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Abstract

Education plays a vital role in national development by promoting human capital, social cohesion, and economic growth.
However, Afghanistan’s higher education sector continues to face persistent socio-economic, cultural, institutional, and
structural challenges that undermine student motivation, engagement, and academic achievement. Despite existing research on
access to education and the effects of conflict, limited attention has been given to understanding university students’ lived
experiences of academic disengagement and low motivation. Therefore, this study aimed to explore the underlying factors
contributing to students’ disinterest, low motivation, and academic struggles in Afghan higher education institutions. A
qualitative research design was employed using semi-structured interviews and focus group discussions with 30 university
students selected through purposive sampling from different academic levels and socio-economic backgrounds. Data were
collected between May and July 2025 and analyzed using Braun and Clarke’s six-phase thematic analysis to identify recurring
patterns and themes. The findings revealed six interconnected themes influencing students’ academic experiences: ineffective
teaching methods and outdated curricula, socio-economic hardship, cultural and gender-based barriers, inadequate university
infrastructure and teacher support, limited career prospects due to nepotism and weak labor market opportunities, and insufficient
parental and community support. These challenges collectively reduced students’ academic engagement, weakened intrinsic
motivation, and limited their educational aspirations. The findings further demonstrate that student disengagement in Afghanistan
is a systemic issue shaped by the interaction of institutional, socio-cultural, and economic constraints rather than isolated
individual factors. The study concludes that improving student motivation and academic performance requires comprehensive
educational reforms, including modernizing teaching practices, strengthening teacher capacity, improving institutional support
and infrastructure, expanding financial assistance, promoting gender-inclusive education, and creating stronger links between
higher education and employment opportunities. The study contributes context-specific qualitative evidence that can assist
policymakers, educators, and international development organizations in designing more effective and student-centered
educational policies to enhance higher education outcomes in Afghanistan.
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1. Introduction

Education is key to sustainable development and is a fun-
damental human right. Considerable progress has been made
in making access to education more available in developing
countries like Afghanistan [15]. The journey of Afghanistan
towards a modern education system began towards the end of
the 19th century and then developed incrementally throughout
the 20th century under various Afghan administrations [5].
Some of the principal milestones involved the formation of a
Board of Education in 1909, the establishment of girls' schools,
adult education centers, and vocational schools during the
1920s, which were all the cornerstones of contemporary edu-
cation in the nation [12]. The creation of the Ministry of Edu-
cation in 1922 and subsequently the Ministry of Higher Edu-
cation in 1977 was a move to consolidate and develop the ed-
ucation sector throughout the nation [7, 13]. While tremen-
dous achievements have been recorded, the education sector
in Afghanistan has experienced significant setbacks over the
past decades. Contrary to what had been expected, cultural be-
liefs, gender discrimination, socio-economic issues, and polit-
ical instability have been major impediments to success,
largely targeting female teachers and students [8]. Between
2001 and 2021, there were impressive gains in access to edu-
cation with increasing numbers of young people going to
school and university, and gaining more qualifications. These
gains, however, were not uniformly spread around the nation
because of security problems and structural issues. For in-
stance, the era of relative stability from 2002 to 2014 rendered
the epochal advancements possible while the deteriorating se-
curity situation after 2014 resulted in school closures and in-
creased threats to the education sector, particularly in the
southwestern and southern provinces [9].

When civil and military schools were established for the
royal family in 1875, modern education in Afghanistan started
to shift. A systematic educational system was once again
adopted with the establishment of Habibiya School, which
provided instruction from elementary to upper secondary lev-
els. The Ministry of Education and vocational schools also
opened at this time in 1922, laying the foundation for a cen-
tralized educational system. However, problems with the sys-
tem continue to erode the sector's potential to assist national
growth despite decades of reforms and attempts [13].

Afghanistan's educational system still faces a number of
difficulties that negatively affect student enrollment and aca-
demic achievement. Access to education has been hampered
by political turbulence, prolonged conflict, and socioeco-
nomic inequality, which has led to widespread indifference,
demotivation, and low academic performance among many
kids [17]. Among the cultural elements that significantly con-
tribute to these problems, especially for girls, are gender bias
and underage marriage [4]. The incapacity to address deeply
ingrained systemic issues is further demonstrated by the reli-
ance on foreign aid [18]. Previous studies on Afghan educa-
tion have primarily focused on access, enrollment trends, and

the impact of conflict on educational facilities. However, little
research has been done on university students' everyday aca-
demic experiences, particularly with regard to their motivation,
disengagement, and ensuing learning outcomes. This gap hin-
ders a comprehensive understanding of how students manage
higher education in a demanding and often constrained atmos-
phere. The current study contributes uniquely to filling this
gap by employing a qualitative technique to capture the com-
plex, lived experiences of university students. It looks at the
subtle but persistent challenges they encounter, like a lack of
institutional support, gender-based restrictions, ineffective
teaching strategies, and uncertainty about employment oppor-
tunities. By elevating student perspectives through focus
groups and interviews, the study provides a better understand-
ing of how bigger structural concerns are internalized and
manifest in individual academic struggles. Additionally, by
analyzing how socio-cultural, institutional, and economic fac-
tors interact to shape student outcomes, the study increases
contextually grounded theoretical understanding. By doing
this, it closes a significant gap in the literature and emphasizes
the need for more context-sensitive and student-centered pol-
icy solutions. Afghan universities still struggle with poor lev-
els of student involvement, motivation, and academic achieve-
ment despite significant advances in access to higher educa-
tion. Therefore, by concentrating on students' perspectives on
indifference, motivation, and academic hurdles within the Af-
ghan higher education context, this study aims to increase
awareness of these concerns.

