs that point to a lack of un-

derstanding of the primary goals of vocabulary teaching 

techniques in the process of teaching and learning vocabulary. 

Overall, it is clear from the study above that EFL instruc-

tors of grades nine and ten have a sufficient theoretical com-

prehension of vocabulary teaching tactics, goals, and concepts, 

but not a practical one. Their experience of utilizing different 

tactics in the EFL classroom, especially in vocabulary ses-

sions, is negatively impacted by this. 

4.2.2. Teachers’ Practices of Vocabulary Teaching 

Strategies in EFL Classes 

All of the teachers who were interviewed were questioned 

about the vocabulary teaching techniques they use in their 

EFL lessons in accordance with the interview questions. As a 

result, every educator who was questioned made an effort to 

enumerate the following, one by one. These participants claim 

that there are few vocabulary teaching tactics that they regu-

larly use while instructing and studying vocabulary. "As far as 

our understanding is concerned, there was no attempt to em-

ploy alternative vocabulary teaching tactics; we just use ap-

proach that is for us," several of the instructors retorted. 

Teachers 1–11. 

"We know that adopting varied vocabulary teaching tactics 

in our vocabulary sessions are beneficial for students," was 

the response given by the other instructors to this point. 

However, a variety of reasons prevented these from being 

used. Based on the previously disclosed information, it can be 

concluded that EFL instructors and interviewees employ a 

restricted range of vocabulary teaching techniques during 

vocabulary instruction. This can have an impact on the stu-

dents' vocabulary development. Since the EFL teachers may 

ensure that their students’ progress in different directions by 

utilizing a variety of tactics in their vocabulary classes. 
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This suggests that students' language skills are better mas-

tered when a variety of tactics are employed in the classroom. 

In an interactive learning approach, vocabulary self-selection 

encourages word consciousness since students actively 

choose key terms from their reading to discuss with their 

classmates, as Siyanova A. et al. pointed out [6]. Regarding 

this, item 6 in the table below inquired as to whether the in-

structors used the self-selection vocabulary teaching tech-

nique in their English classrooms to help students understand 

the meaning of terms. As a result, 3 respondents (18.75%) 

always used the self-selection technique while receiving vo-

cabulary instructions. 

Conversely, 4 (or 25%) of them claimed to do so occa-

sionally and commonly, respectively. However, 6 (31.75%) of 

the respondents admitted that they only infrequently used 

self-selection. This is consistent with what the researcher saw 

in the real classroom. The self-selection technique, which 

helps pupils utilize language more effectively, was not being 

used by the teachers throughout the observation sessions. 

Regarding issue 7, nearly half of the respondents (8, or 50%) 

acknowledged that they did not frequently use the 

self-selection vocabulary teaching approach. 

Table 1. Summary Teachers’ Responses in line with Practicing Vocabulary Teaching Strategies in EFL Classes. 

No Vocabulary Teaching Strategies 

Scales 

5 4 3 2 1 

F % F % F % F % F % F % 

1. Teachers employ self-selection techniques while instructing vocabulary. 3, 18.75 4, 25 4, 25 5, 31.25 0 

2. In EFL lessons, teachers employ task-based tactics. 3 18.75 1 6.25 4 25 8 50 0 

3. Opportunities for peer communication are provided to students during 

vocabulary lessons. 
4 25 3 18.75 3 18.75 5 31.25 0 

4. The amount of practice teachers get based on appropriateness - - 3 18.75 4 25 6 37.5 3 18.75 

5. How much cooperative teaching and learning is used by instructors during 

vocabulary lessons 
2, 12.5 2, 12.5 4, 25 8, 50 0 

6. The degree to which teachers use context to teach vocabulary 2, 12.5 9, 56.25 4, 25 1, 6.25 0 

7. Teachers employ collocation method when teaching vocabulary in vo-

cabulary lessons. 
3, 18.75 3, 18.75 3, 18.75 7, 43.75 0 

8. Teachers put their vocabulary teaching skills into practice. 2, 12.5 2, 12.5 5, 31.25 4, 25 3, 18.75 

9. Teachers utilize definitional contextual cues while teaching vocabulary. 1, 6.25 6, 37.5 4, 25 2, 12.5 0 

10. Contextual cues that teachers employ in vocabulary lessons 1, 6.25 6, 37.5 4, 25 2, 12.5 3, 18.75 

11. Facilitation of meaning practice in groups by teachers and learners 2, 12.5 3, 18.75 4, 25 6, 37.5 3, 18.75 

N. B (F=Frequency, %= Percentage, and (Scales: Always=5, usually=4, Sometimes=3, rarely=2, Never=1 

In contrast, 3 respondents (18.75%) and 1 respondent 

(6.25%) said they did so always, and occasionally, respec-

tively. In light of this, the concept presented in the above table 

appears to suggest that respondents in the English depart-

ments of the chosen secondary schools did not typically em-

ploy the self-selection vocabulary teaching technique for 

items 6 and 7, respectively. 

