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Abstract: This study aimed at exploring the extent of Information and Communication Technology (ICT) utilization by 

Classroom Teacher program at the faculty of education at Isra University during the practicum. The sample of the study 

consisted of 77 student teachers who had made been enrolled and participated in field visits as part of the practicum as well as 

the five supervisors at Isra University. The findings of the study illustrated weaknesses in both student teachers’ preparation 

courses on how to use ICT effectively across the curriculum, and ill execution of the practicum. 
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1. Introduction 

Information and Communication Technology (ICT) rev-

olution has impacted every facet of education as well as all 

other social sectors. Rapidly, ICT is gaining ground in all 

aspects of education leaving no choice for schools and 

educational institutions but to try to find their ways in the 

face of this technological onslaught. However, education 

systems, as well as educational sectors within them, are 

widely varied in their responses and paces of adaptation. As 

pressure has been mounting on education systems to respond 

effectively to technological changes happening beyond 

school walls, initiatives have been pouring into schools 

aiming to improve educational practices and outcomes to 

meet the demands and needs of the 21st century. In this 

context, over the last two decades teacher training has at-

tracted more attention due to firstly, the failure of early 

attempts of excessive emphasis on technology itself to im-

prove education, and secondly, the mounting literature 

stressing that educational improvement should go through 

teachers’ consent, willingness, and competence [1, 36] as 

they are the primary agents of any educational changeand 

the final arbiters of classroom practice [8, 13, 17, 47]. 

There has been increasing realization among educators 

and policy makers that teacher training – both pre and 

in-service – on ICT integration across the curricula is an 

essential component for ICT integration into education. In 

Jordan, schools countrywide have been provided with 

computer labs as part of the educational system's move to 

reforming schooling for the knowledge-based economy[1]. 

In parallel to the Ministry of education's efforts to empower 

schools with new technologies, teacher training has also 

attracted increasing appreciation and more emphasis. Sev-

eral ICT-related training courses were adopted by the edu-

cation system for in-service teachers. Nevertheless, in ge-

neralteachersdid not have adequate knowledge and skills of 

how tointegrate ICT in thecurriculum [1]. Understandably, 

the first step in preparing teachers to effectively utilize ICT 

in the curriculum occurs during pre-service teacher educa-

tion. Thus, the current study investigated ICT utilization 

within the practicum in pre-service teacher. 

1.1. The Need for Practicum 

Field practicum is distinguished from other learning 

practices as it is an active learning process [27]. In 1861, the 

Committee on State Normal Schools in California urged 

creating schools which train teachers on the “craft skills” 

such as planning, organizing, and using instructional mate-

rials and technology in teaching [33].This was an early 

realization that teachers need more than knowledge and 

mind-learning, rather, they need practical experiences in 

implementing what they learn into practice. Notwithstand-

ing, there is still a gap between education institutions which 

provide teacher training and they are still being as ineffec-

tive, unresponsive to new demands, and remote from prac-

tice [12]. The gap between what is included as part of 

teacher preparation programs and the real teaching and 

learning environment appears to be a global issue. For in-
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stance, in the United States, a study found that teacher 

education institutions do not adequately prepare student 

teachers in order to utilize ICT in their future career [41], 

especially that teachers are accused of "Missing the Tech 

Upheaval" [37].In spite of a large body of the literature 

emphasizing the importance of the practicum in teacher 

education [33, 40], teacher education programs still deal 

with it superficially as they are heavily focused on 

mind-learningthrough lecturing with minimum attention 

paid to practice [32].Nevertheless, there is an emphasis on 

the importance of “field experience” or “teaching practi-

cum” in pre-service teacher education programs [21]. 

A common problem in teacher education is decontextua-

lization [25]. Clearly, learning swimming cannot be 

achieved by reading a book explaining swimming maneuv-

ers. Likewise, surgeons cannot practice surgeries by reading 

books about how to operate a surgery. Rather, professionals 

need practical experiences in order to be able to implement 

theoretical knowledge in practice. The practical experiences 

give professionals the chance to make sense of theories and 

abstract concepts.This rule of thumb can be found in most 

areas of expertise and professions; such as piloting, swim-

ming, hairdressing, and construction. On the other hand, 

there is a misconceptionthat teaching is not that difficult [16]. 