1.1. Research Questions

1) What classroom-related factors contribute to students’
disinterest in their academic studies in Afghan universi-
ties?

2) How do socio-economic challenges affect students” mo-
tivation and ability to perform academically?

3) In what ways do gender norms and cultural expectations
impact students’ participation and academic engagement,
especially among female students?

4) How do students perceive the support and resources pro-
vided by their universities and instructors, and how does
this influence their academic experience?

5) How do students view their future career opportunities,
and how do these perceptions influence their academic
motivation and commitment?

1.2. Research Objectives

1) To identify key classroom and instructional factors con-
tributing to students’ disinterest in higher education in-
stitutions in Afghanistan.

2) To examine socio-economic challenges that affect stu-
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dents’ ability to stay motivated and engaged in their ac-
ademic pursuits.

3) To explore gender-based and cultural constraints that
impact student participation and academic performance,
particularly among female students.

4) To analyze the role of institutional infrastructure and
teacher support in shaping students’ academic experiences.

5) To investigate the perceived, disconnect between aca-
demic effort and career opportunities, and how this af-
fects students’ motivation and educational goals.

2. Literature Review

Afghanistan's education system has pursued a long and
complex course of evolution with progress and disruption.
Modern formal education began in 1875, during the reign of
Amir Shir Ali Khan with the establishment of two schools in
Kabul [13] and expanded considerably under King Amanullah
Khan's regime (1919-29), who initiated compulsory primary
education, established more than 322 schools, and initiated
scholarship for study abroad [7]. However, decades of war and
political instability consistently thwarted progress. Soviet oc-
cupation in 1979 severely restricted access to education, par-
ticularly in rural rebel-held provinces [8]. During the early
1990s, intensified internal conflict inflicted widespread de-
struction on educational infrastructure, such as up to 70% of
provincial schools [16]. Access to education, particularly for
girls, severely declined between 1996 and 2001 under oppres-
sive socio-political conditions [10]. Following the political
transition in 2001, reconstruction, assisted by international do-
nors, focused on expanding access, rebuilding infrastructure,
and promoting equity in education. Over 4 million students
were enrolled in schools by 2002, with constitutional guaran-
tees of free education to the bachelor's level [11]. Between
2001-2018, more than 16,000 schools were built or rebuilt,
and university attendance surged from 6,000 to more than
300,000 by 2020 [1, 3]. Despite these advancements, deeply
entrenched issues of socio-economic inequality, inadequate
infrastructure, and political instability continue to undermine
student enthusiasm and academic performance [13, 16].

Cultural matters, more specifically gender discrimination,
also impede development. Girls face significant barriers in their
access to education, as early marriage and social norms limit
their prospects [10]. These barriers keep female literacy rates
low, trapping women in cycles of exclusion. To this is added
the lack of professional educators. Many educators lack proper
training and qualifications, resulting in substandard instruction
that fails to inspire students or equip them with essential skills.
This inadequacy directly impacts academic performance, with
students struggling to engage in meaningful learning experi-
ences [13]. Efforts to address these challenges have included
targeted interventions to reduce gender disparities and improve
educational infrastructure. Efforts to return older girls to school
and curriculum and textbook reform with an emphasis on inclu-
sivity have been especially successful [2, 6]. The Ministry of
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Higher Education has also been interested in expanding oppor-
tunities for higher education, which has seen both rapid growth
in student numbers and the creation of new universities [1].
Addressing students’ disinterest and weak academic perfor-
mance requires responses that are both structural and long-
term rather than short-term or surface-level fixes. Meaningful
improvement depends on sustained investment in teacher
training to enhance instructional quality, the development of
public-private partnerships to expand educational opportuni-
ties in underserved and economically disadvantaged commu-
nities, and targeted community engagement initiatives to chal-
lenge and gradually transform cultural resistance to education.
By confronting these systemic constraints, Afghanistan can
move toward a more inclusive, responsive, and effective
higher education system capable of empowering its youth and
supporting broader national development. The importance of
service quality in shaping user satisfaction has been empha-
sized in recent studies [35, 36], suggesting that improving the
quality of educational services and learning experiences can
significantly enhance student engagement and motivation.
This study is grounded in established motivational and so-
cio-cultural frameworks that help explain student engagement
within such a context. In particular, Self-Determination The-
ory [31, 32] highlights the importance of autonomy, compe-
tence, and relatedness in fostering intrinsic motivation among
learners. Complementing this, socio-cultural theory [33] em-
phasizes the role of social interaction, cultural norms, and en-
vironmental conditions in shaping learning behaviors. To-
gether, these perspectives provide a coherent analytical lens
through which the findings are interpreted, linking broader
structural and contextual challenges with individual levels of
student motivation, participation, and academic performance.

2.1. Educational Challenges

2.1.1. Poverty and Its Impact on Education

In Afghanistan, poverty continues to be a barrier to educa-
tion because children often have to perform household and ex-
ternal labor after school [19]. The financial difficulties faced
by many homes are exemplified by the fact that families fre-
quently rely on sons who attend college to cover household
expenses over the holidays. Students go to private universities
after failing the public university entrance exam. However,
many households are unable to afford private school, which
limits their access to higher education [22].

2.1.2. Infrastructure and Equipment Barriers

Inadequate facilities and resources are among the major in-
frastructure issues that Afghan schools and universities must
deal with. Only 5% of high schools have scientific labs, and
access to computers and the internet is essentially nonexistent,
according to research by [23]. According to reports, certain
classes at Kabul University have more than 100 students,
which highlights the problem of huge class numbers [38]. The
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challenges faced by both children and teachers are made
worse by other issues like a shortage of classrooms, transpor-
tation, clean water, and competent teachers.