As a result, the self-selection method was rarely applied in 

vocabulary classes. Possessing a large enough vocabulary 

helps language learners communicate, even when they don't 

understand language structures well enough. Consequently, 

three respondents (18.75%) to item 3 on classroom commu-

nication said that they frequently encourage their students to 

practice communicative methods in order to optimize com-

munication opportunities, sometimes and always. 

This contradicts, however, what the current researcher saw 

in the classroom, since the majority of teachers in the EFL 

courses did not practice allowing their pupils to speak with 

their peers or the teacher. Conversely, 2 (12.25%) and 6 (50%) 

of the respondents claimed to regularly and infrequently use 

communicative strategies while teaching vocabulary, respec-

tively. Contrarily, observations made in classrooms revealed 

that just 7 (43.75%) of the teachers used this technique. 

Item 9 asks respondents to practice various vocabulary 

teaching tactics according to their applicability. Almost half 

of the respondents (56.25%) said they practiced seldom. On 
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the other hand, four respondents (25%) and eighteen (77.75%) 

said they practiced occasionally and generally, respectively. 

Nevertheless, nearly all of the teachers were seen hurrying 

from one task to another without considering other ap-

proaches during inspections in the classroom. 

In addition, items 5 and 11 inquired as to whether or not the 

teachers divided the class into several groups for vocabulary 

instruction. In light of this, 1 (6.25%) and 2 (12.25%) of the 

respondents in Items 5 and 11 respectively stated that they 

always and generally divided their students into groups while 

teaching vocabulary, whereas 4 (25%) and 6 (56.25%) of 

them in Items 5 and 11 respectively stated that they occa-

sionally and infrequently use cooperative technique. This 

proved that the majority of teachers were not seen efficiently 

dividing the class into smaller groups throughout the obser-

vation sessions nearly half of them failed to do so. This sug-

gests that it is crucial to follow the advice of [2], who advises 

setting up the class and small groups for vocabulary instruc-

tion. 

When words are used in context, learners are more likely to 

understand not just the meaning of the words but also their 

normal surroundings, such as related collocations or gram-

matical structures [16]. By drawing links between a new word 

and the text it occurs in, students may learn from context. 

Consequently, 2 (12.5%), 6 (56.25%), and 4 (25%) of the 

respondents stated that they practiced context clues always, 

generally, and occasionally, respectively, to assist the students 

in understanding phrases that they were unfamiliar with. 

In line with item 7, revealed, and 2 (12.25%) confirmed 

that respondents always practiced how words go together to 

enhance student’s vocabulary use; while 3 (18.75%) of them 

answered that they usually and sometimes did so. Whereas 5 

(31.25%) of the respondents replied that they practiced col-

location strategy rarely. The mean value of item 12 (3.15) 

further shows that the respondents sometimes practiced this 

strategy to encourage their students to understand how to use 

words according to their collocation. This implies the im-

portance of obeying [3] who recommended collocations are 

very important part of second language vocabulary teaching. 

Word meanings can be inferred from context information. 

The phrase containing the term or a nearby location in the text 

may include such hints. In order to emphasize textual clues 

that lead to the meaning of the target word, practicing various 

kinds of context cues is necessary during vocabulary instruc-

tion. Students' ability to identify textual cues will improve as a 

result. Synonyms, meanings, contrasts, antonyms, and in-

stances are some of the hints. 

Accordingly, the questions in items 9 and 10 focused on 

whether or not the teachers used definitional and various 

kinds of context hints while teaching vocabulary. Thus, 1 

(6.25%) and 2 (12.5%) of the respondents said that they reg-

ularly and infrequently practiced using context cues, respec-

tively. In contrast, six respondents (56.25%) and four re-

spondents (25%) said that they exercised definitional cues and 

other context clues both frequently and seldom during vo-

cabulary training in EFL classrooms. In addition to the in-

structors' interview, ninth-grade students were asked to pro-

vide their opinions on the ways in which teachers implement 

vocabulary teaching tactics in the instruction of vocabulary in 

EFL classrooms. Consequently, their summary is included in 

the table below. 

Teachers help students choose their own language by in-

cluding them in the process, which is consistent with the 

self-selection technique. Following a brief reading from the 

book with the teacher, the students read in small groups of three 

to five. The instructor provides guidance to help them choose a 

term. To determine the meaning of a word, the teacher provides 

examples of how to utilize context and additional resources 

[17]. The percentage of item 7 (50%) that is titled "words in-

frequently" is evident from the above. This could indicate that 

the EFL teachers in the selected Secondary Schools do not 

always practice self-selection strategy to engage students so 

that they do not get exposed to practice this strategy from a 

short passage or from the book with the teacher. 