As a result, faculties of education attract only the lower 

achieving students on the academic scale [43]. In addition, 

student teachers are usually left alone while they try to 

piece together what they learn through theoretical courses 

over a period of several years of study. However, the 

process of students’ transformation into teachers is a com-

bination of complex events which need to take place in 

both universities and schools [26].   

The primary mission of pre-service teacher education is to 

build social fabric which is built on three types of relation-

ships: interinstitutional, intrainstitutional, and transinstitu-

tional[18]. That is, pre-service programs are meant to create 

relationships within the university, with other universities 

and schoolswhere they will eventually put into practice, and 

with broader professional communities. According to [3], 

student teachers find the practicum a great opportunity to 

implement what they had learned in theoretical courses as 

they implement teaching methods in real teaching contexts. 

Furthermore, the practicum does not only improve students’ 

specialized knowledge but also their general knowledge as 

they interact with the cooperative teachers and supervisors 

in different setting from the lecturing room during their 

study. 

1.2. ICT in Pre-Service Education 

As social institutions, schools should be responsive to the 

emerging and changing needs in the society by training their 

students to deal properly with them. Amajor trend of 

schooling change nowadays is ICT adoption by all levels of 

education systems worldwide. Thus, the pressure has been 

high on teacher education programs to effectively prepare 

student teachers to deal with ICT in schools.   

As ICT is increasingly available in schools teachers are 

required to master skills in order to utilize ICT in the curri-

culum. In spite of some dispute over the required skills by 

teachers to be considered ICT competent, the literature has 

identified two levels of mastery of ICT for teachers and 

therefore should be considered by teacher preparation pro-

grams: 

Level (1) ICT skills which enable teachers to use and deal 

with ICT by effectively locating, retrieving, saving, mani-

pulating, and presenting data in meaningful forms[10, 30, 31, 

38, 41, 45]. 

Level (2)Pedagogical use of ICT which is vital for 

teachers to learn how to implement ICT skills to classroom 

practices[19, 22, 43, 46]. 

A large body of research has stressed that ICT skills, al-

though essential, are not enough for teachers to use ICT 

pedagogically [22, 43, 46]. Thus, according to [7], learning 

isolated skills without linking them to real teaching practices 

can have little impact on classroom teaching. Therefore, it is 

necessary for teacher education programs to consider the 

two levels in pre-service courses.   

1.3. Practicum and ICT-Related Courses at Isra University 

Al Isra Universityis located on the outskirts of Amman, 

the capital of Jordan. Of the four faculties constitute the 

university; the Faculty of Education is composed of two 

courses: Classroom Teacher and Childhood Education. The 

Classroom Teacher course aims to prepare student teachers 

to teach students grades 1– 4 (ages 6 – 9). The course con-

stitutes (132) credited hours of which six (6) credited hours 

assigned for the practicum near the end of the four-year 

program. The practicum as a capstone course was meant to 

be an integrative subject that familiarizes students with the 

teaching environment by providing them with practical 

experiences in teaching. As part of the practicum, students 

were assigned to local primary schools and encouraged 

touseICT [24]. Students are asked and encouraged to de-

velop and produce computerised instructional aids and ma-

terials to be used during the practicum. These aids were 

usually PowerPoint presentations besides the traditional 

instructional aids. Student teachers are evaluated by their 

supervisors and the cooperative teacher as well as the co-

operative.           

Pre-service teacher education providers have been under 

pressure to ensure that its students are prepared to use ICT 

across the curriculum when they graduate and the Faculty of 

Education at Isra University is no exception. Considering 

that ICT has become a matter of fact, as all Jordanian 

schools have at least one computer lab [1], teachers are 

required to utilize them.  

Student teachers at the Faculty of Education undertake 

three ICT-related subjects: Computer Skills (1) and Educa-

tional Computer. The Computer Skills (1) subject is a pre-

requisite for the Educational Computer subject focusing 

merely on a general introduction to computers including 

knowledge and basic skills (e.g. word processing, spread-

sheets, and Internet browsing). In addition, the Educational 

Computer subject is the main course that tackles the im-
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plementation of ICT skills across the curriculum by teachers 

and students. The course focuses on providing students with 

basic theories of the educational computer and its impor-

tance in education, as well as areas in education in which 

computers are used and the impact of using the Internet and 

multimedia in education. In addition, the course aims to 

provide students with skills to produce educational programs 

using Visual Basics, PowerPoint, and Front Page as well as 

enabling them to evaluate educational software[24]. 