2.1.3. Gender Disparities in Education

One of the biggest problems facing Afghanistan's educational
system is gender imbalance. Particularly in more conservative
areas, discrimination and violence against girls are deeply
rooted due to cultural influence. For instance, since there are no
separate classrooms, families do not support girls' education, or
there is concern for their safety, girls make up less than 15% of
all enrolled students in the southern provinces [6]. These cir-
cumstances resulted in women's prolonged lack of education or
low literacy, which severely restricted their access to chances
for greater personal and professional growth [24].

2.1.4. Security and Violence

In Afghanistan, security concerns remain a significant obsta-
cle to education. Attacks by various armed groups on educa-
tional facilities in rural areas have led to school closures, teacher
threats, and discouragement of girls from attending or finishing
their education [19, 23]. Six percent of schools were torched or
forced to close by rebel groups between October 2005 and
March 2007 [14]. Many communities lack access to education
due to ongoing instability, especially in places where student
attendance is hampered by safety and distance from the school.

2.2. Why Students Lose Interest, Motivation,
and Perform Poorly

2.2.1. Intrinsic and Extrinsic Motivation

Numerous internal (intrinsic) and external (extrinsic) fac-
tors have been found to have an impact on students' motiva-
tion. While extrinsic motivation depends on external variables,
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such as grades or other prizes, intrinsic motivation can de-
velop innate predispositions that spontaneously motivate chil-
dren to learn [25]. Students frequently become disengaged for
extended lengths of time and do poorly when they just rely on
outside stimulation.

2.2.2. Social Factors

Students' motivation levels are also significantly impacted
by social circumstances. Students' attention span and aca-
demic engagement have also been proven to be adversely af-
fected by excessive screen usage and social media use [34].
Students may experience dissatisfaction, worry, and stress as
a result of academic pressure, peer competition, and social ex-
pectations from their parents and teachers, all of which can
have a detrimental impact on their academic performance. Ac-
cording to a study by [26] social support, goal orientation,
achievement anxiety, and self-efficacy can all have an impact
on students' motivation.

2.2.3. Classroom Environment and Teaching
Methods

Student participation is greatly influenced by both the class-
room setting and the instructional strategies. Students' atten-
tion and participation are positively impacted by teachers who
can establish a stimulating and encouraging learning environ-
ment. According to a qualitative study by [27], inadequate ed-
ucation and a lack of personalized attention commonly cause
pupils to become disengaged and less motivated.

2.2.4. Insufficient Educational Resources

The issue is made worse by other elements like the scarcity
of educational resources, big class sizes, and out-of-date cur-
riculum [21]. According to [23] inadequate facilities and re-
sources, like science labs and suitable internet, result in low
student engagement and subpar performance.

{:\—Q\' Cultural Norms
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Figure 1. Key Challenges in Education and Pathways to equity.
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2.3. Theoretical Model

This study is based on the model's constructs, which are de-
rived from the literature review. The goal of this research is to
look into the root causes of Afghan students' poor academic
performance, lack of interest, and low motivation that go be-
yond the effects of violence. These issues include cultural op-
position, inadequate teacher preparation, bad infrastructure,
socioeconomic disparity, and gender inequality. By examin-
ing these supplementary factors, the study seeks to provide a
comprehensive understanding of the structural problems en-
dangering Afghanistan's education sector.

3. Methodology

This study used a qualitative approach to look at the reasons
behind Afghan students' low motivation, lack of interest, and
academic difficulties. The study employed a qualitative meth-
odology to fully comprehend the perspectives and experiences
of the pupils. The primary techniques for collecting data were
semi-structured interviews and focus groups, which provided
the freedom to address crucial concerns and look into novel
problems. The main research questions for interviews were: 1.
What challenges do students face in their education? 2. Why
do students lose interest or feel less motivated to study in Af-
ghanistan? 3. What factors contribute to students' low aca-
demic performance? Questions for focus groups were: 1.
What do you think are the biggest challenges students face in
their education? 2. What do you all think are the main reasons
students lose interest or feel less motivated to study in their
studies here? The focus group and structured interview guides
enabled exploratory discussions or open-ended dialogue to en-
able follow-up questions based on participants' responses and
access to richer and more extensive data to obtain insight into
the educational concerns raised by students.

3.1. Rationale for Thematic Analysis

Thematic analysis was the primary qualitative method in this
study, according to [28] methodology. Thematic analysis was
chosen because the study's objective was not to develop a new
theory (i.e., grounded theory) or to reflect on lived experience
in a phenomenological way, but rather to explore and under-
stand the patterns and themes that recurred across students' per-
spectives regarding academic challenges, motivation, and dis-
interest in Afghanistan's higher education system. Thematic
analysis is a flexible and popular method of analysis in educa-
tion and social science education that helps academics identify
and examine meaning—thick, intricate patterns throughout
qualitative data. Thematic analysis was particularly useful for
this study because it allowed the researcher to investigate a va-
riety of topics, including instructional strategies, socioeconomic
obstacles, and institutional support, all while staying true to the
language and settings used by the students.

23

3.2. Application of the Method

Semi-structured interviews and focus groups were used to
gather data. Using the six-phase methodology of Braun and
Clarke, the analysis comprised:

1) Familiarization with the data through repeated reading

of transcripts;

2) Initial coding of meaningful units across the dataset;

3) Generating initial themes by grouping codes into larger

categories;

4) Reviewing and refining themes to ensure internal coher-

ence and distinctiveness;

5) Defining and naming themes to capture the core mean-

ing of each;

6) Producing the final analysis by integrating themes into a

coherent narrative supported by direct participant quotes.