Table 2. Students’ response regarding to their teachers’ practice/use of vocabulary teaching strategies in EFL classes. 

No Vocabulary Teaching Strategies 

Scales  

5 4 3 2 1 

F % F % F % F % F % 

1. Self-selection strategies teachers use while vocabulary teaching 3, 19.21 13, 4.43 11, 71.5 90, 34 66, 2.52  

2. Task based strategies teachers use in EFL classes 17, 14.4 19, 21.1 54, 28.9 30, 35.6 60, 33 

3. 
Opportunities given for students to communicate in peers in vo-

cabulary lesson 
22, 13.3 19, 21.1 87, 30.0 32, 35 6, 30 16.5 

4. How much teachers practice according to their suitability 13, 3.85 19, 21.1 28, 24.8 90, 34 30, 16.5 

5. 
The extent to which teachers practice cooperative teaching- learning 

strategy in vocabulary lesson 
25, 16.7 10, 11.1 25, 27.8 90, 34 30, 16.5 

6. The extent to which teachers teach vocabulary through context 32, 24.4 31, 34.4 24, 26.4 63, 14.4 30, 16.5 
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No Vocabulary Teaching Strategies 

Scales  

5 4 3 2 1 

F % F % F % F % F % 

7 
Collocation strategy teachers use in vocabulary in vocabulary les-

son 
18, 8.9 10, 11.1 32, 35.6 90, 50 33, 18.3 

8 Teachers practice of different vocabulary teaching strategies 21, 12..2 74, 22.01 28, 31.1 33, 36.7 34, 23.7 

9 Definitional contextual clues teachers use in vocabulary teaching 20, 12.5 30, 33.3 20, 24.1 81, 24.1 30, 16.5 

10 Types of contextual clues teachers use in vocabulary lesson 10, 11.1 40, 34.4 23, 25.5 47, 18.9 60, 33 

205 Teachers-learners facilitations to practice meaning in group  21, 12.2 31, 23.3 35, 27.8 33, 18.3 31, 17.2 

N.B (F=Frequency, %= Percentage, and (Scales: Always=5, usually=4, Sometimes=3, rarely=2, Never=1 

In order to encourage them to ask questions and freely 

express their opinions, the students were also asked if their 

teachers used task-based vocabulary education. For instance, 

in the extracted items 2, 3, and 11, it is stated whether or not 

the instructors provided their students with opportunities to 

engage in a communicative learning process. This way, the 

students assume responsibility for initiating conversations 

and communicating with classmates and teachers to enhance 

their vocabulary use after receiving task-based and com-

municative training. For this reason, teachers have a variety 

of choices for improving student attention while teaching 

vocabulary through projects. Allowing students to collabo-

rate on activities to make sense of new terminology is one of 

these approaches. The function of the instructor in commu-

nicative language teaching with regard to communicative 

vocabulary Teaching vocabulary in particular involves fa-

cilitating activities in the classroom and assigning home-

work that requires students to work in groups or pairs. For 

learners to receive messages and ideas, instruction is crucial. 

To the advantage of students, teachers are expected to fulfill 

all requirements. 

Additionally, item 8 was created to gather data from stu-

dents whose teachers employ several vocabulary teaching 

techniques in which students are challenged to expand their 

vocabulary and deepen their comprehension of vocabulary 

use, then practice two or more of these techniques simulta-

neously. This suggests that EFL teachers do not frequently 

employ various vocabulary teaching techniques as a means of 

assisting students in honing their vocabulary use. 

Likewise, over the course of the observations conducted in 

the classroom, only few of the teachers attempted to imple-

ment different vocabulary teaching tactics based on their 

applicability. Once more, the above table shows that 22.2% of 

the percentage falls into the seldom bracket. This indicates 

that teachers often do not attempt to utilize cooperative tech-

nique to group or pair students so that they may participate in 

the activities and get interested in the language they are 

teaching. This suggests that while teaching vocabulary, 

teachers may not be paying enough attention to utilizing 

group or cooperative instruction. The outcomes of the class-

room observations supported this as well. 

Items 9, 10, and 11 highlighted whether or not the profes-

sors provided helpful text to place the terms in context, and 

students are more likely to infer meaning from a context. The 

students were also asked if their teachers helped them to find 

out the meaning of new words using definitional context clues 

or through other sorts of context clues. It has been noted that 

removing words from their context reduces the chance of 

understanding and retention [17] and that new vocabulary 

should only be encountered in sentences and relevant situa-

tions. The results would seem to suggest that the teachers 

attempted to practice this strategy more than the other strate-

gies to enhance the students’ strategy to understand the 

meaning of unfamiliar words and develop their ability to 

practice how to guess the meaning of new words through this 

type of contextual clues. Likewise, this is very consistent with 

what the present researcher observed in the classrooms. 