2. Methodology 

The present study investigated the integration of ICT 

during the practicum at Isra University. The investigation 

focused on student teachers’ utilization of ICT during the 

practicum.Both questionnaires and interviews were used to 

investigate the issue of concernin order to understand “more 

fully, to generate deeper and broader insight, to develop 

important knowledge claims that respect a wider range of 

interests and perspectives” [20, p.7].  

The combination of both quantitative and qualitative 

methods of research can help researchers to study a phe-

nomenon from different perspectives and collect a variety of 

information [11, 20, 42, 47], which is, [42], a significant 

advantage for researchers because it can “expand the scope 

of, and deepen their insight from, their studies” (p.246). This 

aspect of the mixed methods approach can reflect upon 

better understanding and more warranted defensible claims 

[6, 29].  

2.1. Research Questions and Objectives 

The current study was driven by a practical question as 

whether ICT-related courses provided for student teachers at 

Isra University are adequate in preparing them to utilize ICT 

during their practicum. Student teachers at the university 

undertake two ICT-related courses before they enroll for the 

practicum near the end of their four-year undergraduate 

study. The focus of the study, therefore, is to gain deeper 

understanding of how effective the courses in providing 

student teachers with the knowledge and skills required for 

dealing effectively with ICT during their practicum.  

Specific objectives were to clarify: 

• Whether ICT is used by student teachers during 

their practicum. 

• Whether student teachers feel confident in using 

ICT during their practicum. 

• Whether ICT-related courses are adequate in 

preparing student teachers to ICT during their 

practicum. 

2.2. Significance of the Study 

The sound value of the present study stems from its focus 

on a crucial stage of teacher preparation which is the prac-

ticum. Considering that this is the first real chance for stu-

dent teachers to have direct contact with real teaching con-

texts, they current study tried to shed enough light on issues 

that facilitate or hinder the effectiveness of integrating ICT 

within the practicum.      

2.3. Statement of the Problem 

The practicum is a crucial component of pre-service 

teacher education, however, personal experiences showed 

that its role is widely under estimated by the both the edu-

cation system and educational institutions that provide 

teacher education. Considering that ICT has become a mat-

ter of fact in both schools and the society at large, the current 

study attempted to investigate this issue by focusing on both 

student teacher and supervisors at Isra University, which is 

one of the providers of teacher education courses in Jordan.    

Research Instruments 

The current study utilized both questionnaires and inter-

views in order to gather data. The questionnaire was directed 

to student teachers who had enrolled in the practicum sub-

ject and who had spent time in the field in their assigned 

schools. The questionnaire comprised 24 items which in-

vestigated student teachers’ knowledge, attitudes, and ex-

periences with ICT integration during their practicum. The 

questionnaire was designed to have dichotomous responses 

in order to give clear (YES/NO) answers. The questionnaire 

enabled the researcher to collect data from a large number of 

student teachers during the second semester 2009/2010. 

According to Cohen et al. [9], the questionnaire is a widely 

used instrument for data collection as it provides a structured 

and straightforward analysis of information.  

In addition, six face-to-face interviews were conducted in 

the two schools in the participants’ native language (Arabic 

language) with all the supervisors at the IU. The purpose of 

interviewing supervisors was to gain a different perspective 

on the practicum and to document their experiences with 

student teachers’ practice in their first real teaching expe-

riences.Reference[46] states that “the interview is the main 

road to multiple realities” (p.64), therefore, interviews are 

used in qualitative research to obtain data from different 

sources to provide different perspective at the issue of con-

cern. Thus, in order to incorporate another line of data 

sources and to verify and explain data obtained through the 

questionnaire, the supervisors were interviewed. The inter-

views were semi-structured in nature in order to guide the 

discussion without being limiting. 

2.4. Population and Sample of the Study 

Out of the 120 student teachers who were enrolled in the 

practicum at Isra University during the second semester of 

the academic year 2009/2010, 77 students, who had started 

their fieldwork as part of the practicum, completed the 

questionnaire. All participants were near the end of their 

undergraduate study.  

Furthermore, university supervisors visit student teachers 

in schools in order to guide and evaluate them. The inter-

view is believed to be the main road to multiple realities” [46, 

p.64), therefore, six supervisors at the university were in-

terviewed once or twice. The interviews were found to pro-
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vide great value to the research by giving the opportunity to 

explore areas of investigation that might be hard to cover by 

questionnaires and therefore, helped in including supervi-

sors’ perspective on ICT implementation during the practi-

cum. 