3.3. Data Collection Process

Interviews and focus groups with students from several Af-
ghan colleges were conducted in Kabul province between
May 07 and July 06, 2025. The in-person interviews at the in-
stitution gave participants a more comfortable setting. The du-
ration of interviews ranged from 20 to 50 minutes, with an
average duration of 25 minutes. Focus groups lasted about 60
minutes in order to cover a greater variety of viewpoints. The
participants gave permission for all focus groups and inter-
views to be audio recorded. The interviews were then verba-
tim transcribed to guarantee data accuracy. The transcripts
were then reviewed, and after the coding procedure was veri-
fied by two qualitative research specialists, reliability and
credibility could be ascertained. The conditions of the focus
group discussions and interviews provided many sources of
data from different sources. Participants consequently pro-
vided rich, thorough data for the study by honestly sharing
their actual experiences and thoughts regarding the obstacles
to their education, especially as they relate to their motivation,
interest, and academic achievement. The investigation was
conducted with rigorous adherence to ethical considerations.
Before any data was collected, participants were made aware
of the research's goal and gave their informed consent. Partic-
ipants' identities were kept private to maintain confidentiality
and anonymity, and all information was used only for aca-
demic research.

3.4. Sampling Strategy and Sample Size

Purposive sampling was used in this study to find individu-
als who could offer detailed, comprehensive accounts of stu-
dents' academic experiences. The research team continued to
generate data until thematic saturation was achieved, despite
the fact that qualitative researchers usually recommend a min-
imum of 8-12 participants per study in homogeneous groups
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[28, 29]. The point at which no new topics surfaced from fol-
low-up focus groups or individual participant interviews was
referred to as saturation. In the end, thirty individuals from
various universities, academic levels, socioeconomic back-
grounds, and geographic areas provided the data. Subsequent
interviews verified preexisting themes and patterns, and no
new topics surfaced after the first 25 transcripts were inde-
pendently categorized. This verified that the data had achieved
saturation. In order to confirm the classification and ensure
that more data collection would not produce new or richer in-
formation, two qualitative specialists were also consulted to
examine this process. This gave the data and conclusions more
authority and nuance.

3.5. Trustworthiness and Rigor

These criteria were applied to determine the validity and re-
liability of the study's results [30]. Rigorous member checks
during the data analysis process (where the researcher ex-
plained and engaged to ensure that the findings accurately re-
flected participants' perspectives) and excellent peer reviews
(to substantiate that the findings reflected participants' per-
spectives) all contributed to the findings' fullest credibility. To
improve reliability, facilitate replication, and support the
study's credibility, a thorough audit trail recorded every step
of the research procedure. Transferability was attained by
providing a thorough explanation of the research procedure
and then contextualizing the research experience so that sup-
portive educational stakeholders in situations comparable to
Afghanistan may assess resonance and relevant. A peer and/or
external auditor examined the coding and analytic procedure
to certify the study's validity and rigor. The study and its con-
clusions may be regarded as reliable and unquestionably led
to a deep understanding of bringing about change in the edu-
cation of kids in Afghanistan after this exhaustive and trian-
gulated process of inquiry.

3.6. Data Analysis

The data analysis followed a methodical six-step process

and applied the theme analysis method described in [28]. In
order to better comprehend the participant narratives, the re-
searcher first immersed herself in the data by reading the texts
of the focus groups and interviews and listening to all of the
audio recordings several times. Second, the researcher identi-
fied important and noteworthy data and developed a method-
ical coding system for it. Third, the researcher categorized the
data using themes that reflected those noteworthy recurrent
patterns that encapsulated the difficulties and experiences that
the individuals described. Fourth, the researcher went over the
themes to make sure they were consistent, cohesive, and easy
to differentiate from one another. Fifth, the names of each
theme were established and polished by the researcher to ap-
propriately convey their intended meaning. Ultimately, the
topics were combined to create a coherent story that gives the
reader a deep comprehension of the difficulties Afghan ado-
lescents endure in school.

3.7. Demographic Analysis of Respondents

1) Gender: 70% male, 30% female, reflecting gender dis-
parities in higher education, where female students face
cultural restrictions and safety concerns.

2) Educational Level: Majority in third (30%) and fourth
(23%) vyears, indicating that academic challenges and
motivation issues increase over time.

3) Socio-Economic Background: 53% low-income, high-
lighting financial struggles as a major barrier. Many stu-
dents must work to support their families, affecting their
academic performance.

4) Geographical Representation: 57% urban, 43% rural.
Rural students face infrastructure issues, long travel dis-
tances, and security concerns, making education less ac-
cessible.

5) Age Group: Majority (47%) aged 21-23 years, aligning
with students in later university years who face increas-
ing academic and financial pressures.

6) Family Support: 63% had supportive families, while 37%
lacked family encouragement, particularly impacting fe-
male students’ ability to continue education.

Table 1. Summarizing the demographic Data.