4.3. Result Discussion 

This study's primary goal was to find out how EFL teachers 

in the classes used vocabulary teaching tactics and how aware 

they were of them. The goals and guiding ideas of vocabulary 

teaching techniques were the main areas of awareness for EFL 

teachers. Additionally, the practice examines the tactics and 

frequency of use in EFL classrooms. In accordance with cer-

tain empirical findings, the findings from the examination of 

the data from the questionnaire, observations, and interviews 

are presented. 

Finding out EFL instructors' understanding of the goals and 

guiding principles of vocabulary teaching methodologies was 

the aim of the first study question. It was inquired as to 

whether or not educators are aware of the goals and tenets of 

vocabulary instruction techniques. The overall conclusion 

drawn from the interview in this respect was that the majority 

of EFL instructors teaching grade nine seemed to have doubts 
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about the fact that EFL teachers employ a variety of vocabu-

lary teaching methodologies when instructing and learning 

vocabulary. Based on this concept, it may be concluded that 

EFL teachers do not fully comprehend the tenets and objec-

tives of vocabulary teaching methodologies. 

The results of this study also appear to corroborate the 

findings of [4], which stated that instructors' understanding of 

the goals and guiding principles of vocabulary teaching 

methodologies was inadequate. This conclusion, however, 

conflicts with [12], which discovered that the majority of 

Tareff Science teachers' college in Niger has a sufficient 

comprehension of the underlying goals and concepts of vo-

cabulary teaching tactics, despite their informal approach to 

implementing them in the classroom. 

Examining the extent to which EFL teachers use vocabu-

lary teaching strategies in their own EFL classes was the 

second research question. This question was created to eval-

uate how various strategies were used in vocabulary lessons in 

EFL classes (i.e., how frequently teachers used these strate-

gies in their EFL classes). 

As was already mentioned, the researcher's first area of 

focus was on vocabulary teaching strategies used by teachers 

to help students learn and teach vocabulary. The study's 

findings demonstrated how little vocabulary teaching strate-

gies are used by teachers to help students learn and grow in 

vocabulary. The results of this study generally corrobo-

rate/conform with those of [8], which indicated that different 

strategies were being improperly used in classrooms. Re-

garding this matter, [11] further emphasized that using vari-

ous vocabulary teaching strategies by teachers in secondary 

schools is inappropriate (i. e., the strategies that teachers 

should be using are insufficient). 

The results of the study [5] indicated that the schools under 

investigation did not properly practice teaching vocabulary. 

When it comes to the different methods that EFL teachers 

employ to evaluate their students' writing abilities, [17] said 

that "in vocabulary instruction, the students' advancement in a 

course, interests, work behavior, and self-esteem would be 

assessed through using variety of strategies." The learners' 

vocabulary knowledge can be enhanced with the use of these 

various vocabulary teaching techniques [14]. But according to 

information gathered from student respondents, teachers in 

grade nine and ten EFL classrooms essentially ignored the use 

of different vocabulary teaching strategies during vocabulary 

lessons. 

5. Conclusions 

It is feasible to draw the conclusion that grade nine and ten 

EFL teachers at Kombolcha Secondary School, Kerensa 

Secondary School, and Felana Secondary School did not 

appropriately implement various vocabulary teaching strate-

gies in vocabulary lessons based on the study's results and 

discussions of those findings. Based on the overall results of 

the investigation into the three main research questions, this 

conclusion has been reached. The results of the analysis and 

discussion of the data from all sources indicate that EFL 

teachers are not aware of the goals and guiding principles of 

vocabulary teaching methods. 

In their profession, among other things, instructors fre-

quently hold certain misunderstandings. Therefore, rather 

than using student results to determine whether or not a stu-

dent passes, teachers should be improving their vocabulary 

understanding through vocabulary instruction and learning. 

Thus, it appeared that there was a discrepancy in the instruc-

tors' understanding of the theoretical underpinnings of the 

vocabulary teaching techniques used in EFL classes. 

The study focuses on EFL instructors of grade nine and ten 

in selected secondary schools. With regard to the use of var-

ious vocabulary teaching techniques in the teaching and ac-

quisition of vocabulary, the teachers did not consistently use 

these strategies throughout the process. The study shows that 

different vocabulary teaching techniques were not always 

used in EFL classrooms in a way that met the requirements of 

the chosen institutions. Thus, it may be said that a variety of 

vocabulary teaching techniques were discovered to be an 

underutilized field of practice. 
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