2.5. Data Analysis 

Simple descriptive frequency tabulation was the main 

means for analysing the questionnaire. For the interviews, 

thematization and categorisation were used to make sense of 

the data collected. Themes and patterns were matched and 

compared between the two case studies. However, for the 

final discussion of findings, both quantitative results and 

qualitative findings were integrated in order to con-

firm/disconfirm, cross-validate, and gain in-depth under-

standing [11, 47] of student teachers’ experiences with 

ICT-related subjects and the practicum at the Isra University. 

Furthermore, the findings then were compared with other 

studies.  

3. Results and Discussion  

Findings from the data analysis revealed several issues 

regarding the integration of ICT during the practicum by 

student teachers at Isra University including: student teach-

ers’ competence to use ICT, the situation of the cooperative 

school, follow-up for student teachers, and attitudes towards 

ICT and teaching.  

3.1. Student Teachers’ Competence to Use ICT 

As indicated earlier, Isra University provides students at 

the Faculty of Education with two ICT-related subjects to 

prepare teachers to use ICT across the curriculum. Clearly, 

two subjects with only (6) credited hours fall short of even 

familiarising students with computers. The findings of the 

study showed that less than half (44.1%) of the student 

teachers used computers as part of their practicum. Although 

most participants (71.4%) believed that computers at Isra 

University improved their computer skills, and 57% of them 

believed that computer-related subjects were adequate to use 

computers, most of them asked for more ICT training. In 

addition, 23 (29.8%) students indicated that they did not 

know how to use their computer skills across the curriculum.  

Table 1:  Students’ experiences with ICT at Isra University 

Item Frequency % 

Computers at the university helped me in using computers 55 71.4 

The courses at the university were adequate to use computers for teaching 44 57.1 

I need more training in order to use computers in teaching 62 80.5 

I lack computer skills (e.g. Microsoft Word, Presentation, email, internet, …)  23 29.8 

I do not know how to use computer skills in teaching my subject  23 29.8 

 

On the other hand, the supervisors expressed their doubts 

in students’ ICT skills leave alone their ability to integrate 

them pedagogically. Overall, supervisors indicated that 

student teachers did not have the skills to use computers and 

therefore, use them across the curriculum. DrHoda spoke 

with frustration:  

“When I first came to the university, I had prepared myself 

to use computers, but there were big challenges with stu-

dents and the university. For instance, when I ask students to 

use computers as part of the practicum, students who are 

non-computer users would say: ‘what is she saying?’ [Re-

ferring to their disagreement]. In addition, the university 

would advise me to “take it easy” when it comes to computer 

use, that is, I should accept anything made on computers 

from students which usually was made by other people ra-

ther than the student him or herself.” 

In addition, while Dr Khalid acknowledged that the sub-

jects were“good”, he indicated that these courses were“not 

enough […] as students cannot use computers properly.” 

DrZiad also confirmed this point when asked about his 

students’ competence in using computers in their teaching 

after undertaking the provided courses by the university: 

“From what I have seen, I haven’t noticed this [using 

computers] in practice. When students are asked to prepare 

a computerised lesson, they go for the ready ones, which 

indicate that their skills are inadequate.” (DrZiad, 23 April 

2009) 

Therefore, Ziad suggested conducting intensive training 

courses and workshops for student teachers on how to use 

computers across the curriculum and to place a number of 

computers in classrooms for an easy access by students and 

student teachers. Additionally, Dr Khalid suggested “micro 

teaching” as a way in which student teachers can be taught 

and given the chance to practice in real teaching and learning 

environment how to integrate ICT across the curriculum 

before they go to schools.  