Demographic Characteristic Category
Gender Male
Female
Educational Level 1st Year
2nd Year
3rd Year
4th Year
Socio-Economic Background Low-income

Number of Respondents (N=30) Percentage (%)

18 70%
12 30%
6 20%
8 27%
9 30%
7 23%
16 53%


http://www.sciencepg.com/journal/reports

Reports http://www.sciencepg.com/journal/reports

Demographic Characteristic Category Number of Respondents (N=30) Percentage (%)
Middle-income 10 33%
High-income 4 14%
Geographical Representation Urban 17 57%
Rural 13 43%
Age Group 18-20 years 9 30%
21-23 years 14 47%
24-25 years 7 23%
Family Support for Education Supportive 19 63%
Not supportive 11 37%
4. Findings

The analysis found six main themes that show the tough challenges students face in their education;

[ EMERGING THEMES ]
v v A 4
(& N T B ' o)
a Acadsomic Disinterest Socio-Economic Cultural and .Gender-
Challenges: Based Barriers
a. Outdated teaching methods a. Poverty a. Social norms
b. Uninspiring curriculum b. financial pressures b. Gender expectations
content 2 S
. c. Limited access to c. Limiting equal
¢. Lack of engaging essential resources participation in education,
educational practices ; icularly for girls in
P d. Forcing many students to B e
SR ? certain communities
prioritize work over
education.
\ YR\ S\ J
v v v
e N (F ~7 2
University Environment Limited Career Parental and
and Teacher Support: Prospects: Community Attitudes:
a. Lack of guidance a. Nepotism a. Lack of encouragement
from teachers ..
b. Favoritism b. Lack of support or
b. Overcrowded . understanding from
classrooms ¢. Limited career S kol N
guidance amilies and communities
c. Unsupportive University
environments
. J . J . J

Figure 2. Conceptual Framework of Emerging Themes Influencing Students’ Educational Challenges in Afghanistan.
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These insights helped us understand the complex chal-
lenges Afghan students face and lay the groundwork for strat-
egies to improve educational outcomes.

4.1. Academic Disinterest

Some of the participants linked students' learning chal-
lenges and waning excitement to antiquated teaching strate-
gies, dull course materials, and inadequate interactive peda-
gogical methods. Their perspectives highlight the situation
faced by Afghan students. Participant 1 (2025): "The instruc-
tion of subjects is completely outdated. Teachers still employ
memorization instead of encouraging critical thinking.".
We 're just expected to repeat information without understand-
ing it, which makes learning feel pointless.” Participant 2
(2025): “Our curriculum hasn’t changed in years, and most
of the content doesn 't relate to the real world. We're forced to
study outdated material that doesn’t prepare us for modern
careers, so students lose interest quickly.” Participant 3
(2025): “There’s no effort to make learning engaging. Lec-
tures are so dull, and we never get a chance for interactive
classes or practical exposure. If there are no interactive ways,
it's difficult to remain motivated.” Participant 4 (2025):
"There are no resources or training for teachers to make clas-
ses exciting. They just talk for hours, and we are expected to
learn everything. How can students remain attentive when
there is no innovation in teaching?" These are challenges that
cumulatively contribute to students' academic problems,
hence their inability to be interested and perform well. Unless
there are more sophisticated education systems as well as
more engaging learning processes, Afghan students are still
vulnerable to success-inhibiting factors.

4.2. Socio-Economic Challenges

Upon questioning about the difficulties faced by students
while learning, the majority of the participants stated financial
hardship, poverty, and lacking minimal resources. These eco-
nomic challenges have a tendency to push the students toward
work and away from learning, making their academic success
even more difficult in Afghanistan. Participant 1 (2025): "My
family is not wealthy, so | have to work in advance to help out.
Sometimes | am too exhausted to study or even attend class.".
Education is a luxury when survival is the priority. Participant
2 (2025): "Well! University provisions, tuition fee, transport,
and even basic needs are out of reach for many families. Some
of my friends withdrew because they couldn't afford.". Stu-
dents cannot focus on learning if they don't even receive food.
Participant 3 (2025): "We don't have good schools, university
or books in my village. Some pupils have to trek for hours just
to reach a class. Inadequate materials make it very difficult to
learn, and many drop out." Participant 4 (2025): "The eco-
nomic burden is intolerable.". Some of the students have no
choice but to work full-time and have no time for studying.
When you're left with a choice between your education and

i)
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supporting your family, education becomes second class."
Participant 5 (2025): "There are days when | have to make a
choice between getting food or buying school supplies.”. It's
unfortunate since | want to learn, but my financial situation
makes it nearly hard to stay motivated and concentrated. Stu-
dents are burdened by these socioeconomic problems, making
it challenging for them to pursue their education. Most stu-
dents are compelled to give up on their academic aspirations
and adjust to life in the absence of financial aid and improved
resource availability.

4.3. Cultural and Gender-Based Barriers

Participants mentioned gender and cultural barriers as arole
when talking about the obstacles and lack of motivation kids
face in school. Particularly for females in some areas, social
norms and gender roles frequently prohibit equitable involve-
ment, which limits girls' access to and completion of their ed-
ucation. Participant 1 (2025): "As a girl, I am not prioritized
in education. My family thinks a woman's role is to stay home,
so | have to continuously fight just to be able to attend univer-
sity. | know many other girls that didn't even have that option."
Participant 2 (2025): "In our culture, boys are encouraged to
go to school and pursue a career while girls are expected to
marry young. Even if a girl is successful in school, she may be
forced out of education because education is not considered
valuable for her future.” Participant 3 (2025): "Some families
think it is unsafe for girls to travel to university, so they stop
girls from going. In rural communities, there are very few
girls' schools, and even if there are school options for girls,
the social pressure keeps many girls from the learning.” These
cultural and gender-based hurdles continue to limit many stu-
dents' access to education, particularly for girls. Without a
shift in public attitudes and more support for equitable educa-
tion, these barriers will persist and prevent many people from
reaching their full potential.