Clearly, six hours as a practicum for student teachers is a 

small proportion of their university study. However, this is 

shared by other faculties of education in Jordanian univer-

sities. Reference[4] compared the credited hours' allocation 

by several Jordanian universities (Table 2). Obviously, 

IsraUniversity falls below the average among other Jorda-

nian universities regarding hours dedicated to the practi-

cum.However, only Jordan University and Mu’tah Univer-

sity have more credited ours dedicated for the practicum 

than Isra while the rest have the same number or less indi-

cating that the situation at Isra University is shared with 

other universities in Jordan. 
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Table 2: Distribution of Credited hours of classroom teachers program in 

Jordanian public universities [4, p.254] 

University 
General 

Courses 

Academic 

Courses 

Educational 

Courses 

Teaching 

Practice 
Total 

Jordan 36 51 39 12 126 

Hashemite 33 51 48 6 132 

Yarmouk 21 72 39 6 132 

Mu’tah 31 39 60 9 130 

Al-Albait 36 15 75 3 126 

Al-Husein 27 39 60 6 126 

Average 30.7 44.5 53.5 7 128.7 

3.2. The Cooperative Schools’ Context 

The dominating school culture can have great impact on 

student teachers. It is expected that when ICT utilization by 

schools is missing from the daily life of students and teach-

ers, student teachers would unlikely develop positive atti-

tude towards ICT. The complaints of student teachers and 

supervisors were loud enough that ICT utilization was not 

weaved into the daily practice of the cooperative schools.  

Reference[39] stated that a successful pre-service teacher 

education depends on interaction between school and uni-

versity-related factors (Figure 2). 

 

Figure 2: Student teachers and partnership between schools and universi-

ties (Adapted from [37, p. 276] 

The current study highlighted several school-related is-

sues, which appeared to play a major role in student teach-

ers’ utilization of ICT during the practicum, including: in-

frastructure, computer lab coordinators, and cooperative 

teachers.  

3.2.1. Infrastructure 

All participants in both the questionnaire and interviews 

pointed to a mismatch between the Ministry of Education’s 

rhetoric and the actual situation in schools. That is, schools 

lacked acceptable ICT infrastructure to integrate across the 

curriculum. Even when computers were available in the 

school, they were used by the cooperative teacher not by the 

student teacher which kept them distant from having 

hands-on experiences with ICT and stay observant to what 

the teachers might do with computers.  

Student teachers might feel frustrated realizing that what 

they had learned during their graduate studies is implacable 

as they find schools not equipped to incorporate ICT across 

the curriculum. DrHoda pointed to this issue citing what 

students would say when she asked them to do ICT-related 

activities during their practicum: “you are stressing on 

computer usage but schools do not provide this, so, there 

won’t be any implementation of what you are ask-

ing.”DrZiad also observed during his visits to the coopera-

tive schools that they lacked proper ICT infrastructure to 

support learning and teaching. In addition, he pointed that 

computers in schools were available only in computer labs 

which restricted access to them. Furthermore, only 17 (22%) 

students agreed with the statement “the cooperative school 

provides computers to be used in teaching” and 27 (35%) 

reported that schools had acceptable infrastructure (Table 3). 

Table 3: ICT availability in the cooperative schools 

Item Frequency % 

The cooperative school provides computers to be 

used in teaching 
17 22 

There is an acceptable infrastructure  27 35 

The school has internet connection 24 31.1 

There is a computer lab supervisor  29 37.6 

The computer lab supervisor is cooperative while 

using the lab 
14 18.1 

Even the cooperative schools that had suitable ICT infra-

structure (e.g. computers and internet), they were usually 

under used. According to one student teacher,  

“[in] the cooperative schools, there are computers and 

net [internet] but there are specific times for using comput-

ers which has to be under the supervision of the teacher [the 

cooperative teacher]” (SQ.8).  

Another student teacher expressed her frustration:  

“computers are not used by teachers in the cooperative 

school except by teachers who teach the computer subject. 

Each school has computers without being used except by 

that subject only.” (SQ.21)   

Therefore, one student teacher hoped that  

“the University chooses the (cooperative) school based 

on the teaching and learning aids available  which gives 

the student an opportunity to learn within the school as a 

trainee teacher.” (SQ.5) 

Clearly, increasing the number of computers in schools 

does not automatically increase teachers' and students’ use 

of these machines (HanneleNiemi, 2003), nevertheless, 

proper access to ICT is a precondition for ICT utilization by 

teachers [44]. Reference [2] found that the lack of teaching 

aids in the cooperative schools and the difficulty of obtain-

ing them were the most important problems faced student 

teachers during the practicum. In addition, he concluded 

that the more problems student teachers face during the 

practicum the less positive attitudes they develop towards 

their future career as teachers.  Therefore, it is highly ex-

pected that when the cooperative schools are selected of 

those which have ICT as an active ingredient of teaching and 

learning practices can motivate student teachers and en-

courage them to develop ICT-related skills for teaching.    
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3.2.2. Computer Lab Coordinators  

Computer lab coordinators in each school are the gate-

keepers to using ICT in schools. They are responsible from 

taking care of the labs and to facilitate students’ and teach-

ers’ access to ICT. In addition, they are supposed to troub-

leshoot technical problems when computer labs are used. 

Twenty-nine (37.6%) student teachers said that the cooper-

ative schools had computer lab coordinators. However, only 

14 (18.1%) of them reported that the computer lab coordi-

nators were cooperative and provided them with access and 

assistance (Table 3). The cooperation of computer lab coor-

dinators is important especially that the only access to 

computers in schools is through these people. Therefore, if 

these coordinators are restrictive to students’ access to ICT 

in schools, they add another sizable obstacle to their attempt 

to utilize ICT. Supervisors also highlighted this problem, for 

instance, Dr Ali indicated that a major problem for the use of 

ICT by student teachers was the non-cooperative computer 

labs coordinators especially when this is combined with the 

cooperative teachers’ lack of interest in computers. In earlier 

study, the researcher found that computer lab coordinators 

had vital role in the overall of ICT adoption at the school 

level as they can facilitate or restrict ICT utilization by 

teachers and students [1]. In addition, the coordinators can 

play even a greater role by providing pedagogical assistance 

instead of merely technical support to teachers and students 

when they use computer labs[15].    

3.2.3. The Cooperative Teacher 

The cooperative teacher’s role is crucial in supervising 

and guiding student teachers’ utilisation of ICT during the 

practicum. However, this has been traditionally hallmarked 

by the sink-or-swim supervision due to cooperative teachers’ 

unwillingness (or inability) to help student teachers to bridge 

the gap between the university-based theory and the 

school-based practice [29]. 

Furthermore, there were issues regarding the cooperative 

teachers. That is, teachers themselves are not prepared to 

integrate ICT appropriately across the curriculum in order to 

showcase the proper use of ICT in real teaching/learning 

situations (Hoda). In addition, DrZiad indicated that coop-

erative teacher did not coordinate with student teachers even 

regarding the subject of the lesson; therefore, student 

teachers would attend lessons without any prior preparation. 

He also added that student teachers found it difficult to ob-

tain school textbooks because schools did not have extra 

copies. 

3.3. Follow-up for Student Teachers  

The practicum is the first chance for student teachers to 

put into practice what they learn during their under graduate 

studies which requires lots of follow up and guidance pro-

vided by their supervisors and cooperative teachers. Nev-

ertheless, it becomes clear that the follow-up was improperly 

implemented. Supervisors indicated that they visited each 

cooperative school only twice or three times per semester, 

considering that four to six student teachers were scheduled 

to each cooperative school. In the current study, supervisors 

pointed to the proximity of the cooperative schools, and 

large number of students they supervised as the main issues 

that constrained them from providing proper follow-up to 

students including.  

Mostly, student teachers were scheduled to visit distant 

cooperative schools and to attend university classes at the 

same day. Therefore, students needed to leave schools as 

early as 10:30AM (Ziad) as they had to travel a long distance 

to attend classes after 12:30PM at the University giving 

student teachers minimum chances to learn from the coop-

erative teacher and to practice themselves what they had 

learnt. Dr Ali said that student teachers stay away from using 

computers due to the lack of time and incentives, therefore, 

they did not even visit computer labs in the cooperative 

schools.   

Moreover, supervisors indicated that they supervised 

large number of students besides their teaching loads (see 

Table 4). DrZiad supervised 23 student teachers which re-

quired him to travel in different directions to the cooperative 

schools and he suggested that the maximum number of 

students to supervise should be between 12 and 15 for each 

supervisor.  

Table 4.Supervisors and the number of students they supervised 

Supervisor No. of student teachers supervised  

DrHoda 20 

DrZiad 23 

Dr Ali 23 

Dr Khalid 21 

DrSalim 22 

Dr Jabir 23 

According to [26], the follow-up provided to student 

teachers by their university supervisors during their practi-

cum has been traditionally hallmarked by the hit-and-run 

supervision strategy, which does not allow supervisors to 

develop connection with their students’ development as 

teachers. 