4.4. University Environment and Teacher
Support

Many respondents in interviews and focus groups on lost
motivation, academic underachievement, lack of interest, and
the challenges experienced by students in higher education
emphasized the lack of supervision from professors, huge
classes, and an uncomfortable university environment. These
greatly increase pupils' academic frustration and make learn-
ing more challenging. Participant 1 (2025): "Our lecturers
rarely have time for us.". If we're struggling with something,
we're largely on our own. There's no direction or mentorship,
per se, so it's hard to stay motivated." Participant 2 (2025):
"well! Classrooms are so crowded that we don't even get a
seat sometimes. As there are too many students, it's not possi-
ble to get personal attention, and studies become impersonal.”
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Participant 3 (2025): "Universities here do not provide a sup-
portive environment. There are hardly any extracurricular ac-
tivities, research opportunities, or student support systems. It
feels like we’re just there to pass exams, not actually grow.”
Participant 4 (2025): “Some teachers don’t even show up reg-
ularly. When they do, they just read from old notes and leave.
There’s no real engagement or effort to help students under-
stand the material. ” Participant 5 (2025): "The facilities are
dilapidated. Libraries don't have new books, internet is not
easily accessible, and classrooms are overcrowded. In my
view, students can't do well if the overall learning environ-
ment is that bad." Participant 6 (2025): "There is no counsel-
ing or mental health service for students. University life is
stressful, but no one cares. If you're not doing well, you just
have to grit it out by yourself." These problems create an un-
favorable academic environment that impedes student
achievement. Students will continue to have academic failures
if they do not receive adequate supervision, better facilities,
and increased dedication from their teachers.

4.5. Limited Career Prospects

The majority of respondents listed nepotism, favoritism,
and career guidance as the primary problems that students face
after completing their school. These issues exacerbate issues
seen in the educational system, such as disinterest, low moti-
vation, and subpar performance, by having a detrimental im-
pact on graduates' career advancement and entry into the
workforce. Participant 1 (2025): "No matter how you study,
employment is all about having connections and not capability
here. Without having a good family name or a person you
know who works in government and non-government offices
with a high rank, chances are very slim." Participant 2 (2025):
"Favoritism is widespread. | see other people who have lower
grades and lack experience obtaining employment solely be-
cause they have relatives and connections who work in gov-
ernment and non-government offices."”. It's just discouraging
for students who genuinely work hard." Participant 3 (2025):
"There's no proper career guidance in universities. We grad-
uate without knowing what to do or how to prepare for that.
Most of us are left behind." Participant 4 (2025): "Even intern-
ship opportunities are given to people with contacts. It's not
about potential and skills, about whom you know." This makes
the young professionals believe that there is no point in trying.
Participant 5 (2025): "Graduates spend many years in school,
and then they are jobless or make little money. The job market
is seen to be tainted with nepotism, and without equal oppor-
tunities, students lose faith in their future." These barriers
make it challenging for students to make a seamless transition
from school to the workforce, which frequently forces them to
either go overseas in quest of a better life or look for work that
is much below their qualifications. These problems will per-
sist in the absence of measures that can maintain equity and
offer appropriate career guidance, further exacerbating the

27

disparity in Afghanistan's students' lack of desire, lack of in-
terest, and subpar academic performance. To ensure success,
comprehensive solutions that address problems beyond grad-
uation as well as the educational sector are crucial.

4.6. Parental and Community Attitudes

A number of participants stated that the inability of families
and communities to offer sufficient support, understanding, or
encouragement is a major reason why students face scholastic
difficulties. It is challenging for students to maintain their in-
terest in their studies and/or accomplish their academic objec-
tives in the absence of a suitable support structure. Participant
1 (2025): "My parents don’t believe education is important,
they think I should focus on working instead of wasting time
with my education. It is hard to stay motivated when even your
parents are not behind your goals." Participant 2 (2025):
"Some people, in our community, do not take education seri-
ously, especially for girls. If a girl wants to study, she has to
fight the community social pressure and family expectations.
So many just quit eventually because the pressure is too
much." Participant 3 (2025): "There is not any encouragement
at home. Even when | do well in university, they don't
acknowledge it; they always remind me that having a degree
does not ensure a career anyway, so what is the point?" Par-
ticipant 4 (2025): "Parents and elders don't realize the strug-
gles of modern education. They expect us to succeed at school
but do not encourage us at home, and when we do struggle
they blame the student instead of supporting them.” Students
find it extremely difficult to stay involved in their studies
when their family and communities do not support and under-
stand them. A shift in views regarding education is essential
to creating a more encouraging atmosphere for pupils to thrive.

5. Discussion

This study looked at the root causes of students' low aca-
demic performance, lack of enthusiasm, and apathy in Af-
ghanistan's higher education system. The study used qualita-
tive analysis to identify six themes: ineffective teaching strat-
egies, socioeconomic difficulty, gender-related concerns, a
lack of university support, limited job options, and unfavora-
ble community attitudes. The themes are intended to give
more richness to the current understanding in this sector and
intersect with the literature on education in Afghanistan. Par-
ticipants frequently criticized the conventional lecture-based
teaching methodology that places a strong focus on rote mem-
orization. This supports research showing that conventional
management and leadership techniques can have a detrimental
impact on performance outcomes and employee happiness
[37], underscoring the necessity for more flexible and inter-
esting methods in learning environments. This result is in line
with the claims made by [27] that poor teaching methods
lower student engagement and performance scores. Since in-
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struction does not currently generate genuine interest in learn-
ing, students' requests for applied and interactive learning are
related to Vallerand et al.'s (1993) difference between intrinsic
and extrinsic motivation. This result is consistent with the
findings of [20], who discovered that emotional intelligence
and supportive leadership improve motivation and output.
Similarly, students' academic engagement and learning out-
comes may be enhanced by good teacher assistance.