Furthermore, student teachers expressed disbelief in their 

supervisors’ ability to guide them during their utilisation of 

computers in their teaching. Only five student teachers said 

that their supervisors supervise them during their use of 

computers in the classroom. In addition, only 42 (54.5%) 

student teachers believed that their supervisors were com-

petent to help them overcome computer problems during 

their use of computers in teaching which contradicts the 

supervisors’ belief as they all indicated that they were able to 

help students in overcoming such problems (Table 5).  
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Table 5: Supervisors and the use of computers during the practicum 

Item Frequency % 

My supervisor encourages me to use computers during the practicum 42 54.5 

My supervisor helps and guides me while using computers in the classroom. 35 54.4 

My supervisor visits me in the classroom during the practicum 71 92.2 

My supervisor can help me to overcome computer-related problems during teaching subjects 42 54.5 

I use the email to communicate with my supervisor 18 23.3 

 

3.4. Attitudes towards ICT and Teaching 

Seventy five (97.4%) student teachers and all supervisors 

believed in the potential benefits of computers to education 

as it can improve the quality of teaching and learning. 

Therefore, all supervisors reported encouraging student 

teachers to use computers during the practicum. DrHoda 

underlined: 

“this generation grows up with technology. This genera-

tion has lots of things to play with; it is what we call “the 

digital age” as the student has the ability to solve technol-

ogy-related problems while grownups cannot. So, restricting 

students in the classroom by restraining them to chairs and 

asking them not to move has a lot of restrictions as things are 

not the same as before anymore.”  

Dr Khalid linked computer use with students’ achieve-

ment saying:  

“I encourage my students to use the computer as it saves 

efforts and time, in addition, using several teaching aids can 

attract students’ attention which reflects in the end on their 

achievement.” (Dr Khalid, 26 April 2009).  

Forty-two (54.5%) student teachers said that they were 

encouraged by their supervisors to use computers during the 

practicum. However, only 18 (23.3%) of them reported 

communicating with their supervisors using emails. There-

fore, it was clear that the emphasis was on student teachers’ 

fulfillment of the requirement of the practicum by devel-

oping digital materials without ensuring and guiding their 

use of ICT as a powerful means for teaching and learning. 

DrHoda linked the lack of students’ desire to explore and 

use computers in their teaching during the practicum to 

larger problem engulf teaching as a profession. DrHoda 

asserted that student teachers chose teaching as a profession 

not out of interest in teaching, rather, it is a matter of avail-

ability and pressure from parents especially on female stu-

dents to study this course. That is, as most students come 

from conservative cultures, parents might direct their female 

students to study particular subjects which have less mixing 

with male colleagues at work after graduation. This point 

can be placed in a context when we know that the education 

system of Jordan as mostly a single-sexed one as boys and 

girls study in separate schools and so teachers. Therefore, 

from religious and cultural points of view, the teaching ca-

reer can be more appropriate especially from female stu-

dents.  Dr Ali confirmed the lack of interest in teaching 

among student teachers saying that “the lack of devotion to 

teaching’ was a major problem faced him during the prac-

ticum. This confirms that there is a misconception that 

teaching is not that difficult; therefore, faculties of education 

attract only the lower achieving students on the academic 

scale [16, 43]. However, this can be linked to findings from 

earlier studies pointing to “poor working conditions” for 

Jordanian teachers as a major threat to implementing any 

education initiatives [5, p.170]. 

4. Conclusions 

The Faculty of Education at IU requires students to un-

dertake two main subjects which aim at providing them with 

both knowledge and skills regarding computers. The two 

subjects introduce students to both ICT skills and pedagog-

ical use of ICT. In addition, students are required to spend 

time in schools as part during the practicum. However, when 

student teachers go into schools, they realize, as do their 

supervisors, that they lack both levels of ICT skills (vs. ICT 

skills and pedagogical use of ICT across the curriculum). 

Furthermore, the situation in schools and the slim chances 

for them to have access to ICT, when it is available, in the 

cooperative schools, are additional factors to keep students 

teachers away from thinking of ICT and its potential benefits 

to their future career as teachers.  

Clearly, it became clear that more careful attention needs 

to be paid to the selection of the cooperative schools in order 

to choose schools that have the infrastructure and the will to 

adopt and implement ICT across the curricula. Furthermore, 

a better and easier access to ICT during the undergraduate 

study as well as more ICT-related subjects are needed in 

order to familiarize students with ICT and to showcase its 

potentials into teaching and learning.  
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