Another recurring subject was socioeconomic hardship. In
line with the findings [19] who discovered that Afghan youth
are forced to work and skip school due to financial difficulties,
several students reported having to work in order to support
their family. This category may also be related to [22] findings
that middle-class and lower-class families were unable to pay
for their children's private education, especially after they
were denied admission to public universities.

This finding is consistent with [4] and [10], which high-
lighted gender-based barriers faced by female students, in-
cluding early marriage, family restrictions, and unsafe learn-
ing environments. The participants’ expressed experiences
show that gender inequality is a daily problem for many stu-
dents as well as a policy concern. Overcrowding in classrooms,
out-of-date materials, and low faculty engagement were
among the infrastructure-related concerns mentioned by par-
ticipants. These issues seem to support the findings of [27] re-
search, which emphasized restricted access to science labs,
digital access, and basic classroom supplies. According to [38]
crowded classrooms hinder students' ability to learn in Af-
ghanistan, and the study's participants had similar difficulties.

Similar to [24] and [13] claims that job market corruption
discouraged students from making the same academic effort,
students said that nepotism and a dearth of possibilities were
significant demotivators when it came to doubts about future
employment. The experiences of the participants demonstrate
that they were unable to trust the education-employment pipe-
line due to a lack of opportunities. This pattern is in line with
more general data on skilled migration from Afghanistan,
where educated people are driven to look for better possibili-
ties overseas due to a lack of home options [36].

Similar to [6], who discovered that societal resistance, es-
pecially with regard to girls' education, continues to limit ac-
cess and retention through deeply ingrained belief systems,
family and community attitudes toward education further sup-
port patterns of disengagement. Numerous survey participants
reported similar experiences, indicating how feelings of lone-
liness and low self-worth were exacerbated by unsupportive
family circumstances. By including various viewpoints, the
study not only complements previous research but also adds
context-specific, experience-based data from Afghan univer-
sity students. These first-hand reports highlight the continual
discrepancy between policy goals and lived realities, showing
how systemic issues are internalized at the individual level
and show up as chronic obstacles to education.

The findings highlight the fact that student disengagement
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in Afghanistan is a systemic phenomenon influenced by insti-
tutional restraints, structural disparities, and sociocultural lim-
its rather than just an individual-level problem. This study em-
phasizes these characteristics' interconnectedness and cumu-
lative impact on student outcomes, in contrast to the majority
of the literature currently in publication, which frequently
looks at them separately. Because of this interdependence,
treatments that are fragmented or single-focused are unlikely
to produce long-lasting gains. Rather, the evidence suggests
that a comprehensive and integrated policy strategy is required
in order to effectively address these deeply ingrained and
overlapping issues.

6. Conclusion

Afghanistan’'s educational system has many obstacles that
affect students' motivation, engagement, and academic
achievement. Six major factors are identified in this study as
contributing to these difficulties: antiquated teaching practices,
socioeconomic challenges, gender-based hurdles, inadequate
university infrastructure, few job opportunities, and unfavor-
able community attitudes.

First of all, out-of-date curriculum that prioritize rote
memory over critical thinking frequently cause pupils to find
lessons boring. Instructors are not equipped with the tools and
training necessary to offer engaging, student-centered learn-
ing opportunities. Second, many kids are forced to put job
ahead of school due to socioeconomic challenges. High drop-
out rates result from lower-income families finding it difficult
to pay for their children's education due to the high costs of
tuition, transportation, and study materials. Thirdly, girls' ac-
cess to school is restricted by cultural conventions, early mar-
riages, and security concerns. Gender disparity in education is
reinforced in rural areas where many households discourage
or completely prohibit girls from attending school and univer-
sities. Fourth, pupils are further demotivated by inadequate in-
structor support and poor university infrastructure. A depress-
ing university atmosphere is caused by overcrowded class-
rooms, a lack of mentorship, and inadequate learning re-
sources. Numerous students complain about a lack of possi-
bilities for research, career counseling, and individualized
support. Fifth, talented graduates find it challenging to get
work due to a lack of professional opportunities and pervasive
nepotism in the workforce. When they learn that employment
success is frequently determined by personal ties rather than
academic achievement, many students become demotivated.

Finally, students are greatly impacted by a lack of commu-
nity and parental support. Communities and families fre-
quently overlook how important education is, especially for
females. When pursuing higher education, many students en-
counter hostility from their families and receive minimal en-
couragement. In addition to being crucial for raising educa-
tional standards, addressing these issues is also vital for Af-
ghanistan's long-term stability and socioeconomic growth.
The cycle of student disengagement and underachievement is
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likely to continue in the absence of prompt and concerted ad-
justments.

6.1. Contribution of the Study

This study examined the fundamental causes of students'
indifference, low motivation, and subpar academic perfor-
mance in order to identify the major issues facing Afghani-
stan's higher education system. Six main themes emerged
from the analysis, which was based on focus groups and inter-
views with thirty university students from a variety of aca-
demic and socioeconomic backgrounds: outdated teaching
methods, socioeconomic constraints, gender-based barriers,
inadequate university infrastructure and limited academic sup-
port, poor career prospects, and unsupportive family and com-
munity attitudes.

The findings show that rote memorization is still a major
component of instructional practices, with little focus on in-
teractive, critical, or applied learning strategies. Participants
frequently complained that lectures were boring and that the
curriculum were out of date, which drastically decreased aca-
demic interest and classroom participation. Furthermore, over
50% of the participants reported experiencing financial diffi-
culties, and many of them had to juggle work and school,
which had a detrimental impact on their focus and academic
achievement. Gender differences were especially noticeable
among female participants, who reported limited access to
safe and supportive learning spaces as well as limitations im-
posed by families and communities. These issues were made
worse by institutional issues, such as packed classes, a lack of
mentorship, inadequate learning materials, and a dearth of ac-
ademic support services. Students also expressed concern over
teachers’ limited availability and inadequate preparedness,
which often left them without necessary academic guidance.

Uncertainty regarding work prospects after graduation and
perceptions of favoritism and opaque recruiting practices also
contributed to declining motivation and a sense of academic
futility. Many interviewees also mentioned how a lack of pa-
rental encouragement and community support made their dis-
engagement from academic pursuits worse.

The findings indicate that comprehensive, multi-level pro-
grams are required to enhance Afghanistan's educational sys-
tem. These include modernizing curricula, reforming teaching
methods, expanding financial support systems, improving in-
stitutional infrastructure, implementing inclusive educational
policies, and establishing stronger links between education
and employment possibilities. If these interconnected struc-
tural obstacles are not resolved, student disengagement is
likely to persist, hurting broader national development objec-
tives.

6.2. Theoretical Contribution

This study extends motivation and socio-cultural theoreti-
cal methods by illustrating how structural, institutional, and

29

cultural constraints jointly affect student engagement in a pre-
carious and resource-constrained higher education context
like Afghanistan.

6.3. Practical Contribution

The evidence-based insights from the research can be used
by educators, university administrators, and policymakers to
enhance pedagogical practices, strengthen institutional sup-
port systems, and establish more stimulating and student-cen-
tered learning environments.

6.4. Societal Contribution

The importance of inclusive and equitable education as a
basis for long-term social and economic development in Af-
ghanistan is highlighted by this research, which also empha-
sizes the urgent need to address gender inequity, socioeco-
nomic disparities, and restrictive community attitudes.

6.5. Limitations of the Study

This study had a number of drawbacks. First of all, partici-
pant availability, academic obligations, and confidentiality
considerations made recruitment difficult. The number of par-
ticipants and the range of insights obtained were both im-
pacted by these limitations. Future research could benefit from
a bigger and more representative sample, even though the
study included students from a variety of backgrounds. Sec-
ond, in-depth viewpoints on students' lack of interest, low mo-
tivation, and poor academic performance were captured
through the use of a qualitative study approach. Nevertheless,
this method restricts the findings' applicability to Afghani-
stan's larger student body. A mixed-methods strategy that
combines qualitative and quantitative methodologies could be
beneficial for future study. This would provide a more com-
prehensive analysis and an unbiased perspective of Afghani-
stan's educational challenges by fusing in-depth firsthand tes-
timonies with statistically significant data.

Additionally, it was difficult to reach some areas of Afghan-
istan and interact with children who faced significant educa-
tional challenges due to security issues and sociopolitical un-
rest. These restrictions made it more difficult for the study to
accurately represent the experiences of children from rural or
conflict-affected areas, where educational difficulties are fre-
quently more severe. Future studies could improve the results
by filling in these gaps by using different data collection tech-
niques and a wider geographic scope.

6.6. Recommendations

The following suggestions are put forth to address Afghan-
istan's most urgent educational issues in light of the study's
empirical findings. The most pressing and significant areas for
reform among these were updating instructional strategies and
raising the caliber of teachers.
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1. Modernize Teaching Methods and Improve Teacher
Training (Most Urgent)

Students’ dissatisfaction with outdated lecture-based teach-
ing strategies that mostly rely on memorization was the data's
most prominent theme. In order to solve this, it is crucial to:

1) Offer university instructors thorough training programs

that emphasize interactive, student-centered instruction.

2) Promote the use of contemporary teaching methods,

such as technology-assisted learning, case studies, and
group projects.

3) Review and revise curricula on a regular basis to reflect

the demands of the labor market and practical skills.

2. Enhance Educational Infrastructure

1) Enhance instructional resources, internet connectivity,

library access, and classroom amenities, particularly in
rural areas.

2) Increase physical infrastructure and hire additional fac-

ulty to lessen classroom overcrowding.

3. Address Socio-Economic Barriers

1) To assist low-income students, implement targeted fi-

nancial aid, scholarships, and flexible tuition payment
plans.

2) Offer work-study opportunities that enable students to

manage their academic obligations with cash generation.

4. Promote Gender Equality in Education

1) Where culturally acceptable, increase access to secure,

gender-segregated learning environments.

2) Start community engagement initiatives to alter public

perceptions about female education.

5. Improve University Support Systems

1) Create student support centers that include career assis-

tance, mental health services, and academic counseling.

2) To keep students interested, encourage research oppor-

tunities, extracurricular activities, and mentorship initia-
tives.

6. Create Fair and Transparent Employment Pathways

1) Establish collaborations between academic institutions

and business to provide job placement and internship op-
portunities.

2) To lessen the effects of nepotism and favoritism, use

merit-based hiring procedures.

6.7. Future Directions

To achieve more representative results, future research
should take a wider approach by incorporating more varied
student populations, especially those from rural and conflict-
affected areas. The reliability and depth of the results can be
improved by using a mixed-methods strategy that incorporates
both qualitative and quantitative methodologies. Longitudinal
studies are also advised to monitor developments in education
over time and more accurately evaluate current improvements
and new issues. In order to assess the efficacy of current edu-
cational policies and pinpoint areas for development, future
research should also concentrate on policy impact analysis. A
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more thorough knowledge of educational results can be ob-
tained by taking into account psychological and social aspects,
such as student stress, motivation, and mental health. Finding
excellent practices that can be implemented locally may be
aided by comparative research with comparable educational
systems. Lastly, in order to enhance access to education and
encourage creative teaching and learning approaches, more
focus should be placed on technology integration, especially
the investigation of digital learning solutions.